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ABSTRACT 

The format of this 23-unit course in Mauritian 
Creole is based on "microwave" cycles, each cycle beginning with the 
introduction of new material and ending with the use of that material 
in communication. A small amount of new material is introduced at a 
time (usually in a monolog, drill, or dialog) which, after a brief 
bit of practice is used for communication (in a communication 
activity or a dialog). An introductory section presents a short 
description of the history of this form of Creole, considered the 
national language by many Mauritians, notes on the spelling, and 
suggestions to the student and the teacher for using the material. 
Appended are additional dialogs and a section on pronunciation to 
provide practice on some of the aspects of Mauritian Creole likely to 
prove troublesome for American learners. An English-Mauritian Creole 
glossary concludes the text. (AMM) 
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Foreword 



This course in Mauritian Creole represents the efforts of many people. 

The field work necessary for its preparation was carried out by Morris Goodman, 
who also wrote the introductory section about Mauritian Creole, devised the 
transcription used, and prepared the initial draft o' the Basic Sequence and 
vocabulary. Loren Nussbaum, utilizing this base, designed the format of the 
lessons and put the Basic Sequence and vocabulary into their present form. 

To them, he added the extension materials and the supplementary lessons. 

Dian Overbey assisted him in these tasks and then supervised the editing and 
proofreading of the manuscript. William \ge and Irvine Richardson served as 
consultants to the project. Dr. Gage also prepared the section on Pronunciation 
Practice. in addition to turning rough drafts into the final typescript, 

Judith Roberts provided considerable clerical and research assistance. 

An incalculable contribution was made by the eight Mauritians who were 
language informants during the various stages in the development of the mate- 
rials. Dr. Goodman worked with Serge and Tristan Bruneau, Krishna Coolen, 

Alain Foo Tam Fong, Jose Jouaneau and V. Pillay in Mauritius. Clairetta Balancy 
and Francine Bronquer assisted the authors in Washington. 

Two earlier sets of materials served as valuable resources. The first 
was prepared in 1969 in Mauritius by Roland Kiamtia, Balia Parinarvien Kist- 
massamy, Daniel H. Labonne and M. F, Michel-Ange Seeyave under the direction 
of Byron Caldwell, Peace Corps Director in Mauritius. The second, Spoken 
Mauritian Creole , was written in 1970 by Lucia Anzuini, in collaboration with 
Gerard and Minou de Baylon, for use during the first Peace Corps training 
program for Mauritius. 




Center for Applied Linguistics 
April, 1971 



Intr oduct ion 



I. About the language . 

Creole is the language of the overwhelming majority of the 800,000 people 
of Mauritius, including the 20,000 inhat Lants of Rodrigues, its principal de- 
pendency; and it is the only language of any of these. Similar, though not 
identical, forms of Creole French are spoken in the neighboring island of 
Reunion, an overseas department of France, and in the Seychelle islands to the 
north. In the western hemisphere varieties of Creole French are spoken in 
Louisiana, French Guiana (Cayenne) and a number of Caribbean islands, notably 
the independent republic of Haiti, the two French overseas departments of 
Martinique and Guadeloupe, and two British affiliated territories, St. Lucia 
and Dominica. All these dialects developed in the same period and under the 
same circumstances. 

The term Creole is of Spanish or Portuguese origin, meaning someone born 
in an overseas colony. It was applied even as early as the 17th century to 
those of African as well as of European descent. It was also applied to the 
type of language which developed in those colonies. In addition to Creole 
French there are Creole varieties of other European languages, such as Portu- 
guese and English (for example, the Creole English dialect of Freetown, Sierra 
Leone, known as Krio) # 

Although the great bulk of its vocabulary is of French origin, many 
Mauritian Creole words come from other languages, notably that of Madagascar 
(called Malagasy or Malgache) and a number of the languages of India, re- 
flecting the diverse origins of the island's population. More recently many 
English words have come into the language. Furthermore, many words of French 
origin would be understood by few, if any, present-day Frenchmen, either be- 
cause they have been gre itly altered in meaning or pronunciation, or because 
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they are from older or dialect forms. Even more striking to those who know 
French are the enormous grammatical changes that have taker, place in Creole, 
most of them in the direction of simplification. In spite of all these dif- 
ferences, however, a knowledge of French is a great help in learning Creole; 
but it is by no means a necessity. 

Mauritius was uninhabited until its discovery by the Portuguese in the 
sixteenth century. The Dutch were the first to colonize the island, but they 
abandoned it in 1710. Mauritius owes its name to them, but few other traces 
of their occupation survive. In 1715 the French from neighboring Reunion 
colonized it, importing slaves from Madagascar and various parts of the 
African mainland. It was as a result of the French occupation that the Creole 
dialect became established. In 1810, during the Napoleonic wars, Great Britain 
seized the island and kept it, but they allowed French to be used by the local 
population. After the abolition of slavery, labor was needed for the sugar 
estates, and large numbers of Indians were imported, who soon became numerically 
predominant. More recently, many Chinese immigrated, establishing themselves 
principally as merchants and storekeepers. Such a diversified population 
needs a common language, and Creole, understood by over ninety-five percent of 
the inhabitants, fulfills that function. Younger Mauritians of whatever origin 
are nearly all more at ease when speaking Creole than when speaking any other 
language. 

However, Creole has never acheived the status of a recognized written 
language in Mauritius. English is the language of government administration 
and education; but French is a compulsory subject, and instruction is avail- 
able in a number of Indian languages. French is the predominant language of 
the daily newspapers, but most contain some English. One weekly is almost en- 
tirely in English, and there are also newspapers in Hindi and Chinese. The 
use of Creole in newspapers is very restricted, as is discussed in the follow- 




French and English are the principal languages of Mauritian 
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radio (where the former predominates) and television (where they are ut>ed about 
equally). There are programs in Hindi and (on radio only) a number of other 
Indian languages (e.g. Tamil) as well :\s Chinese. Apart from advertising, 
Creole is used very infrequently on television and is restricted to one or two 
regular weekly radio programs (e.g. 'family planning'). American and European 
films in Mauritius have French dialogue; Indian films are also popular. Signs, 
bill-boards, and other oublic notices may be either in French or in English. 
Those put up by government are written almost entirely in English, while those 
directed to particular ethnic or religious groups may be in Chinese or one of 
a number of Indian languages. 

The future of Creole as a written or officially used language is uncertain 
but now that Mauritius is an independent nation, a number of voices have been 
raised in favor jf according greater recognition to what many Mauritians regard 
as their national language. 
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I I . Creole spelling ; 



In Mauritius Creole is not normally written, but it is sometimes used 
in French-language newspapers, either for entertainment (as in cartoon 
captions, popular Mauritian song lyrics, and humorous columns) or to quote 
remarks made in the courtroom, during interviews, at political meetings, etc. 
The spelling used is very inconsistent but, on the whole, imitates that of 
French as closely as possible. Mauritians who read French can almost always 
read it with little trouble. One newspaper uses a phonetic spelling, which 
is much more easily understood by those who know no French, but which is 
sometimes confusing to Mauritians already accustomed to the French way of 
spelling Creole. 

The spelling used in this course differs from the others and was de- 
signed with two purposes in mind: 1) to be readable to those Mauritians 

accustomed to reading Creole in a French imitative spelling (this would 
include virtually all Mauritians who serve as teacherr of Creole) and 2) 
to be easily learned by those accustomed to reading English, whether or not 
they read French (this would include all Peace Corps trainees). 

Proper names of places and people are written the way they are official- 
ly spelled. They are easily recognized because they are capitalized. Beau 
Bassin, la Reunion, Curepipe, Terre Rouge, Rose Hill, Goodlands, 1 'Ang leterre, 
Krishna, Mamode, Jeanette, etc. Words of obviously English origin are spelled 
as in English: football (i.e. soccer, not American football), goal, team, 

refill (i.e. ball point pen), * k-up (i.e. phonograph), pullover, etc. When 
used in Creole, however, they should be pronounced as Mauritians pronounce 
them, not as they are pronounced in English. 

The sounds of Creole are represented in this text as follows: 
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A. Vowels (Creole and English vowels are quite different in pr onunc iat ion; 

only by careful listening and imitation can Creole be correctly pronounced.) 



Creole examples Closest equivalent in 

English pronunciation 

1. Non-nasal vowels 

a lacaz, ar father, car 

e* e mete, disel blase, sell 

*e* is never silent, even at the end of words, 
where the accent serves to emphasize this fact; 
elsewhere, use of the accent is intended to help 
* those who read French and may be disregarded by 

those who do not. 



i 




mersi, lapoliss 


pepsi, police 


o 




foto, lecor 


photo, core 


ou 




trou, group 


through, group 


Nasal vowels 








All nasal vowels plus following , n* 
underlined; , m* is written instead 
before 1 p* and * b 1 . 


or , m* are 

of V 


an, 


am 


gran, vande, ampesse 


wander 


in, 


ii_ 


malin, impossib, sink, 
kinz 


sank, cans 






* in* is written , en l after 1 i 1 or 1 
bien, mwayen. 


V: 


on, 


cm 


calson, tomb4, contt 


haunt 



B. Consonants 




b 

c 



d 

f 



boucou, disab 
calson 

1 c 1 is always sounded like 
To avoid confusion 'k 1 is 

dormi, coud 



book, stab 
call 

1 k* , never like 's', 
ritten before ’e* and * i * • 

door, good 

for, if 



for, sif 
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g 



get£, figir 



get, give, big 





1 g 1 is always hard as in "give", "get". Never 
soft as in "gin" or "rouge". 


gn 


gagne, zognon like 1 ny* in canyon, or 

'ni' in onion 


k 


kilomett kilometer 

, k* has the same sound as 'c*. It is written 

before 'e 1 and 1 i' and a few cases where French 

has 'qu' or 'q 1 , e.g. 'kalite (quality), 'cok* (rooster). 


1 ' 


lasanm, disel lasc, sell 

Note the difference in sound between English and 
Creole *1* at the end of words; try to imitate the 
Creole pronunciation as closely as possible. 


tn, mm 


mo, lasamm mow, Sam 

V is doubled after *3* and ’o' at the end of words. 


n, nn 


banann banana 

, n l is doubled at the end of words (except after 
' ou') to avoid confusion with nasal vowels; compare 
* la linn' (moon) and 1 ma 1 in 1 (clever). 


P 


pa, group Pa, group 


r 


rouz, ar no close English equivalent 

English 'r' is so different from that of Creole 
that a special effort must be made to avoid the 
English pronunciation; only by careful listening 
and imitation can Creole be correctly pronounced. 


s, ss 


so, goss so, loss 

*s f is always doubled at the end of words and 
generally so between two vowels. 


t, tt 


tifi, satt ten, mat 

1 t' is written double at the end of words. 


V 


ver, lave, 5ev veer, wave* 


z 


zoiran, vilaz zeal, jazz 


O 
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w 



y 



swa, ledwa, mwa, 
zwenn, swiv, dilwil, 
cwiji, Iwin 

creyon 

travay, miray 



soley, parey 



anvoy 

grenouy 



swat, dwarf, swell, swing, 
will 



crayon 

These words rhyme most closely 
with buy, guy -- not with bay, 
gay. 

Rhyme most closely with gray, 
they. These words differ from 
those ending in * e'. Compare 
'pare* and ’parey*, * lape* and 
'lapey*. Only by careful listen- 
ing and imitation can these 
sounds be distinguished. 

boy, joy 

phooey, hooey, buoy (for those 
who pronounce it differently froir 
boy) 



Those accustomed to reading French should see Not ice below for further 
clarification of the use of the preceding *w’ and *y*. 



Notice: 



Le lecteur dolt faire attention a l , emploi des lettres w et j en 
cr£ole qui differe seusiblement de leur emploi en franqais. Les exemples 
ci-dessous illustrent les differences: 



Francais 

oi: moi, (le) doigt, voir 
oin: loin, coin 

[N. B. joindre (fr.) zwenn (cr.)] 
oui, ui: cui, cuit, suivre, huit 
ail, aille: travail, (la) paille 
eil; soleil, pareil 
ouille: grenouille 



Creole 

wa; mwa, ledwa, vwar 
win: lwin, cwin 

wi: wi, cwi, swiv, witt 
ay: travay, lapay 
ey: soley, parey 
ouy: grencuy 
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Simplification of Spelling : 



When writirg Creole, those who wish may simplify the spelling 
system as follows: 

a) AH Jouble letters may be written singly except double ! nn* 
at the end of words; there, using a single , n t night cause 
confusion with nasal vowels. 

b) 'c* may be written as , k* in all cases. 

c) AH accents may be dropped from 'e*. It may be helpful, 
however, to retain the accent on final *6* as a reminder 
that it is never silent. 



Note on the Spelling of Verbs 

The verb * vini* (to come) and most verbs that end in *e* drop their 
final vowel if followed by an object or (in many cases) a prepositional 
phrase. (Some exceptions are: aste, montre, le or oule, loue, zoue.) 

In the vocabulary the final vowel of such verbs is written in parentheses: 
manz (4) . For some verbs, when the final vowel is dropped, certain other 
changes in spelling and pronunciation also take place. 

These are as follows: 

1) Final single 1 n* , * t * , and , s l are written double: 

vini > vinn 
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sote > sott 
vers 4 > verss 

Unlike the changes described in Rules 2 and 3 (below), these 
changes do not indicate an additional change in pronunciation; 
they merely follow the spelling rules outlined on page ix. 

2) Final * -mb* and 1 -nd 1 (that is, nasal vowe 1 plus *b* or *d ! ) 
are replaced by '-mm* and '-nn 1 respectively: 

tomb 4 > tomm 

vande > vann 

3) Final ! t* following 's* and final 'r 1 or 1 1 1 following 
any consonants are dropped; 



rest4 > ress ('s 1 is doubled following Rule 1.) 



r*»ntr4 > rantt (* t* 
ressarabl4 > ressamm 



is doubled following Rule 1.) 

(* -mm 1 replaces 1 -mb 1 following Rule 
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III. Using the Course 



TO THE STUDENT: 

This course has been prepared with the expectation that: 

1) A native speaker of Mauritian Creole will tec.ch a small class of 
six to ten students; 

2) The course will be taught intensively (that is, for three or more 
hours per day, five days a week); 

3) The classes will be audio-lingual, that is, students will learn to 
speak Creole rather than simply learn about the grammatical structure 
of Creole. 

These materials can, of course, be used under other circumstances. 

Normally such adaptation is the responsibility of the teacher. However, if 
it is necessary for you to learn Creole on an individual basis rather than 
in a class, then it is suggested that you read carefully the following notes 
addressed to the teacher and the language co-ordinator, since you will have 
to function, in part, both as a teacher and a student . (Even if you should 
obtain a Creole tutor with experience in teaching people to speak Creole,^ you 
will still, to a considerable extent, have to direct and supervise the learning 
activities. 

TO THE TEACHER: 

Organization of the Lessons 

This introduction to Mauritian Creole has two major sets of lessons: 

1) A Basic Sequence which serves to introduce the major grammatical 
features of the language. 

2) A sequence of materials which are generally an extension of the 



topics and grammar introduced in the Basic Sequence. 
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The materials in the extension sequence (designated as IX, 2X, etc.) 
have been designed to allow the teacher considerable latitude and flexibility 
with respect to the scheduling of the use of these materials: 

a) The entire Basic Sequence can be used before any of the 
.extension lessons. 

b) Or, each extension lesson can be used immediately after 
the corresponding lesson in the Basic Sequence. 

c) Or, an extension lesson (or part of a lesson) can be used 

at any time after the corresponding lesson in the Basic Sequence 
has been introduced. 

The latter is probably the best plan of action. It means, of course, that 
the teacher will have to decide before each class whether to continue on in the 
Basic Sequence, or whether to turn to some of the extension material. In addition 
to decision making, this necessitates some system of record-keeping - that is, 
the teacher will need to know at all times where he is in the Basic Sequence, 
and what parts of the extension sequence have been used. The use of forms such 
as the following is suggested: 



Basic Sequence 

Lesson l C-l C-2 C-3 C-4 D-l- C-6 Dr-1 C-7 

Intro. 

Review 

Lesson 2 M-l Dr-1 C-l C-2 C-3 Dr-2 C-4 C-5 

Intro. 

Review 
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Extension Sequence 



Lesson 1 

Intro. 

Review 

Lesson 2 

Intro. 

Review 



C-l C-2 C-3 




(A check mark should be placed below each language activity when it has been 
taught and again when it has been reviewed.) 

Each lesson usually consists of a combination of monologs, drills, dialogs, 
comprehension exercises, and C's . Of all of these, the C-activity is the most 
important. The monologs and drills are done in preparation for the C-activity, 
while the dialogs serve to demonstrate the use of C * s in more extended conver- 
sation. A C is essentially the minimum unit in a conversation; that is, the 
C 1 s are the building blocks of dialogs. 

The basic pedagogical notion underlying the teaching of Creole in these 
materials is that of the ,! cycle M . A cycle begins with the introduction of 

new material and ends with the use of that material in communication. Each cycle 
accordingly has two phases: the manipulation phase, concerned with practice, 

and the communication phase, concerned with usage. A small amount of new mate- 
rial is introduced (usually in a monolog, drills or handout), which, after a 
brief bit of practice is used for communication (in a C-activity or a dialog). 

The aim is to move as quickly as possible from attention to learning mechanics 
(mimicry for pronunciation and memorization, manipulation of grammatical ele- 
ments, acquis it ion of meaning) to a realistic though limited, use of the language. 
Hence, both. the teacher and the student should have communication rather than 

manipulation as their primary goal. 

O 
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Throughout the Basic Sequence 



student is usually asked to play only one 



role - that of himself in a Training Program learning Creole. In some of the 
extension materials, the student is asked to play the role he will have later 
outside of class: that of a learner of Creole meeting Mauritians in a variety 

of situations. In addition to his role of "teacher" in the class, the teacher 
will have to play the part of a variety of Mauritian speakers. In only a few 
cases, however, is the student asked to play any role other than his own. 

The parts in the C's and in the dialogs are usually specified as I and R 
(initiation and response), T and S (teacher and student), or LL and M (language 
■learner and Mauritian). The materials in the Basic Sequence have been arranged 
so that the student learns to comprehend what is said to him and make appropriate 
responses; he is asked to make only limited efforts in initiating conversation. 

In the extension materials a greater emphasis is placed on taking the lead m 
conversation. 

A few of the dialogs are indicated as taking place between two Mauritian 
speakers. These provide the learner with an additional opportunity for hearing 
the language spoken; some teachers may want to assign these parts to students, 
and have them act out the dialog (role-play) for practice purposes. For extended 
practice and during reviews, it may be helpful for a student to play the part 
of "teacher” briefly, teaching a drill and then directing use of a C or a 
dialog. 

The handouts included with many of the lessons serve two purposes: 1) 

they help the student to know if he has learned the main points of a particular 
lesson; and 2) they introduce new - though related - material. While these 
handouts are written, they, in fact, mainly test the students oral comprehension 
of Creole. No great amount of time should be spent on these, and it should be 
clear to the student that they are for his benefit, and not that of the teacher, 
the language co-ordinator, or any other supervisory personnel. 
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Teaching the Lessons 



Instructions for the teaching of materials are given in two places within 
a lesson: 

1) At the end of a lesson, in notes to the teacher. These tend to apply 
to the lesson as a whole, 

2) In "boxes 11 with the monologs, dialogs, drills and C* s ; these tend to 
be "local" instructions, applicable to the particular activity. 

There are basically three steps in teaching a drill: 

1) Presentation. The teacher presents or demonstrates the drill by doing 
both the "teacher" and "response" parts himself. To the extent that it 
is possible, the meanings should be communicated without the use of 
English; i.e., by the use of pictures, by pointing to objects, by 
gestures or other appropriate actions, 

2) Practice. The teacher gives a sentence for students to mimic (either 
individually or as a group). Each of the sentences should be given 
twice (to allow the student an opportunity to verify or correct his 
mimicry) : 



T: 


Mo 


bien 


mersi. 


(mimicry model) 


Ss : 


Mo 


bien 


mersi. 


(imitating) 


T: 


Mo 


bien 


mersi. 


(correct ion/ ver if icat ion model) 


Ss: 


Mo 


bien 


mersi. 


(correct ing/ ver if ying) 



The teacher should require as good pronunciation as is possible at 
the moment, without further recourse to pronunciation exercises. 

3) Drill. The drill is conducted with the teacher taking his part and 
the students making the appropriate responses, either individually or 
as a group. 

How much class time should be spent on a lesson? This varies with the 
“bilities of the students and with the length and difficulty of a particular 

l^jj^ gsson. Before going on to another lesson, you must be satisfied that each 

xvi 
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student can thoroughly comprehend all the sentences in the lesson, and can 
produce the R, S, and LL responses in a comprehensible fashion when they are 
called for. An exploitation of all of the possibilities of usage and a high 
degree of production ability can be made a part of the review activities. No 
lesson has really been learned until it has been reviewed several times and the 
language in it used outside of class. Although a certain amount of review has 
been built into the course, the main task of review is left to the teacher. A 
part of each class period should be devoted to review. 

The pronunciation exercises in the appendix should be used as needed for 
special pronunciation practice. Insistance on accurate pronunciation during 
all of the learning activities will take care of most of the learning problems. 

Visual Aids 

Some visual aids are suggested in the lessons, and many are ready at 
hand in the classroom or the rest of the Training Program environment. Others, 
however, will have to be collected by the teacher. The following are possible 
sources : 

1) Old magazines, newspapers, mail-order catalogues. Advertisements 
are especially 'rich 1 in drawings and pictures that can be used in 
language teaching. 

2) Toy shops. Inexpensive toys are available that will fill some, 
of the needs for classroom props. 

3) Sketches by teachers or trainees. In a sizable Training Program 
there are usually one or more persons who can prepare simple sketches. 

In order to have visuals (and objects) at hand when needed, teachers should 
prepare a list of the required items, lesson by lesson, for a week or more in 
advance. 

ERIC 
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A flannel board (or some other arrangement with an easel) is a convenient 
way of presenting the visuals. They may also be hand-held, but frequently this 
interferes with a teacher f s freedom in conducting the class. A blackboard 
should be available for simple sketches and ad hoc drawings. 

FOR THE LANGUAGE CO-ORDINATOR: 

Much that concerns the language co-ordinator is already included in notes 
elsewhere (to the student and to the teacher). A few general suggestions are 
made here. 

These materials have been prepared on the assumption that they will be 
available to students as well as to teachers. From the standpoint of size 
alone, it may be desirable to issue them a section at a time. For pedagogical 
reasons also, it may be desirable to give students the lessons only after they 
/t have already been introduced orally in class. The pace and organization of a 

Training Program should be such, however, that there will be little opportunity 
for the student to fall into error by learning to read but not to speak, even 
if he looks at some of the materials b efore they are taught in class. 

The specific goals and aims of each lesson may not always be understood. 
Hence, in the briefing session with teachers you should make certain that they 
have a clear idea what is to be accomplished in each lesson. 

It is expected that the teacher review eaflier lessons as a routine part 
of each class period. However, it may be well to plan for some specific review 
periods, when no new materials are introduced, but a systematic review of 
lessons is undertaken. 



0 

ERIC 



xviii 



18 



TABLE OF LESSONS 



Basic Sequence 

1. Greetings and leave-takings. 

2. I'm a student. I'm not a teacher. 

3. What do you study? 

4. What do they study? 

5. What did you do yesterday? 

What will you do tomorrow? 

6. We're Americans. We come from 
Amer ica . 

7. He sleeps in his room. 

8. When do you watch television? 

9. Does he come from Mauritius? 

10. What is it? Whose is it? 

11. What are you doing (right now)? 

12. What do you do with soap? 

13. Do you have a pencil? 

14. Where is the pencil? 

15. How many brothers do you have? 

16. Where has your friend gone? 

17. Whac language do you speak? 

18. Do you know how many people there 
are in Mauritius? 

19. What do Americans eat? 

20. What do Mauritians eat? 

21. What color is this shirt? 

22. When your hands get dirty, what 
do you have to do? 

23. What are you going to do this 
q afternoon? 




Extensions to Basic Sequence 

IX. More on greetings and leave-taking. 

2X. He's a chauffeur. 

3X. He's a chauffeur. He drives a car. 

4X. They're chauffeurs. 

5X. Did you go to the movies yesterday? 

6X. He's a Frenchman. He comes from Franci 

7X. You watch television in the living rooi 
8X. When do you eat lunch? 

9X. Where are you coming from? 

10X. Who's that? 

11X. Where are you going (right now)? 

12X. What do you use to cut paper? 

13X. Do you (familiar) have a cigarette? 
14X. Where's the market? 

15X. Hovz many days does May have? 

16X. Please open the window. 

17X. Have you heard what's happened? 

18X. Let's go eat. 

19X. What kinds of sports are there in 
America? 

2 OX. Do you have 'dal pouri* in America? 
21X. I have to buy lots of things. 

22X. Why did you do that? 

23X. What were you doing before you 
joined the Peace Corps? 
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24. What kind of work will you do in 
Maur it ius ? 

25. Describe Marie for me. 

26. What time did you get up this 
morning? 

27. When he comes, 1*11 tell him. 

Supplementary Lessons 

1A. Meeting students. 

2A. Becoming acquainted. 

3A. Kids. 
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Lesson 1 Greetings and leave-taking. 



This lesson introduces a common form of greetings and leave-taking. 
Other forms and variations in the greetings should be taught later. 



Point to yourself and tell students your nama: 

Mo apel [Jean Leblanc]. 

(Substitute your own name in place of 1 J*^an Leblanc'.) 

Then ask them for their names: 

Couman ou apel£? 

Teach each student how to answer with his own name: 

Dir coumsa: Mo apel [Robert]. 

(Substitute the names of students in the class in place of 'Robert 1 .) 

When each student is able to respond to the question with ease, have 
them ask you (and other students) the question: 

I* Couman ou apel6? 

R: Mo apel [Jean Leblanc]. 

(The convention of square brackets is used in this course to indicate that 
the appropriate names or previously learned words should be substituted.) 



C-l 

I: Bonzour, [Robert]. Hello, [Robert]. 

Or: Bonswar, [Robert]. 

R: Bonzour, [Missi6 Leblanc]. Hello, [Mr. Leblanc]. 

Or: Bonswar, [Missie Leblanc]. 



To the Student: Bonzour is said from rising to noon; bonswar is 

said from noon to retiring. 
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C-2 



I: Ki manier? 


How are you? 


R: Bien mersi. 


Fine thanks. 


C-3 




Have the students take the part of 'I 1 


; you take the part of 1 R* . 


I: Bonzour , [Missie Leblanc]. 


Hello, [Mr. Leblanc]. 


R: Bonzour, [Robert]. 


Hello, [Robert]. 


I: Ki manier? 


How are you? 


R: Mo bien mersi. 


I'm fine thanks. 


04 




First have tie students take the part 
part of 1 R' . Then reverse the parts ( 
*R T while you take 'I'). Finally have 


of 'I', while you take the 
i.e. have the students take 
the students take both parts. 



I: Ki manier? How are you? 

R: Mo bien mersi; ki manier 

ou mem? I'm fine thanks; how are you? 

I: Mo bien mersi. I'm fine thanks. 

Dia log - 1 



Have the students take both parts in the following dialog. 

I: Donzour, [Robert]. 

R: Bonzour, [Paul]. 

I: Ki manier? 

R: Mo bien mersi; ki manier ou mem? 

I: Mo bien mersi. 
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I: 

R: 
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Bonzour , [ Rober t ] . 

Bonzour, [Missie Leblanc]. 
Ki manier? Ou bien? 

Wi, mo bien mersi. 



How are you? Are you well? 
Yes, I'm fine thanks. 



I: 

R: 



22 



1-3 



C-6 



Repeat C-5 and add the 


following. 


Refer to 


both 


male 


and female 


students, making sure 


that it is 


understood 


that 


' li* 


means both 


1 he 1 and ' she 1 . 













I: Ki manier [Robert]? Li bien? How is [Robert]? Is he well? 

R: Wi, li bien. Yes, he's fine. 



Drill - 1 



Have students repeat the following, both as a group and individually. 



Model (teacher) 
Mo bien. 

Ou bien. 

Li bien. 



Mimicry 
Mo bien. 
Ou bien. 
Li bien. 



(students ) 

(pointing to self) 

(pointing to person addressed) 
(pointing to third person) 
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Teach students to say "goodbye’ 1 using 'orevwar 1 and 'salamm 1 . 



Handout - 1 



Give each student: a copy of the handout on page 1-6, and follow the 
instructions given on the handout. The purpose of this handout (and 
others to follow in later lessons) is to provide an opportunity for 
student s t o check themselves on whether or not they have understood 
certain of the essential points in the lesson. (Some of the later 
handouts are used to introduce new material which is closely related 
to the preceding classwork.) In using these handouts make sure that 
the students understand that you are not testing them; they are testing 
themselves. Do not use these handouts for any sort of grading purpose. 

A by-product of using these handouts is that the student is provided 
with an opportunity to become familiar with the writing of Creole, with- 
out any heavy demands being placed on his ability to do this. Although 
the handout is written, the activity involved (that of the comprehension 
of Creole) is an oral language activity. 
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LANGUAGE ACTIVITY: 

Outside of class greet your teachers and fellow students in Creole 
(rather than in English). Also greet any other Mauritians associated 
with the training program; listen carefully to any variations they 
make in response to your greeting. 

Ask students and teachers from other classes for their name: 

Couman ou apele? 

Mo apel [Paul] . 



TO THE STUDENT: 

Since Mauritians shake hands more frequently than Americans, you should 
make it a practice to shake hands whenever you greet people or when taking 
leave of them. If you don't shake hands in situations where Mauritians nor- 
mally do, you may be regarded as being ill-mannered or unfriendly. 

In speaking to people, Mauritians use the name of the person being spoken 
to (or a substitute such as 'Madamm', 'Mamzel', 'Missie') much more frequently 
than Americans. This is true ret only in the greetings but throughout the 
entire conversation. 



TO THE TEACHER: 

The conversational exchanges in the basic sequence of lessons essentially 
consist of an 'initiation' (a comment or question) and a 'response'. Unless 
otherwise indicated you should take the part of 'I 1 (initiation) while the 
student takes the part of *R' (response). 

These lessons have been designed so that the conversation is usually 
between teacher and student (an exception occurs in this lesson where students 
are asked to take both parts of the greetings). While the use of the more 
formal form of the second person singular pronoun (ou) is appropriate for 
conversations between teacher and student, the familiar form of the second 
person pronoun (to) is more appropriate to conversations between student and 
student; the use of this pronoun is introduced in Lesson 13X. It is suggested 
that up until that point the conversations take place mainly between teacher 
and student and that 'ou' rather than 'to' be used. 

See Lesson IX for further materials on greetings and leavetaking. This 
lesson, or preferably portions of it, should be used at such time as the 
teacher decides that students are ready to handle more variations to the 
greetings and leave-taking than are presented in Lesson 1. 
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In the course of conducting the class, you will need to give some brief 
instructions and directions. Occasionally it will be necessary to use English, 
but mainly it should be possible to give such instructions in Creole, especially 
those which must be given repeatedly. The following are suggested for use with 
this and later lessons: 



Ecoute. 

Ecoute, si-ou-ple. 

Ecoute bien. 

Repute. 

Rlp£te, si-ou-ple. 

Repute, tou dimoun. 

Ecoute e repete. 

Reponn. 

Reponn egzactaman coumsa: r [ 

Dir. 

Dir egzactaman coumsa: f [ 

Dimann [Robert] coumsa: * [ 

Tou dimoun ansanm. 

Ou tou sel. 

Zott de. Zott trwa. 

Gett issi. 

Swiv issi. 

Ress trankil. 

Pli for (mo pa tande) . 

Ancor pli for. 

Pa enn mo ang le dan class. 

Arett coz£. 

Ferm labouss. 7 

These are only some of the phrases which you may find helpful in conducting 
classroom activities. During the early lessons be sure to limit the number used 
to those which are absolutely necessary. Let the meaning of these phrases be- 
come clear by the way you use them rather than by giving translations or expla- 
nat ions . 

The names Robert, Paul, Marie and Anne are used in these lessons wherever 
the names of students in the class should be used. Likewise the names Missie 
Jean Leblanc, Missie Krishna Singh, and Mamzel Nicole Labonne are used wherever 
the names of Mauritian teachers should be used. 
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Handout - 1 



1. Provide each student with a copy of this handout, folded so that the 
answer portion is not visible during the test. (The answer portion 
may be covered instead of folded under.) 

2. Read each sentence twice, with a slight pause between each sentence. 
Students should mark their sheets according to the instructions below. 

3. Have students unfold their sheets to check the answers. Pronounce again 
any of the sentences where students had difficulty. 



Instructions : 

Listen as your teacher reads the 
following sentences and indicate 
(by underlining or circling the 
appropriate answer) who (I, you , 
he/ she ) is being spoken about. 



1. 


I (mo) 


you (ou*) 


he/ she ( 1 i ) 


i 

i 


i. 


Ou bien? 


2. 


I 


you 


he/ she 


i 

i 

i 


2. 


Mo bien mersi. 


3. 


I 


you 


he/ she 


i 

i 

i 


3. 


Ki mani£r ou mem? 


4. 


I 


you 


he/ she 


i 

i 

i 


4. 


Mo tre bien mersi. 


5. 


I 


you 


he/ she 


i 

i 

i 


5. 


Ki manier [Robert]? Li bien? 


6. 


I 


you 


he/ she 


i 

i 

i 


6. 


Wi, li bien. 


7. 


I 


you 


he/ she 


i 

i 

<u 


7. 


Couman ou apele? 


8. 


I 


you 


he/ she 


QJ 

s: 


8. 


Mo apel [Jean Leblanc]. 


9. 


I 


you 


he/ she 


rH 


9. 


Li apel [Paul] . 


10. 


I 


you 


he/ she 


0 

1 


10. 


Li enn zelev. 


11. 


I 


you 


he/ she 


t 

i 

i 


11. 


Li enn professer. 


12. 


I 


you 


he/ she 


i 

i 

i 


12. 


Mo enn professer. 


13. 


I 


you 


he/ she 


i 

i 


13. 


Ou enn zelev. 



* 1 Ou 1 is the way the sound ij 

(as in English through , group , 
and boot , etc.) is written in 
French, and this convention is 
throughout this course in writing 
Creole. 
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Lesson 2 I'm a student. I'm not a teacher. 



This is a lesson on identifying oneself and others according to profession 
or occupation. Students should recognize and use the three singular pro- 
nouns (mo, ou, li) and the negative (pa) with ease. 



Monolog - 1 



Present the following as a monolog. 



Mo enn professer (pointing to self). 

Mo pa enn zelev. 

Ou enn zelev (pointing to person addressed). 
Ou pa enn professer. 

Li enn zelev (pointing to third person). 

Li pa enn professer. 

Drill - 1 



Have students respond affirmatively to the following questions, first as 
a group and then as individuals. 



l'm a teacher. 

I'm not a student. 

You're a student. 
You're not a teacher. 

He's a student. 

He's not a teacher. 



Teacher 

Mo enn professer? 

Ou enn zelev? 
[Robert] enn z6lev? 
Li enn zelev? 



Response 

Wi, ou enn professer. 
Wi, mo enn zelev. 

Wi, [Robert] enn z£lev. 
Wi, li enn zelev. 



C-l 

Is [Robert], mo enn professer? 
R: Wi, ou enn professer. 

C-2 

I: [Robert], ou enn zelev? 

R: Wi, mo enn zelev. 



[Robert], am I a teacher? 
Yes, you're a teacher. 

[Robert], are you a student? 
Yes. I'm a student. 
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C-3 

I: [Robert], [Paul] enn zelev? 

R: Wi, li enn zelev. 



[Robert], is [Paul] a student? 
Yes, he’s a student. 



Drill - 2 



Have the students respond negatively to the following questions. 



Teacher 



Response (group/ individua 1) 



Mo enn zelev? 

Ou enn professer? 
[Robert] enn professer? 
Li enn professor? 



Non, ou pa enn zelev. 

Non, mo pa enn professer. 

Non, [Robert] pa enn professlr. 
Non, li pa enn professer. 



C-4 

I: [Robert], ou enn professer? 

R: Non, mo pa enn professer; 

mo enn zelev. 

C-3 

I: [Robert], mo enn zelev? 

R: Non, ou pa enn zelev; ou 

enn professer. 

C-6 

I: [Robert], [Paul] enn [professer]? 

R: Non, li pa enn [professer]; li 

enn [zelev]. 



[Robert], are you a teacher? 

No, I’m not a teacher; I’m 
a student. 



[Robert], am I a student? 

No, you’re not a student; 
you’re a teacher. 

[Robert], is [Paul] a [teacher] 

No, he’s not a [teacher]; he’s 
a [student]. 



Handout - 1 



In using Handout - 1 on page 2- 4 > follow the same procedures that were 
used with Handout - 1 in Lesson 1. 
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LANGUAGE ACTIVITY: 



As you meet members of the training program during the remainder of 
the day, consciously ask yourself the questions 

Li enn professer? 

Li enn zelev? 

and answer yourself 

Wi, li enn professer. 

Wi, li enn zdlev. 

Non, li pa enn professer. 

Non, li pa enn zelev. 



TO THE TEACHER: 



In teaching Drills 1 and 2, follow these steps: 

1) Demonstrate the two parts of the drill 
(taking both parts yourself). 

2) Have students mimic the response column: 



Model (by teacher ) M imicry (by student/s ) 



Wi, ou enn professer. 
Wi, ou enn zelev. 
etc. 



Wi, ou enn professer. 
Wi, ou enn zelev. 
etc. 



3) Have students respond to your questions, 
first in the order given, and then at 
random. • 
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Handout - 1 



Follow the same procedures as were used with Handout - 1 in Lesson 1. 



Note how * pa' is used in Creole 



to 


indicate 


the 


negat ive : 
















Li 


enn 


zelev. He 1 


s 


a student. 












Li pa 


enn 


professer. He 1 


s not 


a teacher. 












Li 


apjrann 


cr£ol. He 1 


s 


learning Creole. 










Li pa 


aprann 


frans6. He 1 


s not 


learning French. 








Listen 


carefully as your teacher 












reads a 


sentence twice and in- 












dicate 


if it 


is 


af firmat ive 


or 












negative (indicated by 'pa 1 ) 


• 


























i 

i 


1. 


Li 


enn professor. 


i. 


affirmative 


negat ive 






i 

i 

i 


2. 


Li 


pa enn zelev. 


2. 


aff 






neg 






i 

i 

i 


3. 


[Robert] pa enn professor. 


3. 


aff 






neg 






i 

i 

i 


4. 


Li 


pa enn professer. 


4. 


aff 






neg 






t 

i 

i 


5. 


Li 


enn zelev. 


5. 

6. 


aff 






neg 






i 

i 


6. 


Ou 


enn z£lev. 


aff 






neg 






i 

\ 


7. 


Ou 


pa enn professer. 




7. 

8. 


aff 






neg 






i 

i 


8. 


Ou 


aprann creol. 


aff 






neg 


• 




i 

i 

i 


9. 


Ou 


pa aprann frans£. 


9. 


aff 






neg 






i 

<u 

u 


10. 


















Mo 


pa montre franse. 


10. 


aff 






neg 






<d 


11. 


















rC 


Mo 


montre creol. 


11. 


aff 






neg 








12. 






12. 












rH 

o 


Mo 


enn professor. 


aff 






neg 






4-4 

1 

1 


13. 


Mo 


pa enn zelev. 


13. 


aff 






neg 






1 


14. 




14. 








* 




1 


[Mamzel Labonne] pa enn zelev 


aff 






neg 






1 

t 

t 


15. 


Li 


montre creol. 




15. 


aff 






neg 






1 


16. 




















Mo 


bien mersi. 


16. 


aff 






neg 




. 


1 

1 


17. 


Ki 
















1 


manier ou mem? 


17. 


aff 






neg 






1 

1 


18. 


Li 


pa bien. 


18. 


aff 






neg 






1 

1 

1 

1 

1 
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Lesson 3 What do you study? 



This is a lesson on identifying one's occupational activity and asking 
(ki ? ) the same about someone else. 



Monolog - 1 

Mo enn professer; mo montr a creol. 

[Robert], ou enn zelev; ou aprann 
creol . 

[Robert] enn zelev; li aprann creol. 

[Missie Leblanc] enn professer; li 
montre creol. 

C-l 

I: Mo enn professer; ki mo 

montre? 

R: Ou montre preol. 

I: Wi, mo montr6 creol. 

02 

I: [Robert], ou enn zelev; 

ki ou aprann? 

R: Mo aprann creol. 

I: Wi, ou aprann creol. 

03 

Is [Missie Leblanc] enn professer; 
ki li montre? 

R: Li montre creol. 

I: Wi, li montre creol. 

04 

Is [Robert] enn zelev; ki li 
aprann? 

R: Li aprann cr6ol. 

Is Wi, li aprann creol. 



I'm a teacher; I teach creole. 

[Robert], you are a student; 
you study Creole. 

[Robert] is a student; he studies 
Creole . 

[Mr. Leblanc] is a teacher; he 
teaches Creole. 



I f m a teacher; what do I teach? 

You teach creole. 

Yes, I teach creole. 



[Robert], you're a student; what 
do you study? 

I study Creole. 

Yes, you study Creole. 

[Mr. Leblanc] is a teacher; what 
does he teach? 

He teaches Creole. 

Yes, he teaches Creole. 



[Robert] is a student; what does he 
study? 

He studies Creole. 

Yes, he studies Creole. 
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Dialog - 1 

I: Bonzour [Robert]. 

R: Bonzour [Missie Leblanc]. 

I: Ki manier? Ou bien? 

R: Wi, mo bien mersi. 

I: Ou enn zelev? 

R: Wi, mo enn z&lev. 

I: Ki ou aprann? 

R: Mo aprann cr&ol. 

Drill - 1 



Good morning, [Robert]. 

Good morning, [Mr. Leblanc] . 
How are you? Are you fine? 
Yes, I'm fine thanks. 

Are you a student? 

Yes, I'm a student. 

What do you study? 

I study Creole. 



First demonstrate this drill by taking both parts yourself and then have 
students practice the response. 



Teacher 

[Robert] enn zelev. 

[Missi& Leblanc] enn 
professor . 

Mo enn professer. 



Response (student) 

Ki li aprann? 

Ki li montre? 

Ki ou montre? 



Teacher 

Li aprann cr&ol. 
Li montr& cr&ol. 

Mo montre creol. 



Handout - 1 



In using Handout - 1 on page 3-3> follow the same procedures that were 
used with Handout - 1 in Lesson 1. 
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Handout - 1 



Follow the same procedures as were used with Handout - 1 in Lesson 1. 



Frequently the only difference be- 
tween a yes - no question and a 
statement is that of intonation. 

Note this difference as your teacher 
reads the following examples (listening 
expecially to the pitch rise on the 
end of the questions): 

Li enn professor. Li enn professer? 

Li enn z£lev. Li enn zelev? 

Li enn secretlr. Li enn secreter? 



Listen carefully 
indicate if it is 
question. 


to each sentence and 
a statement or a 








i. 


Statement 


Quest ion 


1 

1 


l. 


Li enn z£lev. 


2. 


S 


q 


1 

1 

1 


2. 


Li enn zelev? 


3. 


s 


Q 


1 

l 

1 


3. 


Li enn secreter? 


4. 


s 


Q 


1 

1 

1 


4. 


Li enn professer. 


5. 


s 


Q 


1 

1 

1 


5. 


Ou aprann creol. 


6. 


s 


Q 


1 

1 

1 


6. 


Li montre creol. 


7. 


s 


Q 


1 

l 

1 


7. 


Ou montre cr£ol? 


8. 


s 


Q 


1 

1 


8. 


Ou enn professer? 


9. 


s 


Q 


1 

1 

1 


9. 


Li aprann franse. 


10. 


s 


Q 


1 

0) 

u 

0) 


10. 


Ou bien? 


11. 


s 


Q 


X 


11. 


Li bien. 


12. 


s 


Q 


H 

O 

M-J 


12. 


Ou enn zelev? 


13. 


s 


Q 


1 

1 

1 


13. 


Ou aprann fr ans6? 


14. 


s 


Q 


1 

1 


14. 


Mo ap r am creol. 


15. 


s 


Q 


1 

1 


15. 


Zott aprann creol? 


16. 


s 


Q 


1 

1 

1 


16. 


Zott bien. 


17. 


s 


Q 


1 

1 

1 


17. 


Li bien? 


18. 


s 


Q 


1 

1 

l 


18. 


Li montr£ franse? 


19. 


s 


Q 


1 

1 


19. 


Ou enn secreter. 


o 

CM 


s 


Q 


1 

1 

1 


20. 


Li enn s£cret£r. 




s 


Q 


1 

1 

1 


21. 


Zott montre franse? 


ERIC. 


s 


Q 


1 

1 

1 

1 


22. 


Zott aprann creol. 
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Lesson 4 What do they study? 



This lesson introduces the pronoun 'zott' (they) and the conjunction 
'ec' (and). 



C-l 

I: 


[Robert] enn zelev; [Paul] enn 


[Robe 


:rt] is a student; 


[ Pa u 1 ] 




2^1ev. Ki 2 Ctt aprann? 


is a 


student. What do 


they study? 


R: 


Zott aprann cr£ol. 


Tl.ey 


study Creole. 




I: 


Wi, zott aprann creol. 


Yes, 


they study Creole. 





Repeat C-l using the names of three students. 



C-2 

I: [Missie Leblanc] enn professer; 

[Mamzel Labonne] enn professer. . 

Ki zott montre? 

R: Zott montre creol. They teach Creole. 

I: Wi, zott montre creol. 



Repeat C-2 using the names of three teachers. 



C-3 



I: Li (pointing) era zelev; li 

(point ing to another student) enn 
z£lev. Ki zott aprann? 

R: Zott aprann creol. 

I: Wi, zott aprann creol. 



Repeat C-3, pointing to three students and identifying each one 
with 'li' (he/she). 
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C-4 



Use a picture (or pictures) of several teachers for the following. 
If pictures are not available, refer to the teachers by name. 



I: Li (pointing) enn professer; 

li (pointing to another teacher) 
enn professer. Ki zott montre? 

R: Zott montre creol. 



Drill - 1 



Have students respond affirmatively to 
that the names refer to people spoken 


the following questions. Note 
about not people being addressed. 


Teacher 


Response 


Ou aprann creol? 


Wi, mo aprann creol. 


[Robert], li aprann cr£ol? 


Wi, li aprann creol. 


[Robert] ec [Paul], zott aprann 
creol? 


Wi, zott aprann creol. 


Mo montre creol ? 


Wi, ou montr£ creol. 


[Missie Leblanc] enn professer. 
Li montre creol? 


Wi, li montr£ cr£ol. 


[Missie Leblanc] ec [Mamzel La bonne ] , 
zott montre creol? 


Wi, zott montre cr4ol. 


Drill - 2 




J Have the students respond negatively to the following questions. 



Teacher 




Response 




Ou montre creol? 




Non, 


mo pa 


montre creol. 


Ou aprann f rans6? 




Non, 


mo pa 


aprann franse. 


[Robert], li aprann 


franse? 


Non, 


li pa 


aprann franse. 


[Robert] ec [Paul], 
franse? 


zotc aprann 


Non, 


zott 


pa aprann franse 


[Missie Leblanc] ec 
zott montre frans£? 


[Mamzel La bonne] , 


Non, 


zott 


pa montre franse 



O 

ERLC 



35 



4-3 



Handout - 1 



Give each student a cop} 7 of the handout on page 4-5, and follow the same 
procedures as were used with Handout - 1 in Lesson 1. 



C-5 

I: [Robert] enn zelev. Li 

aprann franse? 

R: Non, li pa aprann franse. 

Li aprann creol. 



C-6 

I: [Missie Leblanc] enn professer. 

Li montre franse 

R: Non, li pa montre frans£. Li 

montre creol. 



C-7 

I: [Robert] enn zelev; [Paul] enn 

zelev. Zott aprann franse? 

R: Non, zott pa aprann franse. 

Zott aprann creol. 



Repeat C-7, using professer 1 in place of ‘zelev 1 and *montr6 1 in 
place of ‘aprann*. 



Dialog - 1 

I: Bonzour , [Robert]. 

R: Bonzour , [Paul]. 

I: Ki manilr? 

R: Mo bien mersi; ki manier ou mem? 

I: Mo bien mersi. Ki manier ou fami? I*m fine thanks. How is your family? 

R: Zott bien. 
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08 

I: [Robert], couman zott apel6 

(pointing to other students in the class)? 

R: Zott apel [Paul], [Marie], ec [Anne]. 



LANGUAGE ACTIVITY: 

As ydu encounter people outside of lass, consciously ask yourself 
Ki li aprann? 

Ki 1 i mont re? 

Ki zott aprann? 

Li montre [creol]? 

Li aprann [franse] ? 

Zott [aprann] [cr£ol]? 

and supply the appropriate answers 

Li aprann creol. 

Li montre cr£ol. 

Zott aprann creol. 
etc . 



TO THE TEACHER: 

The pronoun 'zott' (you plural) will be introduced in Lesson 6. 

Be careful to use 'ec 1 rather than 'ar 1 in the Basic Sequence of lessons. 
The use of "ar 1 as a synonym of 1 ec 1 can be introduced anytime after the Basic 
Sequence has been completed. 
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1 



Listen carefully as your teacher 
reads the following sentences and 
write r mo' (I), 'oil' (you), 1 1 i 1 
(he/ she) or ' zott r (they) in the 
appropriate blank. 



1. 




enn professer. 




2. 




enn zelev. 




3. 




aprann creol. 




4. 




, aprann creol. 




5. 




montre creol. 




6. 


Ki 


montre? 




7. 




pa enn professer. 




8. 




enn professer. 




9. 




enn secreter? 


OJ 


10. 

11. 


Ki 


manier mem? 

aprann creol. 


0J 

JZ 

•o 

r—i 

0 










12. 




pa aprann franse. 


1 

1 

I 


13. 




2e lev. 


1 

1 

1 


14. 




aprann creol. 


1 

1 

1 


15. 




pa montre franse* 


1 

1 

1 


16. 


Ki 


aprann? 


1 

1 

1 


7.7. 


Ki 


aprann? 


1 

1 

1 


18. 




aprann creol* 


1 

1 

1 


19. 




pa montre creol. 


1 

t 

1 


20. 




pa montre franse* 


r 

l 

1 



l. 


Mo 


enn professer. 


2. 


Ou 


enn zelev. 


3. 


Ou 


aprann creol. 


4. 


Li 


aprann creol. 


5. 


Mo 


montre creol. 


6. 


Ki 


mo montre? 


7. 


Ou 


pa enn professer. 


8. 


Li 


enn professer. 


9. 


Ou 


enn secreter? 


10. 


Ki 


manier ou mem? 



11. [Robert] ec [Marie], zott aprann 
creol. 

32. Zott pa aprann franse . 

33. Zott zelev. 

14. Li aprann creol. 

15. Mo pa montre franse . 

16. Ki li aprann? 

17. Ki zott aprann? 

18. Zott aprann creol. 

19. Zott pa montre creol. 

20. Li pa montre franse. 
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Lesson 5 What did you do yesterday? What will you do tomorrow? 



In this lesson students are to learn how to speak about past (t i ) and 
future (pou) events. 



Dialog - 1 




I: 


Bonzour (to whole class). 




R: 


Bonzour . 




I: 


Bonzour, [Robert]. Ki manier? 




R: 


Mo bien mersi. Ki manier ou mem? 


I: 


Mo bien mersi. [Robert] ou enn 


ze lev? 


R: 


Wi, mo enn zelev. 




I: 


Ou aprann cr4ol? 




R: 


Wi, mo aprann creol 




I: 


[ler] ou ti aprann creol? 




R: 


Wi, [ier] mo ti aprann creol. 




I: 


[Dinun] ou pou aprann creol? 




R: 


Non, [ dimin] mo pa pou aprann creol. 



Good morning. 

Good morning. 

Good morning, [Robert]. How 
are you? 

I'm fine thanks. How are you? 

I f m fine thanks. [Robert], are 

you a student? 

Yes, I T m a student. 

Do you study Creole? 

Yes, I study Creole. 

Did you study Creole [yesterday]? 

Yes, I studied creole [yesterday] 

Will you study creole [tomorrow]? 

No, I won't study Creole 
[tomorrow] . 
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Handout - 1 



Give each student a copy of the handout on page 5-5, and follow the 
usual procedures. 



Drill - 1 



Note that some of the questions below refer to events that took place 
earlier in the day. 



Teacher 

Ier ou ti aprann creol? 
Granmat in ou ti aprann creol? 
Zordi ou ti aprann creol? 
Tanto ou ti aprann creol? 

Response 1 

Wi, ier mo ti aprann creol. 

--, granmat in . 

zordi . 

— , tanto . 



Did you study Creole yesterday? 

Did you study Creole this morning? 

Did you study Creole today? 

Did you study Creole in the afternoon? 

Response 2 

Non, ier mo pa ti aprann creol. 

, granmat in . 

, zordi . 

, t ant o . 



Drill - 2 



Note that some of the questions below refer to events that will take 
place later in the day . 



Teacher 

Dimin ou pou aprann creol? Will you study Creole tomorrow? 



Zordi ? Will you study Creole today? 

Zordi-aswar ? Will you study Creole this evening? 

Tanto ? Will you study Creole in the afternoon? 



Response 1 




dimin mo pou aprann creol. 



Response 2 

Non, dimin mo pa pou aprann creol. 
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Wi» 



C-l 

I: [ler] ki ou ti fer? What did you do yesterday? 

R: [ler] mo ti aprann creol. 

I: Wi, [ier] ou ti aprann creol. 



Use other time adverbs such as 1 granny* t in 1 in place of 'ier*. 



zordi mo pou aprann creol. 

zordi-aswar . 

tanto . 



Non, zordi mo pa pou aprann creol. 

, zordi-aswar . 

, tanto . 



C-2 

I; [Dimin] ki ou pou fer? What will you do tomorrow? 

R: [Dimin] mo pou aprann creol. 



Also use other time adverbs sucti as 1 zordi-aswar 1 in place of 1 d imin 1 . 



C-3 

I: [ler] ki [Robert] [ti] fer? 

R: [ler] [Robert] [ti] aprann creol. 



Also use other time adverbs in place of ’ier* and use ‘pou* in 
place of 1 1 i 1 . 



C-4 










I: 


Acott 


[ou] aprann creol? 


Where do 


[you] learn Creole? 


R: 


[Mo] 


aprann creol dan class. 


[I] learn 


Creole in class. 


I: 


Wi, [ 


ou] aprann creol dan class. 







Also use the names of students in place of ’ou* and 'mo 1 . 
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C-5 

I: [ Ier] acott ou [ti] aprann 

creol ? 

k: [Ier] mo [ti] aprann creol 

d an class. 



[Yesterday] where [did] you 
study Creole? 



Also use 1 dimin' in place of 1 ier 1 . 



C-6 



I: 


Acott mo montre 


creol? 


R: 


Ou montre creol 


dan class . 



C-7 

I: [Ier] acott mo [ti] montre creol? 

R: [Ier] ou [ti] montr6 creol d an class. 

\ 

LANGUAGE ACTIVITY: 

While it is true that you are studying Creole in class (C-4), that is 
hardly the information a Mauritian is looking for when he asks you 

Acott ou a*prann creol? 

Rather he expects the name of some place or school. Hence learn the appropriate 
answer 



Mo aprann creol [Port Louis]. 

and use it outside of class when one of the teachers or some other Mauritian 
asks where you are learning Creole. 

TO THE TEACHER 

Add the following to the classroom phrases you are currently using: 

Anou coumanse . Let’s begin. 

Anou continie. Let’s continue. 

Anou repet£. Let’s repeat. 
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Handout - 1 

In the examples below note that 
'ti 1 is used to indicate past 
events, while 'pou* is used to 
indicate anticipated (future) 
events : 

Ier mo t i aprann creol. 

Yesterd^v I studied Creole* 

Dimin mo pou aprann 

Tomorrow I'll study Creole. 

Listen carefully as your teacher 
reads each sentence, and indicate 



if the sentence is 
future (pou). 


past (ti) or 


< 

i 

i 

i 

i 






i. 


past (ti) 


future (pou) 


i 

• 

i 

i 


i. 


Ier mo ti montre creol. 


2. 


past 


future 


i 

i 


2. 


Dimin mo pou montre creol. 


3. 


past 


future 


i 

i 

i 


3. 


Ier ou ti montr6 cr£ol. 


4. 


past 


future 


i 

i 

i 


4. 


Ier ou ti aprann creol. 


5. 


past 


future 


i 

i 

i 


5. 


Dimin ou pou aprann creol. 


6. 


past 


future 


i 

i 

■ 


6. 


Dimin li pou montre creol. 



Write 1 t i f or 'pou 1 in the 
appropriate blank. 



7. 


Tanto (in the 
aprann creol. 


afternoon) li 


x: 

H 

0 


7. 


Tanto li pou aprann cr£ol. 


8. 


Tanto zott 


aprann franse. 


M-l 

1 

1 


8. 


Tanto zott ti aprann franse* 


9. 


Zordi (today) 
cr4ol. 


ou aprann 


1 

1 

1 

1 

1 


9.’ 


Zordi ou pou aprann creol. 


10. 


Zordi-aswar (t 
montre creol. 


onight) mo 


1 

1 

1 

1 

1 


10. 


Zordi-aswar mo pou montre creol. 


11. 


Granmat in (in the morning) mo 
monti:£ cr£ol. 


1 

1 

1 

1 

1 


11. 


Granmat in mo ti montre creol. 


12. 


Dimin zott 


aprann franse. 


1 

1 

1 


12. 


Dimin zott pou aprann franse . 


13. 


Ier mo a 

c lass • 


1 (go to) dan 


1 

1 

1 

1 

1 


13. 


Ier mo ti al dan class. 


14. 


Tanto li 


a 1 oan class. 


1 

1 

1 


14. 


Tanto li ti al dan class. 



15 . 



Zordi-aswar ou al d an 

libreri (to the library). 



16. 


Ou 


al 


dan class zordi? 


17. 


Ou 


al 


danse 


(go dancing) 




s amd i 


(Saturday) ? 




18. 


Ou 


al 


danse 


samdi? 


19. 


Mo 


a 1 


dan c 


lass tanto. 


20. 


ler mo 




al dan laboutik 




(store 


, shop; cf. 


1 bout ique 1 ) . 



0 




i 15. Zordi-aswar ou pou al d an 

i libreri. 

I 

o) 16. Ou pou al dan class zordi 

u — 

,c 17. Outial dans e s amd i ? 

r~i 

m-i 18. Ou pou al danse samdi? 

1 19. Mo ti al d an class tant o. 

! 20. ler mo ti al dan laboutik 
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Less on 6 We f re Americans. We come from America. 



This is a lesson on identifying one's nationality and country of origin. 
Students should be able to distinguish 1 zott' (you plural) from 'zott' 
(they) by the situation in which they occur. 



Monolog - 1 



Present the following as a monologj using maps of Mauritius and the 
United States. 



Mo enn mor i s s ie n/ nor i s s i enn; mo sorti I am a Mauritian; T come 

Maurice (moriss). from Mauritius. 

[Robert], ou enn timer ikin; ou sorti [Robert], you are an American; 

l'Amerique (lamerik). you come from America. 

[Marie], ou enn amerikenn; ou sorti 
1 1 Amer ique . 

[Missie Leblanc] enn mor issien; li 
sor + » Maurice . 

[Mamzel Labonne] enn morissienn; li 
sorti Maurice. 



C-l 



I: [Robert], acott ou sorti? 

R: Mo sorti l'Amerique. 



[Robert], where do you come from? 
I come from America. 



Drill - 1 



Teacher 



Response 



Eski [Robert] enn amer ikin? 
Eski [Marie] enn amerikenn? 



Wi, li enn amer ikin. 
Wi, li enn amerikenn. 
★ 



Eski [Robert] enn amerikenn? 
Eski [Marie] enn amerikin? 



Non, li enn amerikin. 
Non, li enn amerikenn. 



Handout - 1 



C-2 



I: Ou enn amer ik in/ amer ikenn? 

R: Wi, mo enn amer ikin/ amer ikenn . 



Are you an American? 
Yes, I'm an American. 



ERLC 





I: 



[Robert], acott [Paul/Marie] 
sort i? 

R: Li sorti [ 1 1 Amer ique] . 

I: Li enn [amer ik in/ amer ikenn] ? 

R: Wi, li enn Lamerikin/ amer ikenn] . 



[Robert], where dues [Paul/Marie] 
come from? 

He’s/ she* s from [America]. 

Is he/she an American? 

Yes, hc's/she's an [American], 



Also use Maurice* and ! mor issien/ mor issienn 1 in the above. 



C-4 



[Robert] is an American; [Marie] 
is an American. Where co they 
come from? 

They come from America. 

Acott zott sorti? 

R: Zott sorti Maurice. 

Drill - 2 



I: [Robert] enn amer ikin; [Marie] enn 

amerikenn. Acott zott sorti? 

R: Zott sorti l'Amerique. 

I: [Missie Leblanc] enn morissien; 

[Mamzel Labonne] enn mor issienn. 



In this drill use the names of well-known Americans in the places left 
blank (e.g. John Wayne sorti 1 1 Amer 5 que? ) . 



Teacher 








Re 3 


ponse 




[Robert ] 


sort i 


1 'Amer ique? 




Wi, 


li sorti 1' 


'Amer ique . 


i 


] 


sort i 


1 'Amer ique? 




Wi, 


li sorti 1' 


'Amerique. 


[Robert] 


ec [Marie] sorti 1' 


1 Amerique? 


Wi, 


zott sorti 


1 'Amer ique . 


i 


] 


ec [ 


] sorti 1' 


'Amer ique? 


Wi, 


zott sorti 


1 'Amerique . 



Monolog - 2 



[ Present the following as a monolog. 



Mo enn mor iss ien/nior iss ienn; [Missie Leblanc] 
enn mor issien. Nou sorti Maurice. 
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I am a Mauritian; [Mr. Leblanc] 
is a Mauritian. We come from 
Maurice. 
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[Robert], ou enn amerikin. [Marie] ou enn [Robert] you ar£ an American, 

amerikenn. Zott sorti l'Amerique. [Marie] you are an American. 

You cj;ne from America. 

[Robert, Marie], zott amdr ikin. Zott sorti 
1 ' Amer ique . 

[Robert, Paul, Marie, Anne] zott amerikin. 

Zott sorti l'Amerique. 



05 

I am a Mauritian; Mr. Leblanc is 
a Mauritian. Where dc v/e come 
from? 



I: Mo enn mor iss ien/mor iss ienn; [Missie 

Leblanc] enn mcrissien. Acott nou 
sorti? 



R: Zott sorti Maurice. You come from Mauritius. 

I: Mo enn professer. [Mamzel Labonne] 

enn professer. Ki nou montre? 

R: Zott montre creol. 



C-6 



I: [Robert], ou enn amerikj_n; [Marie] 

ou enn amerikenn. Acott zott sorti? 

R; Nou sorti l'Amerique. 

1: Wi, zott sorti l'Amerique. 



07 



Is* [Robert], ou enn amerikin; [Anne] 

(of an absent person) enn amerikenn. 
Acott zott sorti? 

R: Nou sorti l'Amerique. 

Is Wi, zott sorti l'Amerique. 
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Drill - 3 






Teacher 


Response 


[Robert], eski ou, ou (pointing) 
sorti l'Amerique? 


Wi, 


mo sorti l'Amerique. 


[Robert], eski mwa, mo (pointing) 
sorti Maurice? 


Wi, 


ou sorti Maurice. 


[Robert], eski [Paul], li (pointing) 
sorti l'Amerique? 


Wi, 


li sorti l'Amerique. 


[Robert], eski ou ec [Paul], zott 
(p.xnting) sorti l'Amerique? 


Wi, 


nou sort: l'Amerique. 


[Robert], eski mwa ec [Mamzel Labonne], 
nou (pointing) sorti Maurice? 


Wi, 


zott sorti Maurice. 


[Robert], eski [Paul] ec [Marie], zott 
(pointing) sorti l'Amerique? 


Wi, 


zott sorti l'Amerique. 



Also ask the above questions at random. 



Handout - 2 
LANGUAGE ACTIVITY: 

As you meet people during the remainder of the day, consciously ask 
yourself the questions 



Acott li sorti? 
Acott zott sorti? 



and answer yourself 



Li sorti Maurice. Li enn mor iss ien/mor iss ienn. 
Li sorti l'Amerique. Li enn amer ikin/ amer ikenn. 
Zott sorti Maurice. Zott mor iss ien/ mor iss ienn. 
Zott sorti l'Amerique. Zott amer ikin/ amer ikenn. 



TO THE STUDENT: 

The masculine - feminine distinction which is so characteristic of 
French vocabulary survives in Creole in only a few words, such as 

masculine feminine 
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amer ikin 
mor issien 



amer ikenn 
mor iss ienn 



6-5 



Handout - 1 

The masculine-feminine distinction, 
which is so characteristic of French 
vocabulary, survives in Creole in 
only a few words. Listen as your 
teacher pronounces the Creole for the 
following: 

Mauritian (man) Mauritian (woman) 
morissien morissienn 



American (man) 
amir ikin 

Indian (man) 
ind ien 



American (woman) 
amer ikenn 

Indian (woman) 
indienn 



The words for a man end in a nasalized 
vowel, while those for a woman end in 
the consonant . 



The following are distinguished in Creole 
by a different means; can you tell what it 
is as your teacher pronounces the Creole 
for the following? 



Frenchman 

franse 



French woman 
fransez 



Englishman 

angli 

Chinese man 
sinwa 



English woman 
angl ez 

Chinese woman 
s inwaz 



Listen carefully to each s ntence and 
indicate if the person nr ad is a man 



or 


a woman. 




1. 


man 


woman 


2. 


man 


woman 


3. 


man 


woman 


4. 


man 


woman 


5. 


man 


woman 


5. 


man 


woman 







<D 

<y 1. Li enn amerikin. 

X 

►a 2. Li eiin morissienn. 

r— I 

<2 3. Mamzel Labonne enn morissienn. 

i 

i 4. Robert enn amerikin. 
i 5. Li pa enn amer ikenn. 
i 6. Missie Singh enn indien. 
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7. 


man 


woman 


i 

i 

■ 


7. 


Li pa enn indienn. 


8. 


man 


woman 


<D 

u 

<D 


8. 


Li sorti la France. Li enn franse . 


9. 


man 


woman 


9. 


Li sorti 1 1 Ang leterr e . Li enn 








t— H 

o 




anglez. 


10. 


man 


woman 


4-J 

l 

l 


10. 


Li pa enn franse . 


11. 


man 


woman 


l 

l 


11. 


Li enn sinwa. 


12. 


man 


woman 


l 

l 

l 


12. 


Marie, eski ou enn sinwaz? 


13. 


man 


woman 


l 

l 


13. 


Li enn fransez. 
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Handout - 2 



While 'zott' meaning 'you plural* 
and * zott 1 meaning 'they' are pro- 
nounced the same in Creole, the 
situation usually makes clear which 
meaning is meant. (Mauritians have 
even less difficulty distinguishing 
these two than English speakers have 
with 'you singular' and 'you plural'. 

While a larger context is usually 

available, the meaning of 'zott* 

can be distinguished even in restricted 

contexts such as the sets of sentences 

below. 

Write the pronouns (mo, ou, li nou, zott, 
zott) in the blank spaces. 



1. 


A: 


Ki manier ou fami? 


i 

i 


1. 


A: 


Ki manier ou fami? 




B: 


bien. 


t 

<D 




B: 


Zott bien. 


2. 


A: 


Nou aprann creol. 


U 

<D 

M 


2. 


A: 


Nou aprann creol. 




B: 


Eski sorti l'Amerique? 


T3 




B: 


Eski zott sorti l'Amerique? 


3. 






H 

o 

M-l 


3. 




Mamzel Labonne enn morissienn. 








1 

1 






Missie Singh enn rr.or issien. 






sorti Maurice. 


1 






Zott sorti Maurice. 


4. 




Robert enn amerikin . 


f 

1 

1 


4. 




Robert enn amerikin. 






enn ^merikin. 


t 






Ou enn amerikin. 






sorti l'Amerique. 


1 

1 






Zott sorti l'Amerique. 


5. 




Missie Singh, enn morissien. 


1 

1 

1 


5. 




Missie Singh, li enn morissien, 






enn morissien oussi. 


1 

1 






Mo enn morissien oussi. 






sorti Maurice. 


1 






Nou sorti Maurice. 


6 . 




Robert, enn amerikin. 


1 

1 


6. 




Robert, li enn amerikin. 






Paul, enn amerikin oussi. 


1 






Paul, ou enn amerikin oussi. 






sorti l'Amerique. 


1 






Zott sorti l'Amerique. 


7. 


A: 





1 

1 

1 


7. 


A: 


Robert ec Paul aprann creol. 




B; 


Eski aprann creol? 


1 




B: 


Eski zott aprann creol? 


8. 


A: 


Zott sorti l'Amerique? 


1 

1 

1 


8. 


A: 


Zott sorti l'Amerique? 




B: 


Wi, sorti l'Amerique. 


» 

1 




B: 


Wi, nou sorti l'Amerique. 


9. 


A: 


Zott sorti Maurice? 


1 

t 

1 


9. 


A: 


Zott sorti Maurice? 




B: 


Non, pa sorti Maurice. 


1 

1 




B: 


Non, zott pa sorti Maurice. 


10. 


A: 


• 


1 

1 

1 


10. 


A: 


Nou sorti l'Amerique. 




B: 




1 

1 




B: 


Acott zott sorti? 



O 
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Lesson 7 He sleeps in his room. 



This lesson identifies the place where certain activities usually take 
Pi ace (e.g., I s leep in my_ room ) . 



Dialog - 1 
I: Bonzour , zelev. 

R: (All together) bonzour, [Missie]. 

I: Bonzour, [Robert], ki manier? 

R: Mo bien mersi; ki manier ou mem? 

I: Ala manier. 

C-l 

I: [Robert], acott ou aprann creol? 

R: Mo aprann creol d^n class. 

I: Wi, ou aprann creol dan class. 

C-2 

I: Acott ou dormi? 

R: Mo dormi dan mo lasamm. 

C-3 

I: [ler] acott ou [ti] dormi? 

R: [ler] mo [ti] dormi d an mo lasamm. 

C-4 

I: [Robert], ou dormi d an class? 

R: Non, mo pa dormi dan class. 

Mo dormi dan mo lasamm. 



Good morning, students. 

Good morning, [sir]. 

Good morning, [Robert], how are you? 
I’m fine thanks; how are you? 

I'm okay. 



Where do you sleep? 

I sleep in my room. 

Where [did] you sleep [yesterday]? 
[Yesterday] I slept in my room. 

[Robert], do you sleep in class? 

No, I don't sleep in class. 

I sleep in my room. 




52 



* 



.5 ? 



7-2 



Cj-_5 

I: Ki ou fer dan class? What do you do ir class? 

R: Mo aprann creol d an class. 

I: Wi, ou aprann creol dan class. 



C-6 

I: Ki ou fer d an ou lasamm? What do you do in your room? 

R: Mo dormi d an mo lasamm. 

C-7 

I: Ki mo fer d an class? 

R: Ou montre creol d an class. 



C-8 

I: Ki Robert fer dan class? 

R: Li aprann creol d an class. 

I: Ki li fer d an so lasamm? 

R: Li dormi d an so lasamm. 

C-9 

I; Ki ou aprann dajn class? 

R; Mo aprann creol. d an class. 



Drill - 1 



Teacher 

Dir mwa ki [Robert] fer dan class. 

Dir mwa ki [Robert] fer dan so lasamm. 

Dir mwa ki ou aprann d an class. 

Dir mwa ki [Missi4 Singh] montre d an 
c lass . 

Dir mwa acott ou aprann creol. 

Dir mwa acott [Robert] ec [Paul] 
dormi. 



What does he do in his room? 



Response 

[Robert] aprann creol dan class. 

[Robert] dormi d an so lasamm. 

Mo aprann creol dan class. 

[Missie Singh] montre creol dan class. 

Mo aprann creol dan class. 

[Robert] ec [Paul] dormi dan zott lasamm. 



O 
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Dr i 1 1 - 2 
Teacher 



dormi dan ou lasamm? 


Do 


you 


aprann creol dan class? 


Do 


you 


re'pett creol d£n class? 


Do 


you 


ecoutt creol dan class? 


Do 


you 


Ecoutt disc dan salon? 


Do 


you 


manz dan lasa 1-manze? 


Do 


you 


gett fim dan sinema? 


Do 


you 



Response 

Wi, mo dormi dan mo lasamm. 

-- aprann creol dan class* 
-- repett creol dan class. 
-- ecoutt creol dari class. 

— 9 — ecoutt disc d an salon. 
-- manz d an lasal-manze. 

-- gett fim d^n sinema. 



pr ill - 3 
Teacher 

(Eski) ou dormi dari class? 

ecoutt disc dan libreri? 

manz d an librdri? 

gett fim d an laboutik? 



Response 

Non, mo pa dormi d an class* 

9 ecoutt disc dari libreri. 

9 manz d an libreri. 

9 gett fim dan laboutik. 



Drill - 4 
Teacher 

(Eski) ou aprann creol dan ou lasamm? 

ecoutt disc d an lasa 1-manze? 

ecoutt disc da_n laboutik? 

manz d an ou lasamm? 

ecoutt creol dan lasa - - man ze ? 

o 

dormi d an libreri. 

5 ^ 



Response 

Wi, par fwa . Yes, sometimes. 
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C-10 

I: Ki ou fer [dan sincma]? 

R: Mo [gett fim] [dan sinema] . 



TO THE TEACHER: 

Dialog - provides for a review of the greetings and adds one new 
element (ala manier) as a response. Further review of the greetings and 
the teaching of other forms of the greetings (and leave-taking) is left 
to your discretion. Whenever students are ready for more, go to Lesson IX 
and teach those sentences which students can learn and use with ease. 

In addition to the classroom phrases suggested in Lesson 1, the following 
can be used for dismissing the class at the end of the hour: 

Zott capav ale ast6r. 

Class fini aster. Orevwar. 

[Dimin] mo a trouv zott. 



o 
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Lesson 8 When do you watch television? 



The question word * kan * is introduced and used in this lesson. 



Drill - 1 
Teacher 

(Eski) ou dormi aswar? 

leve granmat in? 

aprann creol granmat in? 

aprann creol tant o? 

gett televizicvn aswar? 

ecoutt nouvel aswar? 

ecoutt nouvel granmat in? 

lave aswar? 



Do you get up in the morning? 



Do you watch television in the evening? 

Do you listen to the news (on the radio) in 
the evening? 

Do you wash (clothes) in the evening? 



Response 



Wi, mo dormi aswar. 

— > -- leve granmat in . 

-- aprann creol granmat in. 

- - > -- aprann creol tanto. 

-- gett te levizion aswar. 
-- ecoutt nouvel aswar. 

-- ecoutt nouvel granmat in. 
> -- lave aswar . 



Drill - 2 

Teacher Respon se 

Eski ou aprann creol aswar? Parfwa. 

dormi tanto. . 

dormi dan lazourne? Do you sleep during the day? . 

leve d an lazourne? . 

lav£ d an lazourne? . 
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C-l 



I: 



R: 



(Eski) ou [aprann creol] [aswar] ? 

Wi, mo [aprann creol] [aswar]. 

Or: Non, mo pa [aprann creol] 

[aswar] * 

Or: Parfwa. 



C-2 

I: Kan ou [dormi] ? 

R: Mo [dormi] [aswar]. 

I: Wi, ou [dormi] [aswar]. 



When do you [sleep]? 

I [sleep] [at night]. 

Yes, you [sleep] [at night]. 



C-3 

X: Kan ou [aprann creol]? When do you [learn Jreole] ? 

R: Mo [aprann creol] [granmatin ec tanto]. I [learn Crecle] [in the morning 

and afternoon]. 



Monolog - 1 

Enn dimoun leve granmatin. 

Enn dimoun d£zen£ midi. 

Enn dimoun dine aswar. 

Enn dimoun gett te levizion aswar. 

Enn dimoun dormi aswar. 

* * 

Enn zelev al lecol granmatin ec tanto. 

Enn travay£r al travay granmatin ec 
tanto. 



One gets up in the morning. 

One eats lunch at noon. 

One eats dinner in the evening. 

One watches television in the evening. 
One sleeps at night. 

A student goes to school in the morning 
and afternoon. 

A worker goes to work in the morning 
and afternoon. 



C-4 

I: Eski enn dimoun [leve] [granmatin] ? 

R: Wi, jenn dimoun [leve] [granmatin]. 
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C-5 



In the following C-phase, * T ' indicates teacher and ' S ' indicates 
student . 



T: [RobertL dimann [Paul] si cnn 

dimoun [leve gr anmat in] . 

Si: [Paul], eski enn dimoun [ levb granmatin]? 



S 2 • Wi, enn dimoun [ l£ve gr anmat in] . 

C^6 * 

I: Acott [Robert] ee [Paul] [aprarn 

cr £ol] ? 

R: Zott [aprann creol] [dan class]. 

I: Acott zott [dormi] ? 

R; Zott [dormi] [dan zott lasamm] . 

I: Acott ou ec [Paul] [aprann c.reol]? 

R: Nou [aprann creol] [dan class]. 

I: Wi, zott [aprann creol] [da_n class]. 

Acott zott [dormi] ? 

R: Nou [dormi] [dan nou lasamm] . 

I; Wi, zott [dormi] [dan zott lasamm]. 



Where do [Robert] and [Paul] 

[ learn Creole] ? 

They [learn Creole] [in class]. 

Where do they [sleep]? 

They [sleep] [in their room/ in their 

rooms ] . 



We [sleep] [in our room/ in our rooms 

Yes, you [sleep] [in your room/ in 
your rooms!. 



Drill - 3 
Teacher 

Ki ou fer d an ou lasamm? 

Ki Robert fer d an so lasamm? 

Ki mo fer dari mo lasamm? 

Ki Robert ec Paul fer d an zott lasamm? 

Robert, ki ou ec Paul fer d an zott 
lasamm? 

Ki mwa ec [Missi£ Leblanc] fer d an nou 
lasamm? 

O 




A 



Response 

Mo ecoutt radio dari mo lasamm. 

Li ecoutt radio dari 0 lasamm. 

Ou ecoutt radio d an ou lasamm. 

Zott ecoutt radio d an zott lasamm. 
Nou ecoutt radio d an nou lasamm. 

Zott Ecoutt radio dan zott lasamm. 
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C-8 

I: Kan [Robert ec Paul] ecoutt 

disc da_n [zott] lasamni? 

R: [Zott] ecoutt disc d an [zott] 

lasamm [ aswar] . 

Or : [Aswar] . 

Drill - 4 
Tea cher 

Kan ou ti al laboutik? 

[ ]? 



Response 

Mo ti al laboutik ier. 
[ j .... 



* 



* 



* 



Kan ou pou al s inertia? 

- [ ]? 



Mo pou al sinema dinun ♦ 

t ] — . 



Drill - 5 



Teacher 

Eski ou pou al laboutik ec laposs dinun? Will you go to the store and post 

office tomorrow? 

t j - [ ] — ? 



Response 

Wi, mo pou al laboutik ec laposs diirr n, 

— f j - [ j — . 
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1 .son 9 



Does he come from Mauritius? 



This lesson is basically a review of earlier materials. Drills 1, 2, and 
3 have something slightly new in that the student is responding with a 
question rather than a statement (as he usually does). 



C-l 

I: [Robert], acott ou sorti? 

R: Mo sorti l'Amerique. 

I: Ou enn amer ik in? 

R: Wi, mo enn amer ikin. 

02 

I: [Paul], acott [Missie Singh] 

sort i? 

R: Li sorti Maurice. 

I: Li enn mor iss ien? 

R: Wi, li enn mor iss ien . 

03 

I: [Paul], acott ou ec [Robert] 

sorti? 

R: Nou sorti l'Amerique. 

I: Zott amer ikin? 

R: Wi, nou am4r ikin. 

04 

I: Acott [Missie Singh] ec 

[Mamzel La K onne] sorti? 

R: Zott sorti Maurice. 

I: Zott mor iss ien? 

R: Wi, 20tt morissien. 



[Robert], where do you come from? 
I come from America. 

Are you an American? 

Yes, I'm an American. 

[Paul], where does [Mr. Singh] 
come from? 

He comes from Mauritius. 

Is he a Mauritian? 

Yes, he's a Mauritian. 

[Paul], where do you and [Robert] 
come from? 

We come from America. 

Are you American? 

Yes, we're American. 

Where do [Mr. Singh] and [Miss 
Labonne] come from? 

They come from Mauritius. 

Are they Mauritian? 

Yes, they're Mauritian. 
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Use the names of students and teachers connected with the training program 
in the place of those given below. 



Teacher 


Res 


iponse 


Teac 


her 


Robert 


sorti l'Amerique. 


Li 


sorti l'Amerique? 


Wi, 


li 


sorti l'Amerique. 


Missie 


Singh sorti Maurice. 


Li 


sorti Maurice? 


Wi, 


li 


sorti Maurice. 


Robert 


aprann creol. 


Li 


aprann creol? 


Wi, 


li 


aprann creol. 


Missie 


Singh montre creol. 


Li 


montre creol? 


Wi, 


li 


montre creol. 


t 


] t ]. 


1 L 


[ ]? 


Wi, 


li 


[ ]. 



Appropriate names and other activities (learned up to this point) can be 
added to the above. 



Drill - 2 



Other activities and times (learned up to this point) should be added to 
the following. 



Teacher Response 



Tan to mo pou aprann angle. 
[ ] mo pou ( 1 . 

Ier mo ti montre franse. 

[ ] mo t i [ ] . 



Ou pou aprann 


ang le 


Wi, 


mo 


pou aprann 


ang le 


tant o? 




tant o. 






Ou pou [ 


] 


Wi, 


mo 


pou [ 


] 


t ]? 




t 


] 


1. 




Ou ti montre 


franse 


Wi, 


mo 


ti montre 


franse 


ier? 




ier . 








Ou t i [ 


] 


Wi, 


mo 


ti [ 


] 


t ]? 




[ 




J. 
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Dr i 11 - 3 



Teacher 



Response 



Acott Robert dormi? Li dormi dan class? 

Acott [ j dormi? Li dormi dan [ 

Kan Robert pou al libreri? Li pou al 
libreri dimin? 

Kan [ ] pou al [ ] ? Li pou al 

i ] [ ]? 

Ki Robert, fer dari class? Li dormi dan class? 
Ki [ ] fer dare [ j ? I i [ j dan [ ] ? 



Wi, 


ii 


dormi 


dan 


c lass 


• 


Wi, 


li 


dormi 


dan 


[ 


]. 


Wi, 


li 


pou a 


1 libreri 


d imin 


Wi, 


li 


pou a 


i t 


] 


f ] 


Wi, 


li 


dormi 


dan 


c lass 


# 


Wi, 


li 


[ 


] dan 


. t 


]. 



LANGUAGE ACTIVITY: 

Use the names of Mauritians and Americans whom students may or may not 
know as follows 

Teacher Response Teacher 

Acott Mantee Gopal sor^i? Li sorti Maurice? Wi, li sorti Maurice. 

Acott [ ] sorti? Li sorti [ ]? Wi, li sorti [ ]. 

Continue the activity until each student has answered for at least one Mauritian 
and one American. For the American names, be sure to use the Creole pronunciation 
rather than the English pronunciation. 



o 
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Lesson 10 What is this? Whose is it? 



This lesson introduces two common questions: 

Ki ete sa? What is this/that? 

Pou ki sa? Whose is it? 

The first, 'Ki ete sa?' is especially useful as a tool of language 
learning . 

Monolog - 1 



Sa 


enn 


lagazett . 


This 


is/ that ' s/ it 1 


r s 


a 


newspaper. 


Sa 


enn 


plim. 


This 


is/ that ' s/ it 1 


r s 


a 


pen. 


Sa 


enn 


creyon. 


This 


is/ that 's/ it 1 


r s 


a 


penc i 1 . 


Sa 


enn 


liv. 


This 


is/ that ' s/ it 1 


1 s 


a 


book. 



Drill - 1 

Teacher Response 1 

Enn lagazett sa? Wi, enn lagazett sa. 

plim ? pi im . 

crayon ? creyon . 

liv ? liv . 



Ol 

I: Ki ete sa? 

R: Enn [lagazett] sa. 



Response 2 



Non, pa enn 



lagazett sa. 

plim . 

creyon . 

liv . 



Enn liv sa. 

creyon 

lagazett - 

plim 



What is this? 

That's (it's) a [newspaper]. 



Teach students to say the question, and then have them ask you for 
the name of a number of objects in the classroom. 



Drill - 2 




Teacher 


Response 


Ou lagazett sa? 


Wi, mo lagazett sa. 


-- plim ? 


-- plim . 


-- crayon ? 


-- cr&yon . 


-- liv ? 


-- liv . 


Jc 1 ] ™ 7 


i 

i 

i 

i 

i 

i 

i 

CD 

CD 
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10-2 



Fc l add it iona 1 practice you may a-k about two or three other objects 
which students have in their possession, such as clothing. 



Drill - 3 

Teacher Response 1 

Ou lagazett sa? Wi, li pou mwa. Ves, it’s mine (lit: it r s for me). 

-- plim ? - - , . 

-- creyon ? ", . 

-- liv ? . 

- t ] — ? • 



Response 2 

Non, li pa pou mwa. No, it's not mine. It T s yours. 

Li pou ou. 



C-2 

I: Ki ete sa? 

R; Enn [lagazett] sa. 

I: Wi, enn [lagazett] sa. Ou [lagazett] sa? 

R: Wi, li pou mwa. 

Or: Non, li pa pou mwa, li pou ou. 

Or: Non, li pa pou mwa, li pou [Marie]. 



id. 
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Drill - 4 



Teacher 




Response 


■ « 


Ou lagazett sa? 


Non, li pa mo 


lagazett . 


-- plim ■ 


? 





p 1 im. 


-- cr eyon ? 


y 


creyon. 


-- liv - 


? 


y 


liv. 


- [ 


] — ? 


""“j --- 


t i. 


03 


• 






J: 


Ou [ lagazett] sa? 






R: 


Non, li pa mo [lagazett]. 
Li ou [lagazett]. 






I: 


Wi, mo lagazett sa. Li pou 
Li pa pou ou. 


mwa . 




Handout - 


- 1 







04 



Li ou lagazett. 

plim. 

- creyon. 

1 iv ♦ 

[ ]. 



I: Pou ki sa [lagazett] la? Waose [newspaper] is that? 

R: Mo [lagazett] ca; li pou mva. It's my [newspaper]; it's mine. 

Or: Ou [lagazett] sa, li pou ou. 



05 



Point to various objects and ask who owns them. If a student 
doesn't know, teach him to say 'Mo pa cone 1 . 



I: Pou ki sa? 

R: Sa pou mwa. 

Or: Sa pou ou. 

Or: Sa pou li. 

Or: Mo pa cone. 
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Monolog - 2 

Lagazett Robert sa; li pou Robert. 

Plim Paul sa; li pou Paul. 

[ J [ ] sa; 1 i pou [ ] . 

Drill - 5 
Teacher 

Lagazett Robert sa? 

Plim Paul .sa? 

[ ] [ ] sa? 

Response 

Non, li pa so lagazett. Li lagazett Pau 



, plim. 


Li plim Robert. 


1 


]. Li [ 


] [ 


06 






I: Ou lagaze-.tt 


sa? 




R; Non, li pa 
[Robert ] . 


pou mwa. Li pou 
Li lagazett [Robert] 


Handout - 2 






Dr il 1 - 6 






Teacher 


Response 




Enn plim sa? 


Enn plim 


sa? 


— caye --? 


caye 




sizo --? 


sizo 




pegn --? 


pegn 


«-? 


— [ ]] --? 


... t j 





O 




Is this Robert's newspaper? 



No, it's not his newspaper. 
It's Fau 1 ' s . 



Teacher 



Wi, 


enn plim sa. 


Yes, 


it ' s 


a pen. 




i 

i 

i 

0 

"C 

1 
1 


Yes, 


it 1 s 


a notebook. 




sizo 


Yes, 


they 


're scissors 




pegn 


Yes, 


it ' s 


a comb. 




... [ ] ... 


Yes , 


it ' s 


a [ J. 
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TO THE TEACHER: 



Frequently a student needs to respond to a question (such as that in C-l) 



with: 



Mo pa cone. 

Mo pa compr an . 
Mo 1 nn hli e . 



I don't know. 

I don T t understand. 
I've forgotten. 



When it appears that a student (or the class) has need of one of these sentences, 
teach it to him. After he has used these sentences several times teach him to 
add 1 cski z mwa ' : 



Kskiz mwa, mo pa compran, Excuse me, I don't: understand. 

Watch also for an opportunity to teach students to use: 

Ou capav repete, Would you repeat, please, 

si-ou-p le . 

Ou capav repe'e sa Would you repeat the question, 

kestion la, si-ou-ple. please. 
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The possessive pronouns in Creole are: 



mo 


(Mo liv sa. 


This is my book.) 


ou 


(Ou liv sa. 


This is your book.) 


so 


(So liv sa. 


This is his book.) 


tiOU 


^Nou liv sa. 


This is our book.) 


zott 


(Zott liv sa. 


This is your-pl. book.) 


zott 


(Zott liv sa. 


This is their book.) 



Listen carefully as yojr teacher reads 
each of the following sentences (twice), 
and write the possessive pronouns (mo, 
ou, so nou, zott, zott) in the blank. 



i. 


liv sa. 






1. 


Mo liv sa. 


2. 


liv sa. 






2. 


So liv sa. 


3. 


lagazett sa. 


i 

i 

0) 


3. 


Nou lagazett sa. 


4. 


lagazett sa. 


u 

r,» 


4. 


Ou lagazett sa. 


5. 


professer sa. 


no 

r— * 


5. 


Nou professer sa. 


6. 


professer sa. 


i 

4 


3 

-1 


6. 


Zott professer sa 


7. 


zelev sa. 






7. 


So zelev sa. 


8. 


creyon sa. 






8. 


So crlyon sa. 


9. 


plim sa . 






9. 


Mo plim sa. 


10. 


lagazett sa. 






10. 


Zott lagazett sa. 



0 
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The object pronouns in Creole are: 

mwa (Li pou mwa. It's mine. 

[lie: It's for me. ] 

ou (Li pou ou. It's yours. 

li (Li pou li. It's his.) 

nou (Li pou nou. It's ours.) 
zott (Li pou zott. It's yours-pl.) 
zott (Li pou zott. It's theirs.) 



Listen carefully to the following 
sentences, and write the object 
pronoun in the blank. 



11. 


Li 


pou 






i 

i 


11. 


Li 


pou 


mwa. 




12. 


Li 


pou 






i 

i 

i 


12. 


Li 


pou 


li. 




13. 


Li 


pou 






i 

i 


13. 


Li 


pou 


nou. 




14. 


Li 


pou 






i 

i 

i 


14. 


Li 


pou 


ou. 




15. 


Li 


pou 






i 

0) 


15. 


Li 


pou 


zott. 




16. 


Mo 


liv sa. 


Li pou 


• 


V 

x 


16. 


Mo 


liv 


sa. 


Li pou mwa. 


17. 


So 


liv sa. 


Li pou 


• 


H 


17. 


So 


liv 


sa. 


Li pou li. 


18. 


Nou liv sd. 


Li pou 


• 


O 

M-l 

! 


18. 


Nou 


i liv 


r sa. 


Li pou nou. 


19. 


Zott 1 .v &a 


. Li pou 




1 

1 

1 


19. 


Zott liv sa. 


Li pou zott. 


20. 


Ou 


liv sa. 


Li pou 


. 


1 

1 

1 


20. 


Ou 


liv 


sa. 


Li pou ou. 


21. 


tou 


sa. 




1 

1 


21. 


Pou 


i mwa 


i j a . 




22. 


Pou 


sa. 




1 

1 


22. 


Pou 


i nou sa. 
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Handout - 2 



Note that while a possessive pronoun 
comes before the object possessed, the 
name of the possessoi comes after the 
object : 



So liv sa. This is his book. 

Liv Robert sa. This is Robert *s book 
(lit: book of Robert). 



Listen carefully to the following sentences, 
noting whether the possessor is indicated 
by one of the possessive’ pronouns (mo, on, 
so, nou, zott, zott) coming before the 
object, or by a name coming after the object*. 
Indicate the location of the possessor by 
putting a check mark in the appropriate 
blank. ■ 



1. 


liv 


i 

i 


2. 


liv 


i 

i 

i 


3. 


fami ___ 


i 

i 

i 


4. 


fami __ 


i 

» 


5. 


lasamm __ 


i 

i 

i 


6. 


lasamm 


i 

i 

i 


7. 


lagazett 


i 

0) 

u 


8. 


lagazett 


<D 

JC 

T3 


9. 


plim ___ 


rH 

o 

4-1 


10. 


fami _ 


1 

1 


11. 


caye __ 


I 

1 

1 

1 



12. camarad 

13. camarad 

14. camarad 



13. professer 

16. 



1. Mo liv sa. 

2 . Liv Robert sa . 

3. Ki manier ou fami? 

4. Ki manier fami Marie? 

5. Zott dormi d an zott lasamm toulezour. 

6. Marie dormi dan lasamm Anne. 

7. Li ou lagazett sa. 

8. Li lagazett Paul. 

9. Eski plim Marie sa? 

10. Mo fami bien* 

11. So caye sa. 

12. Marie mo camarad. 

13. . Paul camarad Robert. 

14. Mont re mwa ou camarad, si-ou-ple. 

15. Mo zott professer. 

16. Zott ti al zott lasamm ier-aswar. 
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Lesson 11 What are you doing (right now)? 



In this lesson students are to learn how to speak of events which are 
in progress (pe) at the moment of speaking in contrast to events that 
occur habitually. 

Dialog - 1 

I: Ki ete sa? 

R: Enn lagazett sa. 

I: Ou lagazett sa? 

R: Wi, li pou mwa. 

I: Ou lir lagazett toulezour? 

R: Wi, mo lir li toulezour. 

Drill - 1 



Teacher 


Response 


Ou lir lagazett toulezour? 

Ou aprann creol toulezour? 

Ou al dajn class toulezour? 

* * 


Wi, mo lir lagazett toulezour. 
Wi. mo aprann creol toulezour. 
Wi, mo al dan class toulezour. 

Yes, I go to class everyday. 
* 


Ou dormi dan class toulezour? 


NonI Mo pa dormi dan class toulezour. 


Ol 




I: Ki ou fer toulezour? 

R: Mo [lir lagazett] toullzour. 


• 


Monolog - 1 





Do you read the newspaper everyday? 
Yes, I read it everyday. 



Present the following monolog by acting out each statement as you say it. 



Mo pe lir lagazett aster. 

Mo pa pi lir lagazett aster. 

Mo pi ecrir lor tablo aster. 

Mo pa pi ecrir lor tablo astir. 

O 




I'm reading the newspaper (right) now. 

I'm writing on the blackboard (right) now. 

71 
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Mo pe gett [Robert] aster. 

Mo pa pe gett [Robert] aster. 

Mo pe montre enn liv aster. 

Mo pa pe montre enn liv aster. 

Prill - 2 
Teacher 

(Eski) mo pe lir lagazett aster? 

ecrir lor tablo aster? 

gett Robert aster? 

montre enn liv aster? 



I'm looking at [Robert] (right) now. 
I ! m pointing to a book (right) now. 



Response 1 

Wi, ou pe lir lagazett aster. 

ecrir lor tablo aster. 

gett Robert astir. 

montre enn liv aster. 



Response 2 

Non, ou pa pe lir lagazett aster. 

, ecrir lor tablo aster. 

9 gett. Robert aster. 

, montre enn liv aster. 



C-2 

I: Ou lir lagazett toulezour? 

R: Wi, mo lir lagazett toulezour. 

I: Ou pe lir lagazett aster? 

Or: Ou pe lir li astir? 

R: Non, mo pa pe lir lagazett aster. 

Or: Non, mo pa pe lir li aster. 

03 

Is Ki ou pe fer aster? 

R: Mo pe aprann creol. 

I: • Ou aprann creol toulezour? 

R: Wi, mo aprann creol toulezour. 



O 
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Handout - 1 



Give each student a copy of the handout on page 11-4, a nd follow the 
usual procedures. 



Monolog - 2 

Mo pe montre creol aster. 

Mo montre creol toulezour. 

Zott pe a.prann creol aster. 
Zott aprann cr£ol toulezour. 

Mo aprann angle, me aster mo 
pa pe aprann angle. 

Mo lir lagazett toulezour, me 
mo pa pS lir li aster. 

Zott dormi dan zott lasamm, me 
zott pa dormi dan class. 



I’m teaching Creole (right) now. 

1 teach Creole everyday. 

You’re studying Creole (right) now. 

You study Creole everyday. 

I study English, but I'm not studying 
English (right » now. 

1 read the newspaper everyday, but I'm 
not reading it (right) now. 

They sleep in their room, but they don't 
sleep ** n class. 



C-4 



I: Ou aprann cr£ol? 

R: Wi, mo aprann cr£ol toulezour. 

I: Eski ou pe aprann cr6ol aster? 

R: Wi, mo pe aprann creol aster. 

I: Ou lir lagazett? 

R: Wi, mo lir lagazett toulezour, 
me mo pa pe lir li aster. 



Handout - 2 
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Handout - 1 



Note the 


use 


of 


' pou' , 


'ti' 


^nd 


t * i 

pe in 


the 


fol 


lowing : 






pou 


Mo 


pou 


aprann 


creol 


dimin. 


ti 


Mo 


ti 


aprann 


creol 


ier. 




Mo 


pe 


aprann 


creol 


aster . 




Mo 




aprann 


creol 


toulezour 



The verbal marker 'pc' is used to indicate 
an action in progress at the moment of 
speaking, in contrast to 'pou 1 and 'ti 1 
which indicate anticipated or past actions 
(events). The absence of a verbal marker 
as in the last example above, indicates 
that the action is habitual or customary 
(sometimes referred to as ‘general'). 

While the time adverbs (d imin, ier, 
aster, toul&zour) re-inforce the 
meaning of the verbal auxilaries 
(future, past progressive, general), 
they may be omitted in the above 
sentences . 



Listen carefully to each of the 
following sentences and indicate 
(by underlining or circling) 
whether it is future (pou), past (ti), 
progressive (pe), or general (signaled 
by 'he absence of a verbal marker). 



i. 


fut 


past 


prog 


gen 


i 

i 

i 


l. 


Mo t i montre creol. 


(past) 


2. 


fut 


past 


prog 


gen 


i 

i 

t 


2. 


Ou pou aprann cr£ol. 


(fut) 


3. 


fut 


past 


prog 


gen 


i 

t 

0) 


3. 


Li ti dormi dan class. 


(past) 


4. 


fut 


past 


prog 


gen 


u 

'\ 


4. 


Mo pou dormi dan mo lasamm. 


(fut) 


5. 


fut 


past 


prog 


gen 


H 


5. 


Li p£ dormi dan class. 


(prog) 


6. 


fut 


past 


prog 


gen 


0 

4-J 

1 


6. 


Li pe lir lagazett. 


(prog) 


7. 


fut 


past 


prog 


gen 


1 

1 

1 


7. 


Mo montre cr£ol. 


(gen) 


8. 


fut 


past 


prog 


gen 


1 

1 

1 


8. 


Ou aprann cr£ol. 


(gen) 


9. 


fut 


past 


prog 


gen 


1 

1 

1 


9. 


Ki ou ti fer? 


(past) 


10. 


fut 


past 


prog 


gen 


1 

1 

1 


10. 


Mo dormi dan mo lasamm. 


(gen) 


11. 


fut 


past 


prog 


gen 


1 

1 

1 


11. 


Eski ou pou al dan class? 


(fut) 


12. 


fut 


past 


prog 


gen 


1 

1 

1 


12. 


Li p£ £crir so fami. 


(prog) 
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13. 


fut 


past 


prog 


gen 


i 

i 


13. 


Ki ou pou fer? 


(fut) 


14. 


fut 


past 


prog 


gen 


i 

i 


14. 


Li coz creoa . 


(gen) 


15. 


fut 


past 


prog 


gen 


i 

i 


15. 


Li pe coz franse . 


(prog) 


16. 


fut 


past 


prog 


gen 


QJ 

U 

<U 

_r\ 


16. 


Mo pa pe coz franse . 


(prog) 


17. 


fut 


past 


prog 


gen 


I * { 


17. 


Zott pa ti coz frajnse. 


(past) 


00 


fut 


past 


prog 


gen 


0 

44 


18. 


Zott pa coz angle. 


(gen) 


19. 


fut 


past 


prog 


gen 


1 

1 

1 


19. 


Mo pa pou dornii dan class. 


(fut) 


o 

CM 


fut 


past 


prog 


gen 


1 

1 

1 


20. 


Ki ou pe fer? 


(prog) 


21. 


fut 


past 


prog 


gen 


l 

1 

1 


21. 


Ki ou ti lir? 


(past) 


22. 


fut' 


past 


prog 


gen 


1 

1 


22. 


Ki ou pou ecrir? 


(fut) 
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Handou:: - 2 



In earlier lessons 'ec 1 has been 
used in the sense of 'and* to join 
together nouns, names, pronouns, 
and adverbs: 



Li montre c^eo! ec franse. 



Robert ec Paul, zott aprann creol. 






Acott ou ec Paul sorti? 






Clauses, however, are joined together 
by *4* (and') and 'me' (but) 






Li coz creol, 4 li coz franse 
oussi. (coz r speak; oussi = also) 






Mo lir mu lesson 4 mo aprann li. 






Robert sorti l t Am4rique, me Missie 
Leblanc sorti Maurice. 






Robert enn zelev, me Missie Leblanc 
enn profess4r. 

Li coz creol, me li pa coz franse. 






Listen carefully to the following 
sentences and write 'ec*, 'e 1 , or 
1 m4' in the blanks. 


i 

i 

i 

i 

i 

i 

i 

i 

i 




1. Ou aprann cr4ol, li 

aprann fr ans6. 


i 

i 

i 

i 

t 


1. 


2. Ou li aprann creol. 


i 

i 

i 


2. 


3. Li coz creol, li coz 

ft ans4 oussi. 


i 

i 

i 

0) 

u 


3. 


4. Li coz cr4ol franse. 


01 

JZ 


4. 


5. Li montr 4 cr4ol granmat in 
tanto. 


i-H 

0 

4-1 

1 


5. 


6. Li montr 4 creol granmatin, 
li aprann angle tanto. 


1 

1 

1 

1 

1 


6. 


7. 


1 

1 

1 


7. 


8. 


1 

1 

1 

1 

1 


8. 


9. 


1 

1 


9. 


10 


1 

1 

1 


10. 


11. 


1 

1 

1 


11. 


o 

ERIC 


1 

3<e 





Ou aprann creol, me li aprann 
franse. 

Ou ec li aprann cr4ol. 

Li coz creol, 4 li coz franse 
oussi . 

Li coz creol ec frans4. 

Li montre creol gr anmat in ec 
tanto. 

Li montr 4 creol granmat in, me 
li aprann angle tanto. 

Ecoutt ou professer, 4 reponn so 
Rest ion. 

Ou enn zelev, me mo enn profess4r. 
Li pou Robert ec Paul. 

Li mcmtre creol ec frans6. 

Sa enn plim, me sa enn creyon. 
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12. Ecoute 


repete . 




12. 


Ecoute e repete. 


13. 




• “ “ • 


13. 


Robert aprann creol e li montre 
angle. 


14. 


— 




14. 


Li £coutt nouvel, me li pa 
gett televizion. 
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Lesson 12 What do you do with soap? 



This lesson introduces the use of *ec* (with) to indicate the instrument 
or object with which an action is carried out. 



Ol 

I: Ou [lagazett] sa? 

R: Non, pa mo [lagazett] sa. 

I: Pou ki sa? 

R: Li pou mo [professer]. 

I: Wi* so [lagazett] sa. 



In place of 'professer 1 , also use 'camarad* (friend). 



Prill - 1 
Teacher 

Lagazett ou professer sa? 
[ ] ? 



Response 

Wi, so lagazett sa. 
-• - [ ] ~. 



In place of 1 professer 1 , also use 'camarad 1 * 



Drill - 2 



Use the following to check students on how they remember the names of 
various objects. 

Teacher 

Eski enn pegn sa ouswa enn sizo sa? 

Eski enn cay£ sa ouswa enn liv sa? 

- [ ]— t J~? 



Response 

Enn pegn sa. 
Enn liv sa. 




Is this a comb or scissors? 

Is this a notebook or a book? 
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Dialog - 1 

I: Ki ete sa? Enn [pegn] ouswa 

enn [sizo] sa? 

R: Enn [pegn] sa. 

I: Pou ki sa? Sa pou mwa ouswa 

li pou [Robert ] ? 

R: Li pou [Robert] . 

I: Wi, li pou [Robert]. 

Monolog - 1 

Mo ecrir ec enn plim. I write with a pen. 

creyon. 

refill. I write with a ballpoint pen. 



02 



I: Ki mo fer ec enn [refill]? 

R: Ou ecrir ec li. 



Monolog ^ 2 

Mo coup papil ec enn sizo. 

Mo pegn mo seve ec enn pegn. 

Mo raz ec enn razwar. 

Mo lav 1 inz ec savon. 

03 

I: Ec ki mo [coup papie]? 

Ec enn [sizo] ouswa enn [razwar]? 

R: Ec enn [ sizo] . 

04 

Is Ki mo fer ec enn [sizo]? Eski mo 

[coup papie] ouswa mo [pegn sevl] ec li? 

R: Ou [coup papie] ec li. 



I cut paper with scissors. 

I comb my hair with a comb. 
I shave with a razor. 

I wash clothes with soap. 
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Drill - 3 



Teacher 

Ki mo fer ec enn plim? 
enn sizo? 

— t j? 



Response 

Ou ecrir ec li? 

Ou coup papie ec li? 

- f ] ? 



Teacher 

Wi, mo ecrir ec li. 
- - > -- coup papie - 

- [ ] - 



Dialog - 2 

I: Ki et£ sa? 

R: Enn [plim] sa. 

I: Wi, enn [plim] sa. 

Ki mo fer ec li? 

R: Ou [ecrir] ec li? 

I: Wi, mo [ecrir] ec li. 



Dialog - 3 

I: Ki ou pe fer? 

R: Mo pe ecrir enn lett. 

I: Eski ou e-rir ou [fami]? 

R: Wi, mo ecrir [zott]« 

I: Eski ou ecrir fzott] souvan 

ouswa rarman? 

R: [Souvan] . 



What are you doing? 

I’m writing a letter. 

Are you writing your [family]? 

Yes, I’m writing [them]. 

Do you write [them] often or seldom? 

[Often]. 



Repeat the above dialog, using one or more of the following in place of 
'fami 1 : 'papa 1 , 'mama' ; 1 camarad*; 1 piess 1 (girl friend); T pwint£r 1 (boy 
friend). 



C-5 

I: Gett bien sa ki mo pe fer: Look carefully at what I am doing? 

(Performs action of [reading].) 

Ki mo pe fer? What am I doing? 

R: Ou pe £ 1 ir ] . You’re [reading]. 




In addition to reading (lir), also demonstrate at least four of the 
following actions: writing (ecrir), cutting (coupe), drinking (bwar), 

combing (pegne), washing (lave), sleeping (dormi). 



C* o 
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LANGUAGE ACTIVITY: 

Show student? pictures (if you have them) of the members of your 
family, and then ask them to show you pictures from their wallets of 
their family and close friends. Ask them such questions as 

Ou fami sa? 

Ou papa/ mama sa? 

Ou frer/ ser sa? 

Ou camarad/ pies s/ pwinter sa? 

Ki ete sa? 

Foto ou [fami] sa? 



TO THE TEACHER: 



The following may be used in directi 

Get* - bien sa ki mo pe fer. 
Gett bien sa ki mo pou fer. 

Ecoutt bien sa ki mo pou 
dir: [ ]. 

Ecoutt bien sa ki mo pou 
dimande: [ ]? 

The following can be used for drawing att 

Gett bien ki mo ena la. 



classroom activities (cf. C-5): 

Look carefully at what I'm doing. 

Look carefully at what I'm going 
to do. 

Listen carefully to what I'm going 
to. say: [ ] . 

* Listen carefully to what I'm going 
to ask: [ ]? 

ion to a particular object: 

Look at what I have here. 



The meaning of 'gett' and 'ecoutt' can easily be re-inforced by pointing to one's 
eyes and ears. 
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Lesson 13 Do you have a pencil? 



This lesson teaches two uses of the verb *ena r : 1) to express the fact 

that a person has a certain object in his possession (e.g., He has a book) 
and 2) to express the exist- ce of an object (e.g.. There's a table in the 
room) . 



Monolog - 1 



Take several familiar objects and illustrate the meaning of ' £na ' as 
follows. 



Mo 6na enn [creyon] . 

(Handing it to a student) Aster ou ena 
enn [crayon]. 



Drill - 1 
Teacher 

Ou 6na enn creyon? 

refill? 

- liv? 

caye? 

bourss? 

[ ]? 



Response 



Wi 



mo ena enn creyon. 

refill. 

liv. 

caye. 

bourss. 






]. 



Do you have a pencil? 

Do you have a ballpoint pen? 
Do you have a book? 

Do you have a notebook? 

Do you have a wallet? 
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PI 

I: Mo £na enn [creyon]. 

Ou oussi ena enn [creyon] ? 

R: Wi, mo oussi ena enn [creyon]. 



I have a [pencil]. 

Do you have a [pencil] too? 

Yes, I have a [pencil] too. 



02 

I: Ou ena enn creyon, [Robert]? 

R: Wi, mo ena enn creyon. 

I: Ec enn plim oussi? 

R: Wi, mo £na enn plim oussi. 



03 

I: Ou ena enn [plim] ouswa enn 

refill? 

R: Enn [refill] . 



Monolog - 2 



Repeat Monolog - 1 adding 'Mo pa ena enn crayon’ after giving the object 
to a student. (Be sure to use the careful speech form 'pa ena 1 rather 
than the normal or rapid form 1 p'ena 1 .) 



Handout - 1 



Drill - 2 

Teacher Response 

Ou 6na enn creyon? Non, mo pa ena enn creyon* No, I don t have 

— refill? > refill. 

— t ]? — t ]• 
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04 

I: Eski ou ena enn [ creyon] ? 

R: Wi, mo ena enn [creyon] . 

Or: Non, mo pa ena enn [creyon]. 



Monolog - 3 
Dan class ena latab. 

Ena sez oussi. 

Ena tablo oussi. 

Ena map oussi. 

Ena zimaz oussi. 

Ena la lamp oussi. 

D an class ena latab, sez, tablo, 
map, zimaz, lalamp. 

05 

1: Ki ena dari class? 

R: Ena [latab]. 

Or: Ena [tablo] ec [sez]. 

LANGUAGE ACTIVITY: 

Give each student a paper bag with two or three objects in it which he 
should be able to identify. (The bags should not all have the same things 
in them.) Ask each student 

Ki ena dan sa sac la? 

After this ask students 

Ki ena d an ou lamin? 

Ki ena d an ou poss? 

Ki ena d an ou sac? 



<W 





There*s a table/there are tables in the 
classroom. 

There*s a chair/there are chairs, toe. 

There*s a blackboard/there are blackboards, 
too. 

There*s a map/there ore maps, too. 

There*s a picture/ there are pictures, too. 
There 1 s a light/there are lights, too. 



(hand) 
(pocket) 
(hand bag) 



13-4 



TO THE TEACHER: 

Be sure to practice reading the sentences with 'pa ena 1 and 'p'ena' in 
the handout before coining to class. While students should use the full form 
'pa ena' in Drill - 2, in future lessons you should have them use both 'pa Ina' 
and 1 p 1 £na 1 . 



When there is an appropriate opportunity, comment on a statement made 
by a student 

Ou 4n a iezon. You're right (lit: have reason). 



Look at Part Two of Lesson 13X and decide if you wish to introduce the use 
of the familiar second person singular pronoun 'to' at this point. Up to now 
the conversations have been between teacher and student, and the relationship 
has properly been that of 'ou' (formal). Whenever you start asking students 
to speak to each other, you will need to introduce 'to'.. 



O 
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Handout - 1 

Frequently in conversation the 
pronunciation of 'pa ena 1 (Drill - 2 
of this lesson) is reduced to a 
short form, 'p'ena'. Listen as your 
teacher pronounces the following 
sentences with first r,he full form, 
and then the reduced form: 

Careful Speech 

Mo pa ena enn creyon. 

Mo pa ena enn sigarett. 

Pa ena liv dant mo sac. 

Normal Speech 

Mo p 1 ena enn creyon. 

Mo p'ena enn sigarett. 

P'£na liv d an mo sac. 

Indicate whether the careful speech 
form 'pa ena' or the normal speech 
form 'p'ena' is used in the follow- 



ing 


sentences. 




i 

i 

i 


1 . 


pa ena 


p' 6na 


i 

t 

i 

i 


2. 


pa 6na 


p' ena 


i 

i 

i 


3. 


pa ena 


p'ena 


i 

i 

i 


4. 


pa 6na 


p* ena 


i 

i 

i 


5. 


pa 4na 


p' ena 


i 

i 

0) 


6. 


pa ena 


p'ena 


u 

Q) 

JC 


7. 


pa ena 


p ' ena 


H3 

H 

o 


8. 


pa ena 


p 1 ena 


4-1 


9. 


pa ena 


i / 

p ena 


1 

1 

1 


10. 


pa ena 


p'ena 


1 

1 

1 


11. 


pa ena 


p'lna 


1 

1 

1 


12. 


pa 6na 


1 s 

p ena 


1 

1 

1 


13. 


pa 6na 


p'ena 


1 

1 

1 


14. 


pa ena 


p'ena 


1 

1 

l 


15. 


pa 6na 


p'ena 


1 

1 

1 


16. 


pa 6na 


p'ena 


1 

1 

■ 



O 




. 1. Mo pa ena enn caye. 

2. Mo p'ena enn pl im. 

3. Mo p'ena enn sigarett. 

4. Mo pa ena enn sac. 

5. Mo p'ena frer* 

6. Mo pa ena ser. 

7. Mo p'ena enn liv cr£ol. 

8. Mo p'ena enn lareg. 

9. P'ena sez d an mo lasamm. 

10. Pa ena la lamp dan lasamm Robert. 

11. P'ena zimaz dan lasamm-bin. 

12. Pa 6na crayon lor latab. 

13. Pa ena map d an mo lasamm. 

14. Mo p'ena zalimett. 

15. P'ena lecol zordi. 

16. Robert pa ena so caye. 
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Lesson 14 Where is the pencil? 



This lesson introduces 
a person: 


the words used 


for the location 


of an object or 


la 


(here) 


la-ba 


(there) 


lor 


(on) 


an-ba 


(under ) 


divan 


(in front of) 


derier 


(behind) 


acott 


(beside) 


pr^-cott 


(near) 



Drill - 1 






Teacher 


Response 




Acott Robert? 


Ala li la-ba. 


There he is 


Acott [ ]? 


. 




* 


* 


* 


Acott Paul? 


Ala li la. 


Here he is. 


Acott t ]? 






* 


* 




Acott Mamzel Labonne? ’ 


Li dan lasa 1-manze. 




Acott t ]? 


t ]. 




Drill - 2 






Teacher 


Response 





Acott crayon? 
Acott [ ]? 



Ala li la-ba. 



Acott caye? 
Acott [ ]? 



Ala li la. 



O 

ERIC 



Acott zalimett? 
Acott [ ]? 



Li d an sac. 

...... [ ■]. 

0 ? 
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14-2 



C-l 

I: Acott [Missie Singh]? 

R: (Ala) li la. 

Or: (Ala) li la-ba. 

Or: Li d an [ lasal-manze] . 

Monolog - 1 

Mo pfe mett enn tass lor latab. I\a putting a cup on the table. 

Mo pfe mett enn [ ] lor latab. 

Mo pe mett enn ver an-ba latab. I'm putting a glass under the table. 

Mo pe mett enn [ ] an-ba latab. 



Drill - 3 

Teacher Response 

Acott tass? Li lor latab. It's on the table. 

Acott [ ]? [ ]. 

* * * 

Acott ver? Li an-ba latab. It's under the table. 

Acott [ ]? [ ]. 



C-2 

I: Ki fetfe sa? 

R: Enn [tass] sa. 

I: Acott li fete? 

Or: Acott li? 

R: Li [lor] [latab]. 

C-3 

I: Ki mo pfe fer? 

R: Ou pfe mett enn [tass] [lor latab]. 
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14-3 



Mono lo% - 2 



Demonstrate the meaning of 'divan 1 (in front of), 'derier 1 (behind): and 
’acott 1 (beside) by standing in front of, behind, and beside a chaii (sez). 



Mo divan sez. 
Mo derier sez. 
Mo acott sez. 



Do the same using a student instead of a chair. 

Mo divan [Robert]. 

Mo derier [Robert]. 

Mo acott [Robert]. 



C-4 

Is Ki cote mo pe diboutt? Where am I standing? 

R: [Divan] [sez]. 



Monolog - 3 

Mo p& diboutt pre-cott laportt. I am standing near the door. 

Me pe diboutt pre-cott lafnett. 

Mo pe diboutt pre-cott [ ] . 

Drill - 4 
Teacher 

Eski Robert pre-cott lafnett? 

— - [ ] ? 

Eski Paul pre-cott laportt? 

t ] ? 



Response 1 

Wi, li pre-cott lafnett. 
----------- 

--> laportt. 

“") ------------ 

O 




* 



Response 2 

Non, li pa pre-cott lafnett. Li pr^-cott laportt. 

> • “• 

9 laportt. lafnett. 

1 . - 
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14-4 



Cz5 

I: Acott [Robert] pe diboutt? 

R: Li pe diboutt pre-cott [lafnettj. 



C-6 

I: Acott ou lasamm? 

R: [Pre-cott] lasamm [Robert]. 



07 

I: Acott mo [p iim] ? 

R: Li lor [sez]. 

I: Ki [sez]? 

R: Li lor [sez] la. 



Drill - 5 
Teacher 

Acott mo plim? 
Acott sizo? 
Acott [ ]? 



Response Teacher 

Li lor latab (la)? Wi, li lor latab (la). 

Li an-ba [ ] (la)? -- an-b? [ ] (la). 

Li prl-cott [ ] (la)? — pr^-cott [ ] (la). 
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Lesson 15 How many brothers do you have? 



This lesson teaches the numbers 1 - 10. ' 

i 



Monolog - 1 



In presenting this monolog, bring a quantity sufficient to illustrate 

'boucou 1 and 1 pa boucou 1 of four or five of the following: creyon; 

zalimett (matches); lanvlop (envelop); carne (small notebook); lacre 

(chalk); tass (cup); zimaz, zarico (beans). Divide each into two un- 

equal piles and point to them. 



Ena boucou creyon issi. 
P'ena boucou creyon issi. 
Ena boucou [ ] issi. 

P'ena boucou [ ] issi. 

Drill - 1 



Teacher 



Ena boucou crfeyon lor latab? 



zalimett 

t ] 



Response 1 

Wi, ena boucou creyon lor latab. 
zalimett . 

", [ J 

C-l 

Ki 6t6 sa? 

Enn liv sa. 

Ou lir boucou liv? 

Wi, mo lir boucou liv. 



Response 2 

Non, p'ena boucou creyon lor latab. 
— 7 zalimett ---. 

— , I ] 

What is this? 

That's, a book. 

Do you read many books? 

Yes, I read a lot of books. 
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I: 

R: 

I: 

R: 



O 




7 / 



Drill -2 



Write the numbers 1 to 10 on the blackboard, 
you identify it (enn, de, trwa, katt, sink, 
and have students mimic you. First present 
at random. Test the students' comprehension 
board one at a time: 


Point to 
siss, sett, 
the numbers 
by sending 


each number as 
witt, nef, diss) 
in order and then 
them to the black- 


I: 


Mont re mwa katt. 






R: 


(Points) . 






I: 


[Sett] . 






R: 


(Points) . 








etc. 






Handout - 1 








Drill - 3 








Write the numbers 1 to 10 on the blackboard, 
you identify it and have students mimic you. 
first as a group and then individually. 


Point to each number as 
Test their production, 


IS 


Ki sif sa? 






R: 


[Sink] . 






IS 


(Points ) . 






R: 


[Siss] . 








etc . 







C-2 

I: Ena boucou [creyon] lor latab? 

R: Non, p'ena boucou [creyon] lor latab, 

I: Comien [creyon] ena lor latab? 

R: Ena [katt] [ creyon] . 
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15-3 



Drill - 4 



Teacher 

Ou ena cnn frer? 

------ de ? 

trwa ? 

* * 

Ou ena enn ser? 

de , ? 

trwa ? 

03 

1: Comien [frer] ou £na? 

R: Mo ena [de] [frer]. 

Or: Mo p'ena [frer]. 



Response 

Wi, mo ena enn frer. 

d£ . 

trwa . 

* 

Wi, mo ena enn ser. 

d£ ---. 

--, trwa . 

How many [brothers] do you have? 
I have [two] [brothers]* 

I don t have any [brothers]. 



Ask the same question using f ser* in place of r frer f . 



04 

I: Comien [zelev] ena d an class? 

R: [Sink] [zelev]. 

I: Wi, ena [sink] [zelev] dan class. 



Ask the same question using 'sez f in place of 'zelev 1 . 



05 

I: Comien dimoun ena d an [ 1 ' Amer ique] ? 

Rs Ena boucou dimoun dan [ 1 'Amer ique] . 



How many people are there in 
[Amer ica] ? 

There are many people in [America]. 
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15-4 



Handout - 1 

Listen carefully for the number of 
items mentipned in each of the 
sentences below, and write the 
number (1, 2, 3, 4, etc.) in the 
blank. 



1. 

2 . 

3 . 

4. 

5. 

6 . 

7. 

8 . 

9. 

10 . 

11 . 

12 . 

13. 

14. 

15. 

16 . 

17. 

18. 

19. 

20 . 
21 . 



Mo ena 


liv. 


Mo ena 


plim. 


Ou ena 


refill. 


Ou ena 


creyon. 


Mo professer 


ena 


z6lev. 





Ena zelev dan class 



Ena dimoun dan mo lasamm. 

Mo'nn reponn kest ion. 

Era ____ latab d an class. 



0 ) 

u 

<u 



O 



Mo'nn ecrir lett. 



1. Mo ena katt liv. 

2. Mo ena enn plim. 

3. Ou 6na de refill. 

4. Ou ena trwa creyon. 

5. Mo professer ena s ink zelev. 

6. Ena sink zelev d an class. 

7. Ena katt sez d an class. 

8. Li ena de cave. 

9. Li ena trwa camarad. 

10. Mo ena de ser. 

11. Nou ena trwa frer. 

12. Ena s ink dimoun dan mo lasamm. 

13. Mo'nn reponn nef kest ion. 

14. Ena siss latab d an class. 

15. Ena witt sez dan class. 

16. Ena sett mor issien issi. 

17. Mo ena diss caye. 

18. Ena siss z£lev d an class. 

19. Ena sett dimoun issi. 

20. Ena nef camarad issi. 

21. Mo'nn ecrir diss lett. 
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Lesson 16 Where has your friend gone? 



This lesson introduces the use of 'finn 1 fo: speaking about completed 
actions. 



C-l 

I: Ki et4 sa? 

R: Enn laportt sa. 

I: Ki et4 sa? 

R: Enn lafnett sa. 




What's this? 
That's a door. 
What's this? 
That’s a window. 






Monolog - 1 


Ki mo pou fer? 




Mo pou ouver [lafnett]. 


I'm going to (lit: will) 


Ki mo pe fer? 




Mo pe ouver [lafnett]. 


open [the window] . 

I’m opening [the window]. 


Ki mo finn fer? What've 


I done? 


Mo finn ouver [lafnett]. 


I've opened [the window]. 


Repeat the above using ' 


laportt ' 


in place of 'lafnett'. 







C-2 




I: 


[Robert], ouver [lafnett] 
Atann enn cou. 

Ki ou pou fer? 


R: 


Mo pou ouver [lafnett]. 


I: 


Ale aster. 

Ki ou pe fer? 


R: 


Mo pe ouver [lafnett]. 


Is 


Ki ou finn fer? 


R: 


Mo finn ouv6r [lafnett]. 


Monolog 


- 2 



[Robert], open [the window]. 
Wait a minute. 

What are you going to do? 

I'm going to open [the window]. 

Go ahead. 

What are you doing? 

I'm opening [the window]. 
What've you done? 

I've opened [the window] • 



Ki mo pou fer? 
Ki mo pe fer? 

Ki mo finn fer? 



Mo pou ferm [lafnett]. 
Mo pe ferm [lafnett]. 

Mo finn ferm [ lafnett J. 



I‘m going to close [the window]. 
I f m closing [the window]. 

I've closed [the window]. 



O 
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16-2 



C-3 



Repeat C-2 using 'ferm 1 in place of 1 ouver 1 



Handout - 1 



Give each student a copy of the handout on page 16-6. Be careful to use 
the full form of 'finn* in the first part, and the contracted forms in 
the second part. 



04 



O 
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C-5 



C-6 

I: 



[Ferm] laportt. [FermJ 
lafnett oussi. 


[Close] the door. [Close] the 
window, too. 


(After the actions have been 
performed) 

Ki ou'nn fer? 


What r ve you done? 


Mo'nn [ferm] laportt. Mo'nn 
[ferm] lafnett oussi. 


I've [closed] the door. I've 
[closed] the window too. 


Ier ou ti [ferm] laportt ec 
lafnett? 


Did you [close] the door and the 
window yesterday? 


Wi, ier mo ti [ferm] zott. 


Yes, I [closed] them yesterday. 


Ki finn [ferm] [laportt]? 

Or: Ki'nn [ferm] [laportt]? 


Who has [closed] this door? 


[Robert] sa. 


[Robert] . 


Non, pa [Robert]. [Paul] sa. 


No, not [Robert]. [Paul]. 


[Robert] pou ecrir [so] non. 


[Robert] is going to write [his] 


[Robert], al lor tablo. Ecrir 
ou non. 


name. 

[Robert] go to the blackboard. 
Write your name. 


Atann enn cou. 
Ki li pou fer? 


Wait a minute. 

What is he going to do? 


Li pou ecrir [so] non. 


He r s going to write his name. 


Ale ast6r. 

Ki li pe fer? g0 


Go ahead. 

What is he doing? 



70 



R: 

I: 



16-3 



R: 


Li 


pe 


ecr ir 


[so] 


non. 


He f s writing [his] name. 


I: 


Ki 


li’ 


'nn fer 


? 




What has he done. 


R: 


Li f 


nn 


£cr ir 


[so] 


non. 


He has written his name. 



Repeat the above, asking the student to 'ecrir mo non 1 . 



Drill - 1 



Teacher Response 

Ouver ou liv. (Perrorms the action.) 

Ferm . . 

Ouver ou lagazett. 

Ferm . 

Ouver ou caye. 

Ferm . 

Ouver [liv] ou camarad. 

Ferm . 



Teacher 



Response 



Ki ou finn fer? Mo finn ouv6r mo liv. 

ferm . 

ouver mo lagazett. 

ferm . 

ouver mo caye. 

ferm . 

ouv4r [liv] mo camarad. 

ferm . 



C-7 

Is Acott [ou camarad] finn ale? 
R: Li finn al [laboutik]. 



erJc 
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Drill - 2 
Teacher 

Fer tro so. Eski mo capav ouver lafnett? 

laportt? 

* * 

Fer tro fre. Eski mo capav ferm lafnett? 

laportt? 



Response 1 

Wi, ouver lafnett. 
— , laportt. 

* 



Wi, ferm lafnett. 
laportt. 



Response 2 

Non, pa ouver lafnett. 
> laportt. 



Non, pa ferm lafnett. 
f laportt. 



C-8 

I: Fer tro [so]. [Ouver] [lafnett]. 

R: (Performs the action.) 



Introduce the more courteous ways of 
request; 


giving a command or making a 


[Ouver] [lafnett], si-ou-ple. 


[Open] [the window], please. 


Eski ou capav [ouver] [lafnett], 


Would you [open] [the window], 


si-ou-ple? 


please? 



TO THE STUDENT: 

While the grammatical imperative (*Ouver lafnett 1 ) may be used in familiar 
situations (e.g. speaking to children) or in shopping ('Donn mwa enn kilo 1 
[Give me a kilo]), it is more common, for reasons of courtesy, to give commands 
in the form of a request: 

Eski ou capav ouver lafnett, Would you open the window, please? 

si-ou-ple? 
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16-5 



TO THE TEACHER: 

Find an opportunity in connection with the classroom work to introduce 
Pa tracasse. Don't worry. 

Your students are familiar with computer cards (such as IBM cards) which 
carry the warning DO NOT BEND. You might make the negative imperative some- 
what more memorable by bringing a few such cards to class and deliberately 
bending them. Teach your students to say * Pa plie* or the stronger * Na pa 
plie\ 

For further materials using 1 finn* and for an introduction of 'fee', 
see Lesson 17X. 



O 
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16-6 



Handout - 1 



The predicate marker 'finn' is used 
to indicate an action that has been 
completed, resulting in a state or 
condition which is relevant at the 
moment of speaking. 

Li finn al laboutik. 

He has gone to the store (and there- 
fore isn't here). 

Li ti al laboutik. 

He went to the store (and has 

returned) . 

Li finn sou. 

He became drunk (and still is). 

Li ti sou. 

He was drunk (but no longer is). 



Listen carefully to the following 
sentences and write 'finn* (completed-- 
and still relevant-" action), 'ti* (past), 
' p£* (progressive), or ' pou* (future) 
in the blank. If none of these predicate 
markers is used, put a checkmark in the 
blank as an indication that the sentence 



is 


' general 1 . 












1. 


Li 


al sinema. 






l. 


Li finn al sinema. 


2. 


Mo 


sorti laboutik. 






2. 


Mo finn sorti laboutik. 


3. 


Nou 


lir lagazett. 






3. 


Nou pi lir lagazett. 


4. 


Mo 


ecoutt nouvel 


< 


L) 


/ 

n . 


Mo ti ecoutt nouvel granmat in, 


5. 


granmat in. 
Mo 


Ecoutt nouvel. 


M 

0) 

X 

T5 


5. 


Mo finn Ecoutt nouvel. 


6. 


Ou 


coz angl£ bien. 


H 

O 

M-J 


6. 


Ou coz angle bien. 


7. 


Robert 


aprann franse. 






7. 


Robert ti aprann franse. 


8. 


Kif^r (why) ou fer 

sa? 






8. 


Kifer ou finn fer sa? 


9. 


Li 


conn franse oussi. 






9. 


Li conn franse oussi. 


10. 


Zott 


ferm lapo^tt. 






10. 


Zott pou ferm laportt. 



ERIC 
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16-7 



The predicate marker 'firm* is often 
contracted after vowels. Listen as 
your teacher reads the following 
examples : 

Mo'nn ouvlr laportt. 

I have opened the door. 

Ou'nn ferm lafnett? 

Have you closed the window? 

Li'nn al d an class. 

He has gone to class. 

Nou'nn reponn so kest ion. 

We have answered his question. 



Continue to write the predicate markers 
in the sentences below, writing the 
contracted form of * finn' whenever it 
occurs . 



11. 


Mo 




i 

i 

i 


li. 


12. 


Ou 




i 

i 

i 


12. 


13. 


Ou 




i 

i 

i 


13. 


14. 


Li 


• 


i 

i 

i 


14. 


15. 


Li 


* mm ~ mm # 


i 

i 

i 

QJ 


15. 


16. 


Nou 


• 


U 

<D 

X 


16. 


17. 


Nou 




•d 

rH 


17. 


18. 


Ki ou 


fer? 


o 

IM 


18. 


19. 


Ki ou 


ferml? . 


1 

1 

1 


19. 


20. 


Ki ou 


ouver? 


1 

1 


20. 


21. 


Ki ou 


fer? 


1 

1 

1 


21. 


22. 


Mo 


blil (forget). 


1 

1 

1 


22. 



O 




Mo'nn ferm lafnett# 

Ou'nn ouver laportt. 

Ou pe ouvlr laportt. 
Li'nn ecrir enn lett. 

Li pou ecrir enn lett# 
Nou ti lir lagazett ier. 
Nou'nn lir ou lett# 

Ki ou'nn fer? 

Ki ou'nn fer me? 

Ki ou pi ouver? 

Ki ou fer? 

Mo'nn blie. 



101 



17-1 



Lesson 17 What languages do you speak? 



This lesson teaches ways of talking about one’s language ability. 



Drill - 1 



Teacher 



Ret ponse 



Eski ou c oz cr£ol? 
franse? 



Wi, mo coz creol enn tigitt. Yes, I speak a little Creol 

- franse . 



* 



* 



* 



Eski ou camarad coz Non, li pa coz cr£ol ditou. 

cr £ol? 



fransi? 



frans& 



No, he doesn't speak Creole 
at all. 



* 



* 



* 



Eski ou coz angle? Wi, mo coz ang le bien. 

mo creol? - - , ou creol . 



Yes, I speak English well. 



Dialog - 1 

I: Eski ou coz crlol? 

Or: Ou coz creol? 

R: Wi, mo coz creol enn tigitt. 

I: Eski [Robert] coz creol? 

R: Wi, li coz crlol bien. 

Or: Wi, li coz cr£ol enn tigitt. 

Or: Non, li pa coz creol ditou. 

I: Eski ou coz angle? 

R: Wi, mo coz ang le bien. 

I: Ec franse oussi? 

R: Wi, enn tigitt. 

Or: Non, mo pa coz frans£ ditou. 
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Dialog - 2 



I: Creol enn lang, angll enn 


Creole is a language, 


English is a 


lang, frans6 enn lang . 


language, French is a 


language. 


Ki lang ou aprann? 


Which language do you 


study? 


R: Mo aprann creol. 

I: Acott ou aprann creol? 

R: Mo aprann cr£ol dan class. 






I: Ki lang ou coze? 

R: Mo coz angle. Mo coz franse 

enn tigitt. 






Drill - 2 


Teacher 


Response 




Ki pli dimoun coz creol? In what country do 


Zott coz cr£ol 


Maur ice. 



people speak Creole? 

angle? ang le I’Amerique ec 

1 1 Angleterre. 

franse? fr arise la France. 



* C-l 



I: Ki dimoun [Maurice] coz£? 

R: Zott coz [creol]. 



C-2 



I: Ki coz [creol]? 

R: Dimoun Maurice coz [creol]. 



C-3 



I: [L'Amerique] ki lang dimoun 

coze? 

R: [L’Amerique] dimoun coz 

t ang le] . 



What language do people speak in 
[Aner ica] ? 

Ir* [America] people speak [English]. 



0 
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17-3 



C-4 



Repeat C-3, having the students ask the question. Then have them 
ask you the question below about Canada. 



1; 


Canada, 


ki lang dimoun coze? 






R: 


Canada, ena dimoun ki coz franse, 
ena dimoun ki coz angle. 






C-5 










I: 


[ Ca ns da ] 
coze? 


comien lang dimoun 


In [Canada] how 
people speak? 


many languages do 


R: 


Zott coz 
franse] . 


[de] lang, [angle ec 


They speak two 
French] . 


languages, [English and 



C-6 

I: Cc.,.ien lang ou coz6? How many languages do you speak? 

R: Mo coz enn lang, ang le selmarw I speak one language, cnly English. 

Or: Mo coz de lang, ang le ec 

franse. 

C-7 



( Teach students the question T Comien lang ou co^e? r and then repeat 
I C-6 with students asking the question of each ether. 



C-8 

I: Ki lang [ou professer] coz£? 

R: Li coz [ ang le, franse, ec creol]. 

I: Comien lang li coze? 

P: Li coz [trwa] lang. 
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LANGUAGE ACTIVITY: 

Outside of class ask at least three other people about their language 
ability with such questions as 

Comien lang ou coze? 

Eski ou coz [ franse] ? 

Eski ou coz [cr£ol] bien? 



O 
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Lesson 18 Do you know how many people there are in Mauritius? 



In this lesson students are to practice using the long form of the verb 
(e.g., coze, manze, lave) as well as the short form (e.g., coz, manz, lav) 
which was practiced in earlier lessons. 



Handout - 1 



Drill - 1 



Teacher 


Response 


Teacher 


Mo coz creol. 


Ki ou coze? 


Creol. 


Mo lav 1 inz 


Ki ou lav6? 


Linz . 


Li coup papi&. 


Ki li coupe? 


Papie . 


Li manz banann. 


Ki 1 i manze ? 


Banann. 


Robert ecoutt disc. 


Ki li ecoute? 


Disc . 



C-l 

T: Dir [Robert]: Ki to [coze]? 

S]_: [Robert], ki to [coze]? 

S 2 : Mo [coz] [angle]. 



C-2 



In doing this C-phase and others following, first ask the questions 
yourself and then have students ask the questions of each other. 

I: Comi£n lang ou cone? How many languages do you know? 

R: Mo conn [enn sel] lang. I know one (lit: a single) language. 

I: Ki lang ou con£? 

R: Mo conn [anglg] . 



C-3 

I: Comien [mor iss ien] ou con6? 

R: Mo conn [ s ink] [mor iss ien] . 

0 
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I: Acott ou reste? 

R: Mo ress [pre-cott] [Robert], 



Where do you live (lit: stay)? 
I live [near] [Robert]. 



Drill - 2 



Teacher 




Response 


Teacher 


Mo ress 


pre-cott Missie 


Acott ou reste? 


Pre-cott Missie Leblanc 


Leblanc 


• 






Mo manz 


dan lasa 1-manze. 


Acott oi manze? 


Dan lasa 1-manze. 


Mo begn 


dan lasamm-bin. 


Acott ou b£gne? 


Dan lasamm-bin. 


C- 


5 






I: 


Acott ou rest!? 






R: 


Mo ress [acott] [Robert]. I live 


[next to] [Robert]. 


I: 


Ec ki ou reste? 


Who do 


you live with? 


R: 


Mo ress ec [Paul]. 






Drill - 


3 






Teacher 




Response 


Teacher 


Mo apel 


[Missil Singh]. 


Couman ou apele? 


[Missie Singh] . 


Li apel 


[Robert ] . 


li ? 


[Robert ] . 




* 


* * 




Mo pou , 


al laboutik [d imin] . 


Kan ou pou ale? 


[Dimin] . 



Li ti lav linz [ier]. li ti lave? [Ier]. 

C-6 

I: Couman li apele? 

R: Li apel [Robert]. 

I: Wi, 1~ apel [Robert]. 

Couman ou apele? 

R: Mo apel [Paul] . 



O 
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C-7 

I: (Eski) ou cone si [Paul] coz [ franse] ? 

R: Wi, mo cone. Li coz franse [enn tigitt]. 

Or: Non, mo pa cone. 



08 

1: (Eski) ou cone comien dimoun ena d an class? 

R: Wi, mo cone. Ena [ s ink] dimoun dan class. 

I: Eski ou cone comien dimoun ena Maurice? 

R: Non, mo pa con£. Ena boucou. No, 1 don*t know. There 

are a lot . 



09 

I: Eski ou cone ki lang [Robert] coze? 

R: Wi, mo cone. Li coz [angl£ ] . 

Or: Non, mo pa cone. 



010 

I: Ena comien lang ofissiel d an 

Canada, ou cone? 

R: Wi, mo cone. Ena de lang ofissiel 

d an Canada, angle ec fransr . 

1: Ena comien lang ofissiel d an 

l*Amerique, ou cone? 

R: Wi, mo cone. Ena enn sel, angle. 

Drill - 4 
Teacher 

Ki ou lave? Linz? 

Ki l ang ou coze? Creol? 

Ki ou gete? Televizion? 

Ki ou ferme? Laportt? 

Ki ou ecoute? Disc? 



Do you know how many official 
languages there are in Canada? 



Response 

Wi, mo lav linz. 

Wi, mo coz cr4ol. 

Wi, mo gett televizion. 
Wi, mo ferm laportt. 

Wi, mo ecoutt disc. 



o 
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Acott 


ou 


ale toulezour? Dan class? 


Wi, 


mo 


al dan class. 


Acott 


ou 


reste? 


Pre-cott Robert? 


Wi, 


mo 


ress pre-cott Robert. 


Acott 


ou 


manze? 


Dan la sal -manze? 


Wi, 


mo 


manz dan la sal -manze. 


Acott 


ou 


bSgne? 


Dan lasamm-bin ? 


Wi, 


mo 


begn dan lasamm-bin. 



* 'k * 



Kan ou pou al£? Dimin? 

Kan ou pou lave? Dimin? 

Kan ou pou begne? Dimin? 

Kan ou ti ale? Ier ? 

Kan ou ti leve? Granmat in? 
Kan ou ti begne? Granmat in? 



Wi 



mo pou a IS dimin. 

lave dimin. 

begne d imin. 

-- ti ale ier. 

leve granmat in. 

begne granmat in. 



Drill - 5 
Teacher 

Kan ou pou al laboutik? Dimin? 

Kan ou pou lav li n z? Dimin? 

Kan ou ecoutt nouvel? Tou- le-aswar ? 

Kan ou pegn ou seve? Tou- le -granmat in? 
Kan ou ti al sinetna? Ier-aswar? 



Response 

Wi, mo pou ale dimin. 

Wi, mo pou lave dimin. 

Wi, mo ecoute tou- le-aswar . 

Wi, mo pegne tou- le -granmat in. 
Wi, mo ti ale ier-aswar. 



TO THE TEACHER: 

When a student makes a grammatical error in a sentence, you may want 
to ask the following question of another student: 

T: Eski li bon sa fraz la? Is that sentence correct? 

S : Non. 

T: Ki li bizin dir? What should he (lit: does he need to) say? 

S: (States sentence correctly) 

[Gett lor tablo] . 
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Handout - 1 

Most verbs that end in 1 -e 1 drop 
this vowel if the verb is followed 
by an object, a prepost it iona 1 phrase, 
or a manner adverb (e.g., bien) . 

(' Mont r 6 1 is one of the exceptions.) 

Li apel Robert. 

Mo al d an class . 

Ecoutt bien. 

The *-£* does not drop when the verb 
comes at the end of a sentence or clause: 

Couman li ap£le? 

Eski ou cone comien dimoun ena 
d an class? 

The 1 -e* also does not drop when the 
verb is followed by a time adverb: 

Acott li ti ale ier? 

For some verbs, when the final vowel is 
dropped, other changes in spelling also 
take place: cone > conn; ecoute > 

Ecoutt; repete > repett ; apele >apel; etc. 



Listen carefully to the following 
sentences and indicate if the final ' -e 1 
of the verb is present or lacking. 



1 . 


-e 


lacks -e 


i 

i 

i 


l. 


Couman li apele? 


2. 


-e 


lacks -e 


i 

i 


2. 


Li apel Robert. 


3. 


/ 

-e 


lacks -e 


i 

i 


3. 


Eski ou conn Robert? 


4. 


/ 

-e 


lacks -e 


i 

i 


4. 


Comien lang ou cone? 


5. 


/ 

-e 


lacks -e 


i 

i 

■ 


5. 


Mo conn katt lang. 


6. 


✓ 

-e 


lacks -e 


0) 

a 


6. 


Ki lang Robert coze? 


7. 


-e 


lacks -6 


-C 

rH 


7. 


Eski li coz creol bien? 


8. 


-k 


lacks -e 


O 

r-t 

0 


8. 


Comien lang ou coz bien? 


9. 


/ 

-e 


lacks -e 


1 

1 

1 


9. 


Couman ou apel sa? 


10. 


-e 


lacks -e 


1 

1 

1 


10. 


Li'nn ferm laportt. 


11. 


/ 

-e 


lacks -e 


1 

1 

1 


11. 


Ki li finn ferme? 


12. 


/ 

-e 


lacks -e 


1 

1 

1 


12. 


Ki li ti ferme ier? 


13. 


✓ 

-e 


lacks -e 


1 

1 

1 


13. 


Acott ou pou ale dimin? 


14. 


-e 


lacks -e 


1 

1 

1 


14. 


Mo pou al dan class. 


erJc 


-k 


lacks -e 


t 

1 

1 

1 

?r 


15. 


Eski ou ecoutt ou professor bien? 
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16. 


/ 

-e 


lacks -e 


| 16. 


Ki ou p£ £coute? 


17. 


* 

-e 


lacks -e 


17. 


Ki li ti lave ier? 


18. 


* 

-e 


lacks -e 


i is. 


Repute, si-ou-ple. 


19. 


-e 


lacks -e 


i 19. 


Mo repett kest ion. 


20. 


-4 


lacks -e 


5 20. 


Eski ou lav ec savon Tide? 



O 
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Lesson 19 What do Americans eat? 



In this lesson students learn to tell what Americans eat and drink. 



Monolog - 1 



Use pictures for identifying and introducing the following: dizef (eggs), 

dipin (bread), beconn (bacon). 

Sa dizef, sa dip_in, sa blconn. 

Dimoun I'Am^rique manz [dizef] pou zott ti-dezene. 



C-l 






I: 


Ki dimoun l’Amerique manz£ 


What do Americans eat in the 




granmat in? 


morning? 


R: 


Zott manz dizef, dipin, beconn. 


They eat eggs, bread, bacon. 



Monolog - 2 



Use pictures to introduce the following (as in Monolog - 1): zi fri 

(fruit juice), cafe (coffee), dit£ (tea), dile (milk). 



02 



I: Ki zott bwar? 



What do they drink? 



R: Zott bwar zi fri, cafe, swa dite, 

swa dile. 



They drink juice, coffee, or 
tea or milk. 



Mono log - 3 



Use pictures to introduce the following (as in Monolog - 1): laviann 

(meat), pwasson (fish), legim (vegetables), salad (lettuce; salad), fri 
(fruit), pomdetSr (potatoes). 



O 
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03 

1: Aswar ki zott manze? 

R: Zott manz laviann swa pwasson, 

ec pomdeter, legim, salad. 



What do they eat in the evening? 

They eat meat or fish with 
potatoes, vegetables, salad. 



04 

1: Ki kalite laviann zott manze? 

R: Zott manz laviann bef, laviann poul, 
laviann mouton, laviann cos son. 



05 

I: Ki kalite legim zott manze? 

R: Zott manz zarico ver, bred, may, 

tomatt . 



Dr i 1 1 - 1 

Teacher 

Ou contan pwasson? 

laviann? 

dizef? 

i i? 



Do you like fish? 
Do you like meat? 
Do you like eggs? 



Response 1 

Wi, mo contan pwasson. 

- - , laviann. 

, dizef. 

— t i. 



Response 2 

Non, mo pa contan pwasson No, I don f t like fish very 

tro boucou. much. 

, laviann 

> dizef 

— , t ] 



o 
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Drill - 2 
Teacher 



Ou contan laviann bef? 


Do 


you 


like 


beef? 




Do 


you 


like 


chicken? 




Do 


you 


like 


lamb? 




Do 


you 


like 


pork? 



Response 1 

Wi, mo contan laviann bef. 
pou 1 . 

- in out on. 

- - , cosson. 



Response 2 

Non, mo pa contan laviann bef, 

9 poul. 

5 mo u ton. 

cosson. 



06 

I: Ki kalit4 laviann ou contan? 

R: Mo contan laviann [bef]. 

07 

I; Ki kalite desser dimoun 
l’Amdrique manze? 

R: Zott manz sorbe, swa gato, 

swa fri. 

08 

I: Ki kalite fri zott manze? 

R: Zott manz tou kalite fri: 

pomm, banann, zoranz, zanana. 



What kind of meat do you like? 



What kind of desert do American 
eat ? 

They eat ice-cream, or cakes, or 
fruit . 



What kind of fruits do they eat? 

They eat all kinds of fruit: 
apples, bananas, oranges, pine- 
apples . 
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Drill - 3 
Teacher 

Ki ou con tan pliss: 

sorbe socola? 
laviann poul? 



banann swa 2 anana? 
sorbe banann swa 
laviann bef swa 



: [ ] swa [ ]? 



Which do you 'ike better (lit: more) 
bananas or pineapples? 

Which do you like better: banana or 

chocolate ice-cream? 

Which do you like better: beef or 

chicken? 



Response 

Mo contan [zanana] pliss. 

[sorbe socola] 

[laviann poul] 

[ ] “ 



C-9 

I: Ki dimoun l'Amerique bwar? 

R: Zott bwar dile, caf£, dite, 

dilo, labier, coca-^ola. 

Drill - 4 
Teacher 

Eski ou bwar boucou dile? 

caf 6 ? 

[ ]? 

Response 2 

Non, mo pa bwar tro boucou dile. 

} caf4. 

— . - [ 1 . 



What do Americans drink? 

They drink milk, coffee, tea, water, 
beer, coca-cola. 

Response 1 

Wi, mo bwar boucou dila. 

cafe. 

t ],. 

Response 3 

Non, mo pa bwar dile ditou. 

, caf£ . 

— , t ] — . 



Also include 'dite 1 (tea), 'dilo* (water), 'labier* (beer), and 'coca 
cola 1 in the above. 
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Lesson 20 What do Mauritians eat? 



In this lesson students learn what Mauritians eat and drink* 



Dialog - 1 

I: Eski ou cone ki dimoun Maurice 

manze? 

R: Non, mo pa cone* 

I: Abe, dimann mwa. 

li: Ki dimoun Maurice manze? 

I: Zott manz tou kalite kiksoz. 

Zott manz douri ec cari, salad, 
grin sec, laviann, boucou legim 
ouss i . 

R: Ki legim £na Maurice? 

I: Ena tou kalite legim: pomdeter, 

lisou, lisoufler, lalo, zarico ver, 
ziromon, brinzel. 



Do you know what Mauritians eat? 

No, I don't know. 

Well, you can ask me* 

What do Mauritians eat? 

They eat all kinds of things. They 
eat rice with curry, salad, dried 
beans (lit: grains), meat and many 
vegetables, too* 

What vegetables are there in Mauritius? 

There are all kinds of vegetables: 
potatoes, cabbage, cauliflower, okra, 
green beans, pumpkin, eggplant. 



C-l 



Use pictures for identifying the foods introduced in the dialog 
below. 



I: Ou cone ki £te [douri]? 

R: Non, mo pa cone. Ki ete sa? 

Or: Ki ete [douri]? 

I: (Pointing to a picture) sa ki 

apel [douri] . 

Or: Sa [douri]. 




20-2 



C-2 

I: 0u cone ki ete pomdamour? 

R: Non, mo pa cone. Ki ete sa? 

I: Sa kiksoz ki ou manze. 

Pomdamour pa^ey couman tomatt, 
me li pli piti; tomatt pli gro. 
Oussi tomatt pli dou ki pomdamour. 

R: Mo compran aster. 



Do you know what cherry tomatoes 
are? 



They’re something that you eat. 
Cherry tomatoes are like tomatoes, 
but they’re smaller; tomatoes are 
larger. Also, tomatoes are sweeter 
than cherry tomatoes. 

I understand now. 



Dr i 1 1 - 1 

Teacher Res pons e 

Tomatt gro, pomdamour piti. Tcmatt pli gro ki pomdamour. Tomatoes are larger than 

cherry tomatoes. 

[ ] gro, [ ] piti. [ i pli gro ki [ ]. 



Add such vocabulary to the above drill which has already been learned or 
compare objects which are available in the classroom. 



Drill - 2 

Teacher Response 

Tomatt dou, pomdamour pa dou. Tomatt pli dou ki pomdamour. Tomatoes are sweeter 

than cherry tomatoes. 

[ ] dou, [ ] pa dou. [ ] pli dou ki [ ]. 

Drill - 3 
Teacher 

Sa enn gro tomatt, sa enn ti tomatt. This is a large tomato, that is a small 

tomato. 

[ ], - t ]. 



Response 



Sa tomatt la pli gro ki sa lott la. 

- [ ] — - 





This tomato is larger than the other. 
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Drill - 4 
Teacher 

Sa enn tomatt dou, s'enn tomatt la pa dou. 

[ J — , [ ] • 

Drill - 5 
Teacher 

Ou finn d*6za manz manz£ indien? 
sinwa? 

Response 1 Response 2 

Wi, mo'nn deza manz 
manze indien. 

> 

sinwa. sinwa. 

Dialog - 2 

I: Dan Maurice £na oussi manze 

sinwa ec manze indien. [Robert] 
ou finn d4za manz manze ind ien? 

R: Wi, mo'nn deza manz manze indien. 

Or : Non, mo p'ancor manz manze 

indien. 

I: Ec manze sinwa oussi? 

R: Wi, mo'nn d&za manz manz6 sinwa. 

Is Eski ou'nn d£za manz ec bagett? 

R; Non, mo p'ancor manz ec bagett. 

I: [Robert], ou'nn deza servi bagett? 

R: Wi, mo'nn deza servi bagett. 

Or: Non, mo p'ancor servi bagett. 

I: [Paul], ou capav servi bagett? 

R: Non, mo pa capav servi bagett? 

Or: Wi, mo capav servi bagett. 



Response 

Sa tomatt la pli dou ki sa lott tomatt la. 
~ [ ] - 



Have you eaten Indian food yet? 

Have you eaten Chinese food yet? 

No, I haven't eaten Indian food yet. 

No, I haven't eaten Chinese food 
yet . 



In Mauritius there is also Chinese food 
and Indian food. Robert, have you ever 
eaten Indian food? 

Yes, I've already eaten Indian food. 

No, I haven't eaten Indian food yet. 

And Chinese food too? 

Yes, I' ve already eaten Chinese food. 
Have you ever eaten with chopsticks? 

No, I haven't eaten with chopsticks yet. 
[Robert], have you ever used chopsticks? 
Yes, I've already used chopsticks. 

No, I haven't used chopsticks yet. 
[Paul], can you use chopsticks. 

No, I can't use chopsticks. 

Yes, I can use chopsticks. 



Non, mo p ' ancor manz 
manze indien. 
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Drill - 6 

First introduce the meaning of 'foursett 1 (fork), 'couto 1 (knife), and 
'couyer' (spoon) by using pictures of the actual objects. 

Teacher 

Ou capav man 2 lasoup ec bagett? 

couto? 

foursett? 

* 

Ou capav manz lasoup ec couyer? 

Ou capav coup laviann ec couto? 

Response 

Nun, mo pa capav manz lasoup ec bagett. 

9 couto. 

y foursett - 

* * 

Wi, mo capav manz lasoup ec couyer. 

coup laviann ec couto. 

Drill - 7 

Teacher Response 

Ki ou bizin servi pou manz lasoup? Mo bizin enn 

coup laviann? 

ecrir enn lett? 

[ ]? - 



couyer. 

couto. 

plim. 

t ]. 



Can you eat soup with chopsticks? 
Can you eat soup with a knife? 

Can you eat soup with a fork? 

* 

Can you eat soup with a spoon? 

Can you cut. meat with a knife? 
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Dialog - 3 

I: Ou capav manz lasoup ec [bagett]? 

R: Non, mo pa capav manz lasoup ec bagett, 

I: Ki ou bizin servi pou manz lasoup? 

R: Mo bizin enn couyer. 

I: Wi, ou bizin enn couyer. Ki ou bizin 

pou coup laviann? 

R: Mo bizin enn couto pou coup laviann. 

I: Eski ou capav coup laviann ec enn 

four sett ? 

R: Non, mo pa capav coup laviann ec 

enn four sett. 

Or: Wi, parfwa mo capav, me li 

dif issi 1. 

I: Wi, li difissil, li pa fassil. 

Dialog - 4 

I: Ou coni ki nou bwar Maurice? 

R: Non, mo pa cone; ki zott bwar? 

I: Nou bwar cafe swa dite. Nou 

bwar coca-cola swa labier swa 
fanta swa parfwa d o coco. 

R: Ki cte fanta ? 

I: Sa kiksoz ki ou bwar. Li couman 

soda, me li ena gou zoranz. 

Drill - 8 
Teacher 

Ou bwar cafe ec dill? 

disic? 



Can you eat soup wi!"h chopsticks? 

No, I can*t eat soup with chopsticks. 
What do you have to use to eat soup? 

I need a spoon. 

Yes, you need a spoon. What do you need 
to cut meat? 

I need a knife to cut meat. 

Can you cut meat with a fork? 

No, I can*t cut meat with a fork. 

Yes, sometimes I can, but it*s hard. 

Yes, it's hard, it*s not easy. 

Do you know what we drink in Mauritius? 

No, I don*t know, what do you drink? 

We drink coffee or tea. We drink coca- 
cola or beer or fanta or sometimes 
coconut water. 

What is * fanta*? 

It *s something you drink. It*s like 
soda but it tastes like oranges. 

Response 

Wi, mo bwar li ec dile. 

- disic. 
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Dialog - 5 






I: 


[Robert], ou contan bwar cafe 
nwar ? 




[Robert], do you like to drink black 
coffee? 


R: 


Ki ve dir 'cafe nwar'? 




What's 'cafe nwar'? 


I: 


*Caf6 nwar' v6 dir caf6 ki p'ena 
dile. 




'Cafe nwar' means coffee without milk 


R: 


Couma ou apel cafe ec disic? 




What do you call coffee with sugar. 


I: 


Kan ou bwar caf6 ec disic, ou 
bwar cafe dou. Eski ou bwar 
cafe ec disic? 




When you drink coffee with sugar 
you drink sweet coffee. Do you 
drink coffee with sugar? 


R: 


Wi, mo bwar li ec disic. 




Yes, I drink it with sugar. 




Or: Non, mo bwar li san disic. 




No, I drink it without sugar. 


Drill - 9 






Teacher 




Response 


Ou 


le manze? 




Wi, mo le manze. 




-- bwar? 




bwar. 




* * 




* 


Ou 


gagn fin: 




Wi, mo gagn fin. 








swaf. 


Dialog - 6 






I: 


Aster ou (gagn) fin? 




Are you hungry now? 


R: 


Wi, mo (gagn) fin. 




Yes, I'm hungry. 


I: 


Ou (gagn) swaf oussi? 
Ou le bwar kiksoz fre? 




Are you thirsty too? 

Do you want to drink a cold drink? 


R: 


Wi, mo 16 bwar kiksoz fre. 






Dialog - 7 






I: 


Eski ou contan manz laviann cabri? 




Do you like to eat goat meat? 


R: 


Mo p 1 ancor manz sa laviann la. 




I've never eaten that kind of meat* 


I: 


Boucou morissien manz laviann cabri 
Eski ou le seye? 


• 


Many Mauritians eat goat meat. 
Do you want to try it? 


R: 


Wi, mo le seye. 






® Or: Non, mo pa le s6ye. 

:RJC 
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Lesson 21 What color is this shirt? 



This lesson introduces the use of colors in describing objects. 



Drill - 1 



For teaching the following use shirts (or pictures of shirts) of various 
colors . 



Teacher 

Ki couler sa simiz la ete? 

„ ? 

? 

7 



What color is this shirt? 



Response 








Li 


ble. 


It 


's 


blue. 


Li 


blan. 


It 


's 


white 


Li 


r ouz. 


It 


's 


red . 


Li 


maron. 


It 


's 


brown 



Drill - 2 
Teacher 

Ki couler ou simiz 6te? 

mo simiz ? 

simiz [Robert] ? 

sa simiz la ? 



Response 
Li [blanj . 



Mo s imi z [ b lan ] . 

Ou . 

So . 

Sa • 



C-l 

I: Ki couler mo simiz? 

R: Li [blan] . 

I: Wi, li [blan] * Zordi mo finn 

mett enn simiz [blan]. Ki 
couler simiz ou finn mete zordi? 

R: Mo finn mett enn simiz [ble]. 

I: Ki couler simiz ou ti mete ier? 

R: Mo ti mett enn simiz [maron] . 



What color is my shirt. 

It * s [white] . 

Yes, it's [white]. Today I've put . 
on a [white] shirt. What color . 
shirt have you put on today? 
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Drill - 3 
Teach er 

Ki couler simiz [Robert] ti mete ier? 

— [ 1 [ J ? 



Response 

Mo finn blie, mo pa rapel. 



Drill - _4 
Teacher 

Ki ou ti manze ier-aswar? Eski ou rapel? 
Ki ou ti bwar ier-aswar? Eski ou rapel? 

Ki ou ti aprann [ier]? Eski ou rapel? 

Ki ou ti fer ier-aswar? Eski ou rapel? 

Response 1 

Mo pa rapel ki mo ti manze ier-aswar. 

bwar . 

aprann [ ier ] . 

fer ier-aswar. 



What did you eat yesterday evening? Do 
you remember? 



Response 2 

Wi, mo rapel. Ier-aswar mo ti man 2 [laviann] 
ec [ legim] . 

- - t . bwar [cafe] . 

. [Ier] mo ti aprann toucou creol. 

-- , Ier-aswar mo ti al Isinema]. 



C-2 

I: Eski ou rapel ki ou ti [manze] 

[ ier-aswar ] ? 

R: Wi, mo rapel. Mo ti [manz] 

[laviann ec legim]. 



C-3 

I: Eski ou ena simiz [gri]? 

R: Wi, mo ena enn simiz [gri]. 

I: Kan ou ti mett ou simiz [gri]? 

R: Mo ti mett li [samdi]. 



Do you have a [gray] shirt? 

Yes, I have a [gray] shirt. 

When do you put on your [gray] shirt? 
I put it on on [Saturday]. 
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04 

I: Ou ena enn simiz [ble]? 

R: Non, mo pa ena enn simiz [ble]. 

I: Ki couler simiz ou ena? 

K: Mo ena enn simiz [bl^n] . 



O 
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Lesson 22 When your hands get dirty, what do you have to do? 



This lesson gives further practice in the use of adjectives to describe 
objects® 



Drill - 1 



Teacher 



Eski ou mett palto toul£zour? Do you put on 

long calson ? Do you put on 

rob ? Do you put on 

------------ s ou lie ? Do you put on 



a jacket everyday? 
long pants everyday? 
a dress everyday? 
shoes everyday? 



Response 

Wi, mo mett palto toul6zour. 

--, l ong calson . 

rob . 

souli£ . 

Monolog - 1 



Present the following as a monolog. Be sure to have at least one item 
of clean clothing and one item of dirty clothing available. 

Sa enn [simiz] sal, li pa prop. Ti.ls is a dirty [shirt], it 1 s not clean. 

Sa enn [simiz] prop, li pa sal. This. is a clean [shirt], it*s not dirty. 



C-l 



I: 


Eski ou 


mett 


enn [simiz] 


sal 




swa enn 


[simiz] prop? 




R: 


Mo mett 


enn 1 


[simiz] prop 


toul£zour. 



Do you put on a dirt> [shirt] or 
a clean one? 

I put on a clean [shirt] everyday. 
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Dialog - 1 



I: Kan ou mett run [simiz] d£, 

trwa zour, li vinn sal, pa vre? 

R: W£. 

I: Kan ou [simiz] finn vinn sal, ki 

ou bizin fer ? 

R: Mo bizin lav li, 

I: Wi, ou bizin lav ou [simiz] 

k an li firm vinn sal. 

Kan ou lav ou [simiz], eski li 
vinn prop? 

R: Wi, li vinn prop. 

I: Kan ou lav ou [simiz], eski ou 

servi savon ordiner swa savon lapoud? 

R: Mo servi [savon lapoud]. 



When you wear a [shirt] two or 
three days, it gets dirty, doesn't 
it? 

Yes . 

When your [shirt] has gotten dirty, 
what do you have to do? 

I have to wash it. 

Yes, you have to wash your [shirt] 
when it has gotten dirty. 

When you wash your [shirt] does it 
get clean? 

Yes, it gets clean. 

When you wash your [shirt], do you 
use ordinary (bar) soap or soap 
powder? 

I use [soap powder]. 



Drill - 2 
Teacher 

Kan ou lamin finn sal, ki ou bizin fer? When your hands get dirty, what do you have 

to do? 



figir ? When your face gets dirty, what do you have 

to do? 

lipi£ ? When your feet get dirty, what do you have 

to do? 

sev£ — ? When your hair gets dirty, what do you have 

to do? 

l6cor ? When your body gets dirty, what do you have 

to do? 



Response 

Mo bizin lav zott. 

li. 

zott. 

li, 

li. 
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02 



I: Eski ou lav ou [ lamin] ec 

savon ec dilo? 

R: Wi, mo lav zott ec savon ec dilo. 



03 



Place a number of familiar items, one at a time, on the table. 

I: Ki mo finn mete lor latab? 

R: Ou finn mett enn [creyon] lor latab. 

I: (After taking the object from the table) 

Ki mo'nn pran lor latab? What have I taken off the table? 

R: Ou finn pran enn [ creyon] . 

I: Ast6r ki £na lor latab? 

R: P'ena narien lor latab. 

I: Ast6r ki 6na dan mo [ lamin] ? 

R: Ou 6na enn [cr6yon] dan ou [ lamin] . 

Or: Ou p'ena narien d an ou [ lamin] , 
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Lesson 23 What are you going to do after class? 



This lesson introduces the use of 1 avan 1 (before) and ’ apv<?’ (after) to 
relate one event to another. 



Dialog - 1 

I: [Robert], acott ou ale tojlezour? 

R: Mo al, dan class tojl£zour. 

I: Eski ou al d an [ lasal-manze] oussi 

toulezour? 

R: Wi, mo al dan [ lasal-manze] oussi 

toulezour. 

I: Eski ou pou a) [Maurice] apre 

Training Program? 

R: Wi, mo pou al [Maurice] apre 

Training Program. 

I: Eski ou ti ress dan linlversite 

avan ou ti vinn issi? 

R: Wi| mo ti res s dan liniversite 

avan mo ti vinn issi. 



[Robert], where do you go everyday? 

I go to class everyday. 

Do you go to the [dining room] everyday, 
too? 

Yes, I go to the [dining room] everyday, 
' 00 . 

Will you go to [Mauritius] after the 
Training Program? 

Yes, 1*11 go to [Mauritius] after the 
Training Program. 

Were you in college before you came here 
Yes, I was in college before I came here 



If the Training Program takes place in Mauritius, mention a local place 
instead of ’Maurice 1 . 



Drill - 1 
Teacher 

Eski ou pou al laboutik apre class? 

laposs ? 

libreri ? 

* * 

Eski ou pou al d an class apre d^z£ne? 

laboutik ? 

[ ] ? 



Response 

Wi, no pou al laboutik apr£ class. 

laposs . 

libreri . 

* 

Wi, mo pou al dan class apre dez£ne. 
laboutik • 

t ] 
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Eski ou pou al sinema apre dine? 

d an ou lc*samm apre dine? 

[ ] — 



Wi, mo pou al sinema apr£ din£. 

— > d an mo lasamm — 

“> — - [ ] - 



After practicing the affirmative responses, ask the questions at random 
and encourage students to answer truthfully about their intended activities 
after class (etc.) with negative as well as affirmative answers. 



Ol 

I: Kan ou pou al [Maurice]? 

R: Mo pou al [Maurice] apre [Training Program]. 



0 2 

I: Ki ou pou fer apre [Training Program]? 

R: Mo pou al [Maurice]. 



Drill - 2 
Teacher 

Avan. Training Program, eski ou ti ress 
d an liniversit£? 

Avan class eski ou ti al laboutik? 

Avan class eski ou ti al [ ]? 

03 

1: Avan [Training Program] ki 

ou t i [fer] ? 

R: Mo ti [ress] [dan liniversit£] . 



Response 

Wi, avan Training Program mo ti ress 
d an linv'ersite. 

Wi, avan class mo ti al laboutik. 

Wi, avan class mo ti al [ ] . 



If any students have not been in college immediately prior to the 
Training Program, teach them the answer that applies to them (e.g. 
'Mo ti travay 1 or 'Mo ti ress mo lacaz*. 
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Dril l - 3 
Teacher 

Avan class acott ou ti eti? 

dezene 7 

dine --? 



R esponse 

Avan class mo ti dan mo lasamm. 

dezlne class, 

dine libreri. 



04 

I: Kan ou ti dan [libreri]? 

R: Avan [dine]. 

Drill - 4 
Teacher 

Avan ou ti vinn is si, ou ti ress d an 
linivers ite ? 

Avan ou ti vinn d an class, ou ti al 
labout ik? 

Avan ou ti vinn d an class, ou ti al 

[ ]? 



Response 

M i, avan mo ti vinn issi, mo ti ress d an 
linivers ite, 

Wi, avan mo ti vinn dan class, mo ti al 
labout ik, 

Wi, avan mo ti vinn d an class, mo ti al 

{ ]. 



C-5 

I: Ki ou ti fe*. avan ou ti vinn issi? 
R: Mo ti [ress] [dan liniversite]. 



06 

I: Eski ou ti vinn issi apr£ liniversite? 

R: Wi, mo ti vinn issi apra liniversite. 

Or: Non, mo pa ti vinn issi apre 

liniversite. 
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Drill - 5 
Teacher 



Avan ou t i 


vinn 


issi, 


ou 


ti 


dan 


ou lrsamm? 












Avan ou t i 


vinn 


issi. 


ou 


ti 


dan 


labout ik? 












Avan ou t i 


vinn 


issi, 


ou 


ti 


dan 



[ ]? 

C 

I: Avan ou ti vinn dari class 

ti“ete? 

R: Mo ti [dan mo lasamm] . 

Drill - 6 
Teacher 

Eski ou ti vinn depi ou lasamm? 
Eski ou ti vinn depi libreri? 

Eski ou ti vinn depi laboutik? 



Response 

Wi, a van mo ti vinn issi, mo ti d an 
mo lasamm* 

Wi, avan mo ti vinn issi, mo ti d an 
laboutik* 

Wi, avan mo ti virn issi, no ti d an 

[ j. 



t ou 



Response 1 

Wi, mo ti vinn d!pi mo lasamm. 
Wi, mo ti vinn depi libreri. 
Wi, mo ti vinn depi laboutik. 



Response 2 



Non, mo pa ti vinn depi mo lasamm. 
Mo ti vinn depi [sinema]. 



Non, mo pa ti vinn depi libreri. 
Mo t i vinn depi [ ] . 



Non, mo pa ti vinn d!pi laboutik. 
Mo ti vinn depi [ ]*. 



£lZ 

I: Dlpi ki cot! ou finn vini? 

Or: Depi ki cot! ou ti vini? Where have you come from? 

R: D!pi [mo lasamm] • From [my room] . 
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Drill - 7 



Teacher 



Eski ou ti vini avan Training Program 
ti finn (ti'nn) coumanse ? 

Eski ou ti vini avan class ti finn 
(ti'nn) coumanse? 

Eski ou ti vini avan [ ] ti finn 

(ti'nn) coumans£? 

Response 1 

Vi, mo ti vini avan Training Program 
ti finn (ti'nn) coumans£. 

Wi, mo ti vini avan class ti finn 
(ti'nn) coumanse. 

Wi, mo ti vini avan [ ] ti finn 

(ti'nn) coumans£. 



Did you come before the Training 
Program had begun? 



Response 2 

Non, ino ti vini apre Training Program 
ti finn (ti'nn) coumanse. 

Non, mo ti vini apre class ti finn (ti'nn) 
coumanse. 

Non, mo ti vini apre [ ] ti finn 

(ti'nn) coumanse. 



Use one or more of the following in the above drill as seems appropriate: 
fett (party), siu6ma (movie), lamess (church service), confer anss (meeting), 
consul* (concert), match-football (soccer game). 



Drill - 8 



Teacher 



Kan ou ti vinn issi, avan oubien apr£ When did you come here, before or after 

Training Program ti'nn coumanse? the Training Program had begun? 

Kan ou ti vinn issi, avan oubien apre 
class ti'nn coumans£? 

Kan ou ti vinn issi, avan oubien apr£ 

[ ] ti'nn coumans&? 



Response 



Mo 


ti 


vini 


Mo 


ti 


vini 


Mo 


ti 


vini 



[avan] Training Program ti'nn coumanse. 
[avan] class ti'nn coumanse. 

[avan] [ ] ti'nn coumanse. 
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C-8 

I: Kan ou ti vini 3 avan oubien apre 

class ti f nn coumanse. 

R: Mo ti vini [ avan] class ti'nn coumanse* 

I: Kan [Robert] ti vini? 

R: Li ti vini [apr£] class ti'nn coumanse. 

Review 



Review Drills 1 to 8 by changing the question from second singular to 
third singular* For example: 

I: Kan ou pou al [laboutik]? 

R: Mo pou al [laboutik] apre class. 

i: (To another student) Kan li pou al [laboutik]? 

R: Li pou al [laboutik] apre c‘ass. 
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Lesson 24 What kind of wor will you do in Mauritius? 



In this lesson students learn to identify several occupations. In 
particular, each student should be able to say what work he expects 
to do in Mauritius. 



Drill - 1 



Teacher 



Apr£ Training Program eski ou pou 
travay d an lagrikiltir? 

Apr£ Training Program eski ou pou 
travay d an santt sossia 1. 

Apr£ Training Program eski ou pou 
travay dan ( ]? 



After the Training Program are you going 
to work in the Agriculture Department? 

After the Training Program are you going 
to work in the Social Welfare Center? 



Resp o nse 

Wi, mo pou travay dari lagrikiltir. 

santt sossia 1 . 

( }. 



In the above drill ask about the kinds of work that you expect the students 
f will be engaged m. 



Dialog - 1 

I: Apr£ Training Program ou pou travay 

d an Maurice? 

R: Wi, apr£ Training Program mo pou travay 

d an Maurice. 

I. Ki travay ou pou fer? 

R: Mo pou travay daii [lagrikiltir]. 

I: Eski ou contan sa travay la? 

R: Wi, mo contan sa travay la boucou. 
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Drill - 2 
Teacher 

Eski [Robert] pou travay d an 
lagri 1# ilt ir? 

[Marie] 

santt s os s ia 1 # 

— - [ J 

[ ]? 



Response 

Wi, li pou travay dan lagrikiltir, 
santt sossial. 

~> — f J. 



Drill - 3 
T eacher 

Eski ou'nn d£za fer travay professor? 

• t ]? 



Response 

Wi, mo’nn d£za 



fer travay professor, 

[ ]. 



In the above drill ask about the various kinds of work you think your 
students have already done, such as: secreter (secretary), ferrnie (farmer), 
sof6r (driver), cwizini£ (cook), sarpantie (carpenter), garson ^waiter), 
etc. 



Dialog - 2 

I: Ki travay [Robert] pou fer Maurice? 

P: Li pcu travay d an [lagrikiltir], 

I: Ki travay ou ti fer avan ou t i vinn issi? 

R: Avan mo ti vinn issi, mo ti [aprann d an liniversit£] , 
I: Ki lott travay ou’nn d6za fer? 

R: Mo'nn d£za fer travay [sof£r] ec travay [garson]. 

Drill - 4 
Teacher 

Eski ou capav fer travay doctor? 

d an t i s s ? 

I ]? 



Response 

Non, mo pa capav fer sa travay la, 

, • 

, . 
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Drill - 5 



Teacher Response 

Pou fer travay jnn doctor, eski li Li difissil, li pa fassil. 

fassil oubien li difissil? 

Pou fer travay enn dantiss, eski li , . 

fassil oubien li difissil? 

Pou fer travay enn [ ] , eski li , . 

fassil oubien li difissil? 

C-l , 



I: Eski ou capav fer travay [doctcr]? 

R: Non, mo oa capav fer sa travay la. 

I: Pou fer sa travay la, ou bizin aprann 

boucou; li enn travay difissil, li pa fassil. 



Drill - 6 
Teacher 

Couman apel enn dimoun ki okip malad? 

Couman apel enn dimoun ki okip ledan? 

Couman at>el enn dimoun ki montre z4lev 
d an l4col oubien liniversite? 

Couman apel enn dimoun ki condir loto? 

Couman apel enn dimoun ki lapess pwasson? 



Response 

Enn doctor. 

Enn dantiss. 

Enn proiuss4r. 

Enn sof4r. 

Enn pess4r. 



C-2 



I: Ou con6 ki 4t4 enn [doctor] ? 

R: Wi, mo con£. Enn [doctor] enn 

dimoun ki [okip malad]. 

Or: Non, mo pa con4. 

Or: Non, mo'nn bli£„ 
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Lesson 25 Describe Marie for me. 



ThxS lesson teaches students to describe people. 



Ol 










I: 


[Robert], deer ir [Marie] 


pou mwa. 


[Robert], describe 


[Marie] for me. 




Li enn [garson] swa enn 


[tifi]? 


Is she a [boy] or a 


[girl]? 


R: 


Li enn [t’fi]. 




She's a [girl]. 





For adults ask: ' Li enn zomm swa enn famm? 1 (Is he/she a man or a 

woman? ) 



02 






i. 


Eski li zoli? 




R: 


Wi., li zoli. 






Or: Non, li pa 


tro zoli. 




Or: Li pa zoli 


dit ou. 



03 

I: Eski li [gran] swa li [courtt]? 

R: Li [gran] . 

I: Wi, [Marie] [gran] . 

Or: Wi, [Marie] courtt. 



Is she pretty/ is he handsome? 

No, she's not very pretty/ he's not very 
handsome. 

She's not pretty/ he's not handsome at all 
(but she/he has lots of personality). 

Is she [tall] or [short]? 

She's [tall]. 

Yes, [Marie] is [tall]. 



When it is appropriate, teach students the following answer: Li pa 
gran, ii pa courtt (He/she's not tall, he/ she's not short). Also 
teach f gro' (fat) and 'meg 1 (thin). 



04 
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I: Eski li vi6 swa li zenn? 

R: Li [zenn]. 



Is she/he old or young? 



25-2 



C-5 

Is Ki couler so seve? What color is her hair? 

P: So seve [blon] . Her hair is [blond], 

I: Wi, li ina seve [blon] . 



One of the following may be used in place of 1 blon 1 : maron (brown), 

nwar (black), rou7 (red), blan (white), gri (gray'*. 



C-6 

I: Eski li ena se\e courtt 

swa long? 

R: Li ena long seve, 

\ Or: Li ena seve courtt. 

Or: So seve pa l ong . 

C-7 

I: So seve drwatt swa boucle? 

R: So s£v£ [drwatt], 

C-8 

I: Ki couler so lizie? 

R: So lizil [bl6], 

I: Eski li mett linett? 

R: Wi, li mett linett. 

Or: Non, li pa mett linett. 

C-9 

I: Eski [Robert] 6na [labarb]? 

R: Wi, li 4na [labarb]. 



Does she have short hair or long? 

She has long hair. 

She has short hair. 

Her hair isn’t long. 

Is her hair straight or curly? 



What color are her eyes? 
Her eyes are [blue]. 

Does she wear glasses? 



Does [Robert] have a [beard]? 



One of the following may be used in place of ’labarb 1 : 'moustass 1 
(mustache) or ^carati* (sideburns). 
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C 10 



I: (Pointing to someone in the room) 

Ki s 'enn la sa? Who is that? 

R: [Robert] sa. 

Or: li apel [Robert]. 



Get a description of this person by asking the 
through 09. 


questions in 02 


Oil 




I: Ki e*enn la [Mis sie Singh] ? 

R: Li eun [professer]. 




Also ask about 'Mamzol [Labonne]*. Some additional answers which are 
possible: doctor, zelev, enn dimoun ki travay dan biro (or 1 zardin 1 , 

* lacouzinn", etc.)* Get a description of this person by asking the 
questions in 02 through C-9. 
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Lesson 26 What time did you get up this morning? 



This lesson introduces the telling of time and the use of 'ti pou' as a 
past conditional. 



C-l 



For the following use a clock on which the hands can easily be 
changed. Ask students to give the following times: enn-er (1:00), 

dez-er (2:00), trwaz-er (3:00), katr-er (4:00), sijak-er (5:00), 
siz-er (6:00), sett-et (7:00), witt-er (8:00), nev-er (9:00), diz-er 
(10:00), onz-er (11:00), midi, minwi (12:00). 



I: Ki ler la? 

R: [Enn-er]. 



02 

I: Ki ler ou al dormi toul^-swar. 

R: Mo al dormi ver [diz-er]. 

I: Ki ler ou l4v4 toulezour? 

R: Mo I6v6 |siz-er]. 

Monolog - 1 



Ier-aswar mo ti al dormi ver [diz-er]. 
Granmat in mo ti l4v6 ver [siz-er]. 

Mo ti dormi ziska [siz-er]. 



What time do you go to bed every night? 
I go to bed about [ten o ! clcck]. 

What time do you get up everyday? 

I get up at [six o'clock]. 



Last night I went to sleep about 
[ten o'clock]. This morning I got up 
about [six o'clock]. I slept until 
[six o'clock] • 



C-3 

I: Ki ler mo ti al dormi ier-aswar? 

R: Ier-aswar ou ti al dormi ver [diz-er]. 

I: Ki ler ou ti al dormi ier-aswar? 

R: Mo oussi, mo ti al dormi ver [diz-er]. 



C-4 



I: 

R: 




Ki ler mo ti l6v£ zordi- granmat in? 
Zordi-granmatin ou ti I6v6 ver [siz-er]. 
Ki ler ou ti l£v6 zordi -granmat in? 

Mo ti I6v4 ver [sett-er]. 
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Monolog - 2 



Mo ti leve ver siz-er. Mo ti begne. 
Mo ti mett mo linz. Mo ti manz mo 
ti-dezene ver sett-er. Mo ti vinn 
dan class ver witt-er. 



I got up about six o'clock. I bathed, 
and put on my clothes. I ate breakfast 
about seven o'clock. I came to class 
about eight o'clock. 



05 

I: Ki ler mo ti manz mo ti-d6z£ne zordi? 

R: Ou ti manze ver sett-er. 

I: Ki ler ou ti manz ou ti-d6z£ne? 

R: Mo pa ti manz mo ti-dezene zordi. 

06 

I: Ki ler mo ti vinn d an class? 

R; Ou ti vinn d an class ver [witt-er]. 

I: E ou? 

R: Mo oussij mem parey. 

Or: Mo * issi, mem parey. 



Drill - 1 



Teacher 



Ier-aswar ou ti al dormi ver [diz-er], 
pa vr£? 

Zordi ou ti dormi ziska [sett-er], pa vre? 
Ou ti vinn dan class ver [witt-er], pa vre? 
Ou pou sorti dan class ver [midi], pa vr£? 



Last night you went to bed about ten 
o’clock, didn’t you (lit: not true)? 



Response 



Wi, 



li vre, 



mo ti al dormi ver [diz-er] ier-aswar. 
mo ti dormi ziska [sett-er] zordi. 
mo ti vinn dan class ver [witt-er]. 
mo pou sorti class ver [midi]. 
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Drill - 2 
Teacher 

[Onz-er] iev-aswar ou ti p 6 . dormi> pa vre? 

[Siz-er] granmat in ou ti p4 dormi, pa vre? 

[Nev-er] granmat in ou ti p^ aprann d an class, 

pa vre? 

Response 

Wi, 11 vr£, mo ti pi dormi [ onz-er 1 ier~aswar. Yes, that's right; I was sleeping at 

[11 o'clock] last night. 

— , 9 [siz-erj granmat in. 

, aprann d an class [nev-er] granmat in. 



At [11 o'clock] last night you were sleep- 
ing, weren't you? 



Drill - 3 
Teacher 

Ki ou ti p£ fer onz-er ier-aswar? 

nev-er ? 

witt -e:~ ? 

sett-er 

siz-er ? 



Response 

Onz-er ier-aswar mo ti pe dormi. 



Nev-er repoze dan mo lasamm. 

Witt-er zou6 cartt ec At eight o'clock last night I was 

mo camarad. playing cards with my friends. 

Sett-er -- aprann d an libr4ri. 

Siz-er manze. 
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Drill - 4 
Teacher 

Avan ou ti vinn d an class, ou ti pe manz&? 

, aprann dan libren? 

, r£poze d an ou lasamm? 

coze cc ou camarad? 



Response * 

Wi, mo ti p£ manze avan class, 

aprann d an libr^ri avan clas* 

r epoze d an mo lasamm avan class. 

- coze ec mo camarad avan class. 



07 

I; Ki ou ti pe fer avan class? 

R: Mo ti p4 [aprann d an libr£ri]. 



Monolog - 3 

Ier-aswar ou ti al dormi diz-er, e ou 
ti leve sett-er. Ou ti dormi ziska sett-er. 
Ier-granmat in ou ti al d an class witt-er, e 
ou ti sorti midi. Ou ti aprann ziska midi. 



08 



I: Comien l&tan ou ti [dormi]? 

R: Mo ti [dormi] [nev-er] tan. 

I: Wi, ou 4na rezon, ou ti 

[dormi] [nev-er] tan. 



How long did you [sleep]? 

I [slept] [nine hours]. 

Yes, you're right, you [slept] 
[nine hours]. 
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Drill - 5 

Teacher Response 

ler-tanto mo ti montre creol depi 
dez-er ziska sink-er. 

Comien tan. mo ti montre ? Ou ti montre cr6ol trwaz-er tan. 

ler-aswar mo ti zoue cartt ec mo 
camarad depi sett-er ziska nev-er. 

Comien t an mo ti zoue cartt? Ou ti zoue cartt ec ou camarad dez-er tan. 

Ier mo camarad ti travay depi witt-er 
ziska katr-er. 

Comien tajn li ti travay? Li ti travay witt-er tan. 



C-9 



I: Comien letan ou ti pran pou 

[manz ou dine] ier? 


How long did you take to [sat your dinner] 
yesterday? 


R: [Enn-er] tan. 


[One hour]. 



Ask how much time was taken for some other activities, such as: 
pou lav ou linz (to wash your clothes), pou lir lagazett (to read the 
newspaper), pou zoue football (to play soccer), pou al laboutik (to 
go to the store). 



D ialog - 1 



1: ler-granmatin ou ti leve ver sett-er, 

6 ou ti al d an class ver witt-er, pa vr£? 

R: Wi, li vr£. 

1: On ti b£gn£. Ou ti mett ou linz. Ou 

ti al d an class. Eski ou ti manz ou 
ti-dezrne a van class? 

R: Non, mo pa ti manz mo ti-dezen£. 

1: Si ou ti lev£ ver siz-er, ou ti pou 

capav manz ou ti-dezene, pa vre? 



R: Wi, ou £na rezon. 

1: Ou ti mank ou ti-dez6ne, pa vre? 

R: Wi, li vr&, mo ti man 1 mo ti-d4z£n£ 

zordi. 



Is 






ERLC 



Si mo ti lev£ ver sett-er, mo ti pou 
mank mo ti-dezene oussi. M& mo pa ti 
mank mo ti-d£z&n£, parski mo ti l4ve 
a van sett-er. 



If you got up about six o'clock, you 
would have been able to eat your break- 
fast, right? 



You missed your breakfast, didn't you? 
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D ialog - 2 



SI: 


Ki travay ou pe fer aster? 




S2 : 


Mo pe [aprann creol]. 




SI: 


Cornier! let an ou pou aprann? 




S2 : 


Ziska [ s ink-er 6-d'mi]. 




SI: 


Anou [aprann] ansainm; me mo 


nec 




capav travay [enn-er tan 6-d 


’mi]. 


S2: 


Kifer? Eski ou tro fatige? 




SI: 


Non, mo ena enn lott kiksoz 
fer. f 


pou 


S2 : 


Sien bon, anou coumanse. 





How much time are you going to study 
Until [5:30]. 

Let’s [study] together; but 1 can only work 
one and a half hours. 

Why? Are you too tired? 

No, I have something else to do. 



LANGUAGE ACTIVITY: 

During the next day ask at least three students and three Mauritians 
(teachers and/or others) for the time: 1 Eskiz mwa, ki ler la? 1 Since you 
have only practiced the on-the-hour times listen especially to the responses by 
the Mauritians. 



TO THE STUDENT: 

In the handout of Lesson 18 you learned the final 1 -e’ of most verbs is 
dropped when the verb is followed by a direct object, a prepositional phrase 
or a manner adverb: 

Li apel Robert. 

Mo al dan class. 

Ecoutt bien. 

In practicing the Drill - 4 you may have noticed two sentences in which the 
final *-£' is not dropped: 

Avan ou ti vinn dan class, ou ti pe repoze dan ou lasamm. 

Avan ou ti vinn dan class, ou ti pe coze ec ou camarad. 

The long form of the verb (with final 1 -e 1 ) occurs before a prepositional 
phrase (as above) and a manner adverb when the verb is preceded by ’ti pe*. 
Note that the short form is still used before an object: 

Li ti p4 coze bien. 

Li ti p6 coz creol. 
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Lesson 27 When he comes, I'll tel" him. 



This lesson introduces situations in which 'a* rather than 'pou is 
used to refer to future events. 



Handout - 1 



Use Handout - 1 as an introduction to this lesson. 



Drill - 1 
Teacher 

Ki ou pou fer tanto? 

aswar? 

dim in.? 

same! i ? 

Response 

Kitfwa mo a lav linz. 

mar ss-mar se. 

a 1 sinema. 

zoue football. 

Dialog - 1 

,T; Ki ou pou fer [tanto] ? 

S: Kitfwa mo a [lav linzj . 

T; Me ou ti pou [lav li] depi ier. 

S: Wi, me mo pa ti gagn letan. 

T: Eski ou ena [boucou linz pou 

lav£J ? 

S: Wi, mo ena [simiz, zip, calson, 

mouswar, ec sossett]. 



O 




A 



Perhaps I'll wash clothes. 
Perhaps I'll take a walk. 



But you were going to wash them yesterday. 
Yes, but I didn't have time. 

Yes, I have shirts, skirts, pants, hand- 
kerchiefs, and socks. 
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Drill - 2 
Teacher 

Ki ou pou fer kan ou fini ou letid? What will you do when you finish your studies? 

travay Maurice? 

travay zcrdi? 

Ki ou pou fer si ou fel ou lagzamin? 

Response 

Mo p’ancor dessid£; mo a get6. I haven't decided; I'll see. 



Mo pa con£; mo a gete. 

Drill - 3 
T eacher 

EsXi ou crwar Robert bwar boucou? Do you think Robert drinks too much? 

fim boucou? 

travay tro boucou? 

-- li r tro boucou? 

zoue tro boucou? Li 

pa aprann. 



Response 

Wi, li a malad, si li continie coumsa. 



> > 

li a fct ig6, -- 

--, la a vinn fou, 

li a fel so legzamin, 



Yes, he’ll get sick if he continues like 
that. 



Yes, he’ll get tired if he continues like that. 

Yes, he'll become crazy if he continues like 
that. 

Yes, he’ll fail his exam if he continues 
like that. 



O 
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Drill - 4 
Teacher 

Paul pa aprann ditou. Ki pou 
ariv6 dan legzamin? 

Paul pa serie d an so travay. 

Ki pou ariv£? 

Marie r*a pa manz ditou. Ki pou 
ar ive? 

Pari na pa swagn li. Ki pou 
ar ive? 

Paul na pa finn lev boner zordi. 
Ki pou arive? 



Paul doesn't study at all* What will happen 
on the exam? 

Paul isn't serious about his work. What 
will happen? 

Marie doesn't eat at all. What will happen? 

Paul 's not taking care of himself. What 
will happen? 

Paul didn't get up (lit: hasn't gotten up) 
early today. What will happen? 



Response 

Li a fel so legzamin. 
Li a perdi so plass. 
Li a tomm malad. 

Li a tomm pli malad. 
Li ava ariv in retar. 



Drill - 5 
Teacher 



Eski ou capav dir Paul enn comission 
pou mwa? 

dimann Paul lagazett 



ier pou mwa? 



aswar ? 



vinn cott mwa dimin- 
donn Paul enn lett pou 



mwa? 



mett sa lett la laposs 



pou mwa? 



He'll fail his exam. 

He'll lose his iob (lit: place). 
She'll get (lit: fall) ill. 

He'll get sicker. 

He'll arrive late. 



Can you give (lit: tell) Paul a message for 
me? 

Can you ask Paul for yesterday's paper for 
me? 

Can you come to my house tomorrow evening? 



Can you give Paul a letter for me? 

Can you mail this letter (lit: put this 
letter at the post office) for me? 



Response 

Wi, mo a dir li ou comission. 

mo a dimann li. 

— , mo a vini. 

Q mo a donn li. 
mo a mett li. 




Yes, I'll tell him your message. 
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Dialog - 2 

LL: Sylvie, Sylvie. 

M: Wi. 

LL: Bonzour , Madamm [LabonneJ. Ki nouvel? 

M: Mo bien mersi. Ki nouvel ou mem? 

LL: Mo bien. Eski Sylvie la? 

M: Non, li pa la. Ou ti bien bizin li? 

Si ou ena commission mo capav dir li. 

LL: Non, mersi. Mo pa presse. Mo a ret our ne 

d imip. 

Dialog - 3 

LL: Laval, Laval. 

M; Wi. 

LL: Bonzour, madamm. 

M: Bonzour, mo gar son. 

LL: Eski Laval la? 

M: Non, li pa la. Li finn sorti. 

LL: Ou capav dir li mo ti vinn gett 

li, si-ou-ple. 

M: Wi. Couma li rantr 4, mo a dir li. 



C-l 



I: [Ram] finn pass so legzamin. 

R: Ki ou crwar pou ena cott li? What do you think there'll be at his house? 



I: Sirman va 6na enn bal. So Surely there will be a celebration. His 

papa a donn enn bal, parski father will give a celebration because he's 

li finn pass so legzamin. passed his exam. 



02 



I: Ou cone, nou pou gagn 

difikilte transpor apr£ 
lacour ss. 



You know, we'll have trouble getting trans- 
portation after the race. 



R: Dan sa coudiss ion la, mo 

pa a vini. 



If that's the case (lit: in that case) I 
won't come. 



ERIC 
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Practice leave-taking with the following sentences: 



Mo (pe) all. [Lindi] nou a coze. 

Mo (pe) all. [Enn lott zour] a 
blage. 

Mo a trcuv twa/zott dinun, si 
ple-t -a-Dil. 



I'm going. We'll talk on 
[Monday] . 

I'm going. We'll talk 
[another day]. 

I'll see you tomorrow, if 
it please God. 



O 
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Handout - 1 



In addition to the predicate marker ‘pou* which is commonly used in 
speaking of future events and activities, another predicate marker, 'a 1 , 
is frequently used when making promises or predictions. Listen carefully 
as your teacher reads the following examples: 



Mo ale. Lindi nou a coze. 

Couman li rantre, mo a dir li. 

Dan sa condiss ion la, mo pa a 
vini. 

To a malad si to contini£ bwar. 

Li a* fel so legzamin. 

Mo a aste enn bisiclett, si mo 
gagn larzart. 

Me a trouv zott dimin. 



I'm going. We'll talk (again) on Monday 
When he returns, I'll tell him. 

In that case, I won't come. 

You'll get sick if you continue to drink 
He'll, fail his exam. 

I'll buy a bicycle if I get the money. 
I'll see you tomorrow. 



'Pou' can also be used in sentences like some of those above, but the 
circumstances are slightly different: 'pou' is used to refer to events which 

are to some extent pre-determined (or already scheduled), while 'a' is used 
for events which are, at the moment of speaking, being put on the schedule of 
possible future events (as viewed by the speaker)# 

Li pou perdi so plass. He's going to lose his job (lit: place). 

(The employer has already announced the 
conditions for dismissal.) 

Li a perdi so plass. He'll lose his job. 

(A judgement on the part of the speaker, 
who is considering the situation.) 



Mo pou trouv ou dimin# I'll see you tomorrow. 

(As usual. ) 

Mo a trouv ou dimin# I'll sec you tomorrow. 

(A special arrangement, from the view 
point of the speaker.) 

Perhaps I'll wash clothes. 

(Previously planned, but something 
might interfere.) 

Perhaps I'll wash clothes. 

(Planning the schedule.) 



Kitfwa mo pou lav linz. 



Kitfwa mo a lav linz. 
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Li pou gagn enr baba. 



Li a gagn enn baba. 



She* 11 have a baby. 

(Is already pregnant, or will have a 
child as routine consequence of marriage.) 

She* 11 have a baby. 

(If she isn't careful.) 



Ki ou pou fer dimin? What will you do tomorrow? 

Ki mo a fer? What should I do? 

(A response to a change of circumstances, 
like the loss of a job.) 



Two .longer forms of 'a T also occur in the speech of many Mauritians: 

'va' and 'ava* . 

Va ena Marie, Anne, mwa. Marie, Anne and I will be there (lit: 

There will be . . . ) . 

Li ava ariv an retar. He'll arrive late. 
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Listen as your teacher reads the 
following sentences and write either 
'pou' or 'a 1 ip the blank space. 



1. Mo aprann creol dimin. ! 

2. Nou coze dimin. ! 

3. Nou al sinlma dimin. i 

4. Mo trouv zott dimin. ! 

5. Mo dir li. ! 

6. Mo vinn gett twa 5:00. ! 

i 

7. Mo vinn gett twa. ! 

-i 

8. Li travay tanto. i 

9. Li fel so iegzamin. I 

10. Dan sa condission la, mo pa ! 

vim. i 

QJ 

11. Mo vinn ar twa. S 

x 

12. Ki to fer lott semenn? 

rH 

13. Li malad. & 

i 

14. 6na enn bal; ! 

i 

15. Ki arive? [ 

t 

16. Kiftwa li perdi so ! 

plass. ! 

i 

17. Kitfwa zott pran biss. ! 

18. Kan mo contan, mo i 

vini. i 

i 

19. Li pe bwar, e kitfwa li ! 

sou. I 

i 

20. Li pe bwar, e kitfwa li ! 

sou. I 

21. Possib li vini. ! 



1. Mo pou aprann creol dimin. 

2. Nou a coze dimin. 

3. Nou pou al sinema dimin. 

4. Mo a trouv zott dimin. 

5. Mo a dir li. 

6. Mo pou vinn gett twa 5:00. 

7. Mo a vinn gett twa. 

8. Li pou travay tanto. 

9. Li a fel so Iegzamin. 

10. D an sa condission la, mo pa 
a vini. 

11. Mo a vinn ar twa. 

12. Ki to pou fer lott semenn? 

13. Li a malad. 

14. Pou ena enn bal. 

15. Ki pou arive? 

16. Kitfwa li a perdi so plass. 

♦17. Kitfwa zott a pran biss. 

18. Kan mo a contan, mo a vini. 

19. Li pe bwar, e kitfwa li a sou. 

20. Li pe bwar, 6 kitfwa li pou sou. 

21- Possib li a vini. 
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Lesson IX More on greetings and leave-taking. 



C-l 



A number of responses are possible to the questions 1 Ki manier?' 

As it seems appropriate, have students learn some of these additional 
responses . 



I: Ki manier? (Ou bien?) 

R: Ma manilr Okay* (Common among youth) 



Or: 


Cor ec , 


I'm well. 


Or: 


Coumdi-coumsa. 


So-so. 


Or: 


Pa tro mal. 


Not too bad. 


Or: 


Pa tro bien. 


Not too good. 


Or: 


Couma to/ou trouv mwa* 


As you see me. 


Or: 


Mo in-pe feb zordi. 


Not too good (lit: somewhat weak) today. 


Or: 


Doussman, doussman. 


So-so (lit: softly, softly). 


Or: 


Mo touzour parey* 


Same as usual (lit: always the same). 



C-2 






T: 


Bonzour , [ Robert ] t Ki 


nouvel? 


S: 


Mo bien mersi [Mamzel] . 
ou mem? 


Ki nouvel 


T: 


Mo bien mer s i. 






* 


* 


T: 


Ki nouvel ou fami? 




S: 


Zott bien. 






C-3 

I: Bon, mo bizin ale. Orevwar. (Shaking hands) 

R: Orevwar. 

I: Salamm. (At a distance, raising the hand) 

R: Salamm. (Raising hand) 
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Later in the Training Program teach 
leave-taking, such as: 

[Mo camarad] pe asp£r mwa; 
mo bizin kitt twa/ ou. 

Ki ler la? Finn tar. Mo 
bizin a le . 

Mo ale; [ lindij nou a coze. 

Mo a«le ; [enn lott zour] nou 
a blage. 

Mo pe ale. 

Mo a trouv twa [dimin] , 
si pl£-t -a-l>ie. 



some additional ways of initiating 

[My friend] is waiting for me; 

I have to leave you. 

What time ic it? It 1 s late. I 
have to go. 

I'm going; [Monday] we'll talk. 

I'm going; we'll chat [another day]. 

I'm going. 

I'll see you [tomorrow], if it 
pleases God. 
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Lesson 2X He's a chauffeur. 



Mono lo% - 1 



Obtain pictures which will clearly identify the following occupations. 



Li 


enn 


sofer. 




He's 


a 


chauffeur/dr iver . 


Li 


enn 


docter . 




He's 


a 


doctor • 


Li 


enn 


facter. 




He ' s 


a 


postman. 


Li 


enn 


cwa fir . 




He's 


a 


barber . 


Li 


enn 


secreter . 




She' 


s a 


secretary. 


Li 


enn 


directlr . 




He's 


a 


director. 


Li 


enn 


dobi. 




She' 


s a 


laundry woman. 




£: 


1 












T: 


Montr! mwa enn 


[sofer ] . 


Show 


me 


a [chauffeur ] . 




S: 


(Points to the 


appropriate 









picture . ) 



Drill - 1 



Teacher 

Montrl mwa enn sofer. 



factlr. 
cwa fer. 

[ ]■ 



Response 

Ala enn soflr. 

facter. 

cwa fir. 

[ ]. 



Here's (pointing) a chauffeur, 



Drill - 2 



Use the following to teach students how to admit that they have forgotten 
the meaning of a word. 



Teacher 

Mont r I mwa enn soflr. 



factlr. 
cwa fir . 

[ ]. 



er|c 



Response 

Mo’nn blie ki ete enn soflr. 
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I've forgotten what a 
chauffeur is. 



facter. 
cwa fer . 

[ i. 



2X-2 



C-2 

T: (Pointing) (Eski) li enn sofer? 

S: Wi, li enn [soflr]. 

Or: Non, li pa enn [sof£r]. 



TO THE TEACHER: 

Use only as much of the material in this lesson p s meets with the 
immediate interest and ability of your students. 



O 
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Lesson 5X He's a chauffeur. He drives 
Monolog - 1 

Li enn sof£r. Li condir loto. 

Li enn docter. Li swagn malad. 

Li enn factor. Li donn lett. 

Li enn cwafer. Li tay seve. 

Li enn secreter. Li tip lett. 

Li enn dobi. Li lav linz. 

C-l 

T: (Pointing) (Eski) li [condir 1 

S: Wi, li [condir loto]. 

Or: Non, li pa [condir loto] 



car . 

He's a chauffeur. He drives a car. 

He's a doctor. He takes care of the sick. 
He's a postman. He delivers letters. 

He's a barber. He cuts hair. 

She's a secretary. She types letters. 

She's a laundry woman. She washes clothes. 



o]? 



Monolog - 2 



Teach not more than four of the following, using pictures which clearly 
identify the occupation or role involved. 



Li enn n£nenn. Li okip lacaz. She's a maid. She takes care of the house. 



comi. laboutik. He's a clerk. He takes care of the shop. 

cwizini£. lacouzinn. He's a cook. He takes care of the kitchen. 

zardinie. zardin. He's a gardener. He takes care of the garden. 

comers an. magazin. He's a merchant. He takes care of the store. 

mama. zanfan/fami. She's a mother. She takes care of the 

ch i ldren/ f ami ly . 

sofer. loto. He's a chauffeur. He takes care of the car. 

doctor. malad. He's a doctor. He takes care of the sick. 



P2 

T: Montre mwa enn [nenenn]. 

S: (Points to the appropriate picture.) 

Or: Ala enn [nenenn]. 



Here's a [maid]. 
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T: (Pointing) (Eski) li enn [comi]? 

S: Wi, li enn [comi]. 

Or: Non, li pa enn [comi]. 

* * 

T: (Pointing to a picture) 

Eski li okip [ zardin] ? 

S: Wi, li okip [zardin] . 

Or: Non, li pa okip [ zardin] . 

4 

C-3 

T: Ki okip [laboutik]? 

S: (Pointing) Li okip [laboutik], 

T: Wi, comi okip [laboutik]. 



O 
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Lesson 4X They're chauffeurs. 



C-l 



Use pictures showing at least five of the occupations introduced in ( 
Lesson 3X for the following. 



T: Li (pointing) enn [sof£r]. 

Li (pointing to another picture of a [chauffeur]) enn [sofer]. 
Eski zott [condir loto] ? 

S: Wi, zott [condir loto] . 



02 



T : Montr £ mwa enn dimoun ki [ condir loto]. 
S: (Points.) 



C-3 



T: Ki [ condir loto]? 

S: Enn [sofer] (pointing). Li [condir loto]. 



04 



T: Li enn [sof£r]. Li (pointing) enn 

[sofer] oussi. Ki zott fer? 

S: Zott [condir loto]. 



TO THE TEACHER: 



The following are some additional occupations (and related activities) 
which should be introduced either w^th this lesson or at some later point in 
the Training Program: 



Enn marsan vann l4gim (dan bazar). 

Enn pesser lapess pwasson (dan bato). 

Enn labourer coup cann (dan caro). 

Enn bousse vann laviann (dan baaar). 

Enn inf ermi&/ inf ermi4r okip malad 
(dan lopital). 

Enn forzron travay ec feray (dan 

ERLC uf ° t “ > " 



A vendor sells vegetables (in the market). 

A fisherman fishes (in a boat). 

A laborer cuts sugar cane (in the cane field). 

A butcher sells meat (in the market). 

A (male/female) nurse takes care of sick 
pedple (in the . hospita 1). 

A blacksmith works with iron (in the black- 
smith's shop). 

ifin 



4X-2 



Enn planter plant t l£gim. 

Enn tayer coud/ fer costim (dan 
latllie) . 

Enn lapoliss atrap voler. 

Enn sirdar control travay6r. 

Enn contr o l4r control cartt(daii biss). 

Enn bou lanze fer dipin (dan 
boulanzr i) . 

Enn menizie fer meb (dan lateli£). 

Enn mett lecol an-sarz lecol. 

Enn mecanissien aranz loto (dan 
latelie) . 



A farmer plants vegetables. 

A tailor sews/makes su^ts (in a shop). 

A policeman catches thieves. 

A foreman supervises workers. 

A conductor checks tickets (on the bus). 

A baker makes bread (in a bakery). 

A cabinet maker makes furniture (in a shop). 
A principal is in charge of a school. 

A mechanic fixes cars (in a shop). 
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Lesson 5X Did you go to the movies yesterday? 



Drill - 1 



Teacher 



Ou ti al lecol ier? 


Did you go 


to 




Did you go 


to 




Did you go 


to 




Did you go 


to 




Did you go 


to 


Response 1 


Response 2 




Wi, mo ti al lecol ier. 


Non, mo pa 


ti 


libreri . 






- laboutik . 


3 ~ - - 


-- 


- -- laposs - - - . 


“■“j *** 


-- 


sinema 


***» ------ 





school yesterday? 
the library yesterday? 
the store yesterday? 
the post office yesterday 
the movies yesterday? 



al lecol ier. 

libreri . 

laboutik . 

laposs . 

sinema . 



In place of 'ier* also use one or more of the following: ier-aswar (yester 

day evening), ier -tanto (yesterday afternoon), ier-granmat in (yesterday 
morning), avan-ier (day before yesterday), zordi-granmat in (this morning), 
zordi-tanto (this afternoon). 



Ol 

T: Ou ti al [lecol] [ier]? 

S: Wi, mo ti al [lecol] [ier]. 

Or: Non, mo pa ti al [lecol] [ier]. 



C-2 



If necessary, construct a drill like Drill - 1 using 'pou' instead 
of 'ti* and 'dimin 1 instead of 'ier*. 



T: Ou pou al [laboutik] [dimin] ? 

S: Wi, mo pou al [laboutik] [dimin] . 

Or: Non, mo pa pou al [laboutik] [dimin] « 



O 
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In place of 1 dimin * also use one or more of the following: dimin- 

gianmat in (tomorrow morning), dimin-tanto (tomorrow afternoon), dimin- 
aswar (tomorrow evening), apre-dimin (day after tomorrow), zordi -tanto, 
zordi-aswar. 



Monolog - 1 



Point to a current calendar as you teach the names of the days of the 
week. Be sure to use the actual day names rather than the ones given 
below* 

(Pointing to today's date) Zordi [mardi]. Today's [Tuesday]. 

(Pointing) Ier [ lindi] . Yesterday was [Monday]. 

(Pointing) Dimin [mercredi]. Tomorrow's [Wednesday]. 

k * * 



Aprfe-dimfn [zedi]. 
Avan- ier [ d i marts s ] « 



The day after tomorrow is Thursday. 
The day before yesterday was Sunday. 



Dialog - 1 

T: [Robert], ki zour zordi? 

S: Zordi [mardi] . 

T: Wi, zordi [mardi]. 

[Marie], ier ti ki zour? 

S : Ier [ 1 ind i ] . 

T: Wi, e dimin? Yes, and tomorrow? 

S: Dimin [mercredi]. 



Repeat Monolog - 1 and Dialog -1 for several sucessive days, until all the 
days of the week have been learned (including 1 vandredi 1 , Friday). 
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Review Monolog - 2 in 3X. Be sure to include 'comi 1 , 'cwizinie', 
and ' zardinie'. 



T: Li enn [nenenn] . 

Li okip [lacaz]. 

Acott li travay? 

S: Li travay d an [lacaz]. 

Or: Dan [lacaz]. 

Drill - 2 



Teacher 



Response 



Li enn doctor. 

seer et£r . 

directer. 

ewafer. 

cwizinie. 

zardinie. 



Li swagn malad. 
--tip lett . 

-- donn lord. 

-- tay seve. 

-- ewi manze. 

-- plantt fler. 



He gives orders. 

She cooks food. 

He plants flowers. 



Ki li fer? 

? 

? 

? 



Teacher Response 

Acott li travay? Li travay d an lopital. He works in the hospital. 

? biro. She works in an office. 

? biro. 

? sa Ion. He works in a barber shop. 

? lacouzinn. He works in the kitchen. 

? zardin. He works in the garden. 



04 



T: Enn [doctor], ki li fer? 

S: Li [swagn malad]. 



05 




T: Enn [doctor], acott li [swagn malad]? 

S: Li [swagn malad d an lopital] 

Or: Dan lopital. 



1G4 



5X-4 



LANGUAGE ACTIVITY: 

If you have an opportunity to meet Mauritians other than your teachers 
ask them 

Acott ou travay? 



O 

ERLC 



165 



rv> 






6X-1 



Lesson 6X He's a Frenchman. He comes from France. 



Monolog - 1 

Mo enn mor iss ien/mor iss ienn. 

Mo coz creol. 

Ou enn amer ikin/am£r ikenn. Ou coz angle. 

[Robert] enn amer ikin. Li coz 
angle . 

[Missie Singh] enn morissien. Li 
coz creol. 

[Missi4 Pompidou] enn franse. Li 
coz fr arise. 

C-l 

T: [Robert] enn [am4r ikin] . 

(Eski) fli] coz [ frans6] ? 

S: Non, [ li] pa coz [ franse] . 

Li coz 1 angle] . 

Monolog - 2 



I am a Mauritian. I speak Creole. 

You are an American. You speak English. 
[Robert] is an American. He speaks English. 

[Mr. Singh] is a Mauritian. He speaks Creole. 

[Mr. Pompidou] is a Frenchman. He speaks 
French. 



Use pictures of well-known people for the following. 



Li (pointing) enn franse/ fransez. 
Li sorti la France. 

Li enn ang le/anglez. Li sorti 
1 1 Angleterre. 

Li enn indien/ indienn. Li sorti 
1 1 Inde/Maur ice. 

Li enn s inwa/ s inwaz* Li sorti 
la Chine/Maur ice . 



C-2 

T: Acott li (pointing to a picture) sorti? 

S: Li sorti [ 1 'Angleterre] . 

C-3 



S3 
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Use 'zott' in place of 'li' in C-l and C-2. 
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C-4 



Teach students how to respond when Mauritians ask what part of 
America they come from. 

I 

T: Acott ou sor t i? 

S: Mo sorti l'Amerique. 

T: Ki landrwa? What place? 

Or: Ki cot6? Where (lit: which side)? 

Or: Ki parti dan l'Amerique? what part of (lit: in) America? 

S: [Texas]. 



C-5 

S: Acott ou sorti? 

T: Mo sorti Maurice. 

S: Ki cote ou abite? Where do you live? 

T: [Beau Bassin] . 



Monolog - 3 

[Amoy] enn sinwa. Li abitt Maurice. 
So fami sorti la Chine. Li coz sinwa 
6 creol, m 6 li pa coz fr anse. 



Drill - 1 
Teacher 

Eski Amoy enn sinwa? 

Eski li abitt Maurice? 

Eski so fami sorti la Chine? 
Eski li coz cr£ol? 



Response 

Wi, li enn sinwa. 

Wi, li abitt Maurice. 

Wi, zott sorti la Chine. 
Wi, li coz creol. 
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Drill - 2 and C-6 below should not be used until the long and shor : forms 
of verbs have been practiced (Lesson 18). 



Drill - 2 



Tne question 'Where do you live?' may be answered with a town name or a 
street name (if tne question is asked in town). 



Teacher 

Ki cote ou abite? 

Ki cote 20 1 1 abite? 

Ki cote Mamzel Labonne abit£? 

Ki cote Missie Singh abite? 

Ki cote ou camarad abit£? 

Response 2 

Mo abitt lari [Balfour]. 

Nou abitt lari [la Bourdonnais ] . 
Li abitt lari [Royal]. 

Li abitt lari [Desforges]. 

Li abitt lari [Hennessy], 



Response 1 

Mo abitt [Beau Bassin]. 

Nou abitt [Rose Hill], 

Li abitt [Curepipe] . 

Li abitt [Port Louis], 

Li abitt [Grand Baie], 

I live on [Balfour Street], 



C-6 

1: Ki cote ou abit£? 

Or: Ki cote ou reste? 

R: [Beau Bassin] . 

I: Ki lari? 

Or: [Beau Bassin], ki cote? 

R: Lari [Balfour] . 
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Lesson 7X You watch television in the living room. 



Drill - 1 
Teacher 

Eski ou dormi dan ou lasamm? 

Eski ou cwi manze d an lacouzinn? 
Eski ou begn dari lasamm-bin? 

Eski ou gett televizion d an salon? 



Do you cook in the kitchen? 

Do you ba he in the bathroom? 

Do you watch television in the living room? 



Response 

Wi, mo dormi dari mo lasamm. 

Wi, mo cwi manze d an lacouzinn. 
Wi, mo begn dan lasamm-bin. 

Wi, mo gett televizion d an salon. 



Drill - 2 



Teacher 




Resp 


onse 




Eski 


ou 


dormi dan lasamm-bin? 


Non, 


mo 


pa 


dormi dan lasamm-bin. 


Eski 


ou 


aprann creol dan lacouzinn? 


Non, 


mo 


pa 


aprann creol dan lacouzinn. 


Eski 


ou 


cwi manze dan salon? 


Non, 


mo 


pa 


cwi manze- dan sa Ion. 


Eski 


ou 


begn dan class? 


Non, 


mo 


pa 


begn dan class. 


Eski 


ou 


gett fim dan lacouzinn? 


Non, 


i no 


pa 


gett fim dan lacouzinn. 


Eski ou gett televizion dan 
lasamm-bin? 


Non, 


mo 


pa 


gett televizion dan lasamm-bin. 


Eski 


ou 


ecoutt disc dan libreri? 


Non, 


mo 


pa 


ecoutt disc dan libreri. 



C-l 

T: Acott ou [gett televizion]? 

S: Mo [gett televizion] d an [sa Ion] . 

Or: Dan [salon]. 
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02 

T: Ki ou fer dan [salon] ? 

S: Mo [gett televizion] d an [salon] , 

Or: Mo [gett televizion] , 



03 

T: Eski ou ti [gett televizion] ier-aswar? 

S: Wi, mo ti [gett televizion] ier-aswar. 

Or: Non, mo pa ti [gett televizion] ier-aswar. 



04 

T: Eski ou pou [gett televizion] [ zordi-aswar ] ? 

S: Wi, mo pou [gett televizion] [zordi-aswar] 

Or: Non, mo pa pou [gett televizion] [zordi-aswar]. 



05 

T: Ki ou ti fer [ier-tanto] ? 

S: Mo ti [aprann creol] [ier-tanto] , 



06 

T: Ki ou pou fer [dimin-gr anmatin] ? 

S: Mo pou [al laboutik]. 

Monolog - 1 

Enn dimoum gett televizion d an salon, 

Enn dimoun begn d an lasarnm-bin. 

Enn dimoun cwi manz6 d an lacouzinn, 

Enn dimoun [ ] d an [ ], 



07 
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T: Acott enn dimoun [gett televizion] ? 

S: Li [gett televizion] dan [salon] . 

Or: Dan [ s alon] . 
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C-8 

T: Ki enn dimoun fer d an salon? 

S: Li [gett televi 2 ion] . 



C-9 

T: Ki enn docter fer d an [lopital]? 

S: Li [swagn malad] . 



Drill - 3 



Teacher 

Dir mwa ki enn dimoun fer d an lacouzinn. 
Dir mwa ki enn dimoun fer dan [ ). 



Dir mwa acott enn dimoun cwi manze. 

Dir mwa acott enn dimoun [ ]. 



Response 

Li cwi manze. 

Li [ ]. 

* 

Dan lacouzinn. 
Dan [ ] . 



Drill - 4 
Teacher 

Dir mwa ki enn docter fer d an lopital. 
Dir mwa ki enn [ ] fer d an [ ] 

* * 

Dir mwa acott enn doct4r travay. 

Dir mwa acott enn [ ] travay. 



Response 

Li swagn malad. 
Li [ ). 



Li travay d an lopital. 
Li travay d an [ ] 



Drill 



Teacher 



Dir Robert ki enn docter fer. 
Dir [ ] ki enn [ ] fer. 



Response 

Robert, enn doctor swagn malad. 

[ ], enn [ ] [ ]< 
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Teacher 



Response 



Dir Robert acott enn dimoun cwi 
manze* 

Dir [ ] acott enn [ ] [ ]• 



Robert, enn dimoun cwi manze 
d an lacouzinn. 

[ ] , enn [ ] [ ] d an 

[ ]. 



Dialog - 1 

T: [Robert], eski enn [secreter tip lett]? 

Si: Mo pa cone. 

Or: Mo'nn blie. 

T: Dimann [Paul] si enn [secreter tip lett]. 

S^: [Paul], eski enn [secreter tip lett]? 

S 2 ^ Wi, li [tip lett]* 

Or: Mo crwar. I think so. 



Also ask 

Eski enn factor donn lett? 

dobi lav linz? 

cwaf4r tay seve? 

-- zardinid okip zardin? 

m^caniss i en r£par loto? 



C-10 



S: Ki enn dimoun fer d an salon? 

T: Li gett t4levizion. 

Li as size, li coze. 

Li £coutt lamizik. 
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C-ll 



Have students ask you (as in 
usually associated with other 



C-10 above) about 
rooms of a house: 

lasamm-manze 



lacouzinn 

cwi (manze) 
manze 

lav lassiett 

t ] 

ou lasamm 

dormi 

abiye 

coz ec mo camarad 

[ ) 



manze 
dezene 
aprann 
fer d^vwar 

lasamm-b in 

lav mo lecor 
pegn mo seve 
b£gne 
lav linz 

t ] 



the activities 



varan 

coz ec mo camarad 
gett televizion 
ecoutt radio 

[ i 
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Lesson 8X When do you eat lunch? 



Drill - 1 
T eache r 

Eski ou dezene midi? 

Eski ou dormi aswar? 

Eski ou leve granmatin? 

Eski ou dine aswar? 

Eski ou al lecol granmatin ec tanto? 

Eski ou begne granmatin? 

Eski ou abiye granmatin? 



Do you eat lunch at noon? 

Do you get up in the morning? 

Do you eat dinner in the evening? 

Do you go to school in the morning and 
afternoon? 

Do you bathe in the morning? 

Do you get dressed in the morning? 



Response 

Wi, mo <’ezen6 midi. 

Wi, mo dormi aswar. 

Wi, mo leve granmatin. 

Wi, mo dine aswar. 

Wi, mo al lecol granmatin ec tanto. 
Wi, mo begne granmat in. 

Wi, mo abiye granmat in. 



Drill - 2 



Teacher 



Response 



Eski ou dezene minwi? 

Eski ou dine granmac in? 
Eski ou lev! midi. 

Eski ou [ ] [ J? 



Non, mo pa dezene minwi. 

Non, mo pa dine granmatin. 
Non, mo pa leve midi. 

Non, mo pa [ ] [ ] . 



No, I don't eat lunch at 
midnight . 



C-l 

T: Kan ou [de 2 ene]? 

S: Mo [dezene] [midi]. 
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Monolog - 1 

Granmat in mo leve. 

Mo mett mo dezabiye. 

Mo lav mo figir e mo bross mo ledajn. 
Apre sa mo abiye e mo pegne. 

Mo manz mo ti-dezene. 

Mo al lecol. 

02 

I: Ki mo fer granmatin? 

R: Ou leve, [ou lav ou figir, 

I: Apre sa, ki mo fer? 

R: [Ou manz ou ti-dezene]. 



I put on my bathrobe. 

I wash my face and brush my teeth. 
Then I get dressed and comb my hair. 
I eat my breakfast. 

I go to school. 



ou abiye] . 



Ou al lecol. 



03 

I: Ki ou fer granmatin? 

Or: Ki ou fer tou- le-granmat in? 

R: Mo leve, [mo abiye] . 

I: Ki ou fer apre sa? 

R: [Mo pegne, mo manz mo ti-dezene]. 

I: Apre sa? 

R: Mo al lecol. 



04 



I: Ki ou ti fer ier-granmat in? 

R: Mo ti leve, [mo ti mett mo dezabiye, mo ti 

lav mo figir] . 

I: Apre sa? 

R: [Mo ti abiye, mo ti manz mo ti-dezen6], mo ti al lecol. 
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